STATE OF CONNECTICUT

STATE BOARD OF EDUCATION

TO: Superintendents of Schools

FROM: Stefan Pryor y
Commissioner of Education ? /
DATE: July 25, 2014

SUBJECT: Approval of a “Menu of Research-based Grade K-3 Universal Screening
Reading Assessments”

The State Board of Education approved the following resolution at its meeting on July 9,
2014:

RESOLVED, That the State Board of Education, pursuant to Public Act 12-116,
approves the “Menu of Research-based Grade K-3 Universal Screening Reading
Assessments” for use by school districts beginning July 1, 2014, and directs the

Commissioner to take the necessary action including: .

e Providing a transition period in the school year 2014-15 whereby priority school
districts may report assessment data from the previous assessment Developmental
Reading Assessment-Second Edition or assessments in the menu;

e Providing districts with an assessment reporting table in January of each year for
the following school year; and

e Providing an “open review period” each year, beginning in 2016 whereby the
Connecticut State Department of Education will review and recommend to the
State Board of Education additional assessments to be added to the menu.

Attached please find a copy of the July 9, 2014, memorandum to the State Board of
Education. If you have any questions, please contact Ellen Cohn, Division Director for
the Academic Office, at 860-713-6747.

SP:ecg
cc:  Dianna Roberge-Wentzell, Chief Academic Officer, Academic Office
Ellen E. Cohn, Division Director, Academic Office

Attachments

Box 2219 o Hartford, Connecticut 06145
An Equal Opportunity Employer



CONNECTICUT STATE BOARD OF EDUCATION

Hartford
TO: State Board of Education
FROM: Stefan Pryor, Commissioner of Education
DATE: July 9, 2014
SUBJECT: Approval of a “Menu of Research-based Grade K-3 Universal Screening Reading
Assessments”
Executive Summary

Introduction

The purpose of this summary is to provide the State Board of Education (SBE) with a recommended
menu of research-based grade K-3 Reading Assessments for approval. The menu of research-based grade
K-3 Reading Assessments will be used by districts for the purpose of Universal Screening for Reading of
the entire K-3 student population. The assessments contained in the menu are meant to replace the use of
the DRA2. The assessments found on the menu are more efficient and less time-consuming than the
DRAZ2. Of course, districts may continue to use the DRAZ2 if they find it useful.

History/ Background
July 1999 — June 2014

First enacted in 1998 through An Act Concerning Early Reading Success, section 10-265g (b) of the
Connecticut General Statutes (CGS) states, in part, that “each school year [ ], each local and regional
board of education for a priority school district shall require the schools under its jurisdiction to assess the
reading level of students enrolled in (1) kindergarten at the end of the school year, and (2) grades one to
three, inclusive, at the beginning, middle and end of the school year.” Students in Grades 1-3 and K have

been assessed since 2011,

July 2014 and beyond

Per P. A. 12-116, the Connecticut State Department of Education (CSDE) is required to develop or
approve a reading assessment(s) for use by school districts commencing with the school year starting July
1,2014. The assessment must identify students who are below proficiency in reading, and include
screening and progress monitoring. Such assessment(s) shall:

Measure phonics, phonemic awareness, fluency, vocabulary, and comprehension;

Provide opportunities for periodic formative assessment during the school year;

Produce data that is useful for informing individual and classroom instruction; and

Be compatible with current best practices in reading instruction and research.



" Recommendation and Justification
I recommend that the SBE approve the “Menu of Research-based K-3 Universal Screening Reading

Assessments” for use by school districts beginning July 1, 2014, The menu of K-3 reading assessments is
proposed for the purpose of universal screening. These assessments may also be used for progress
monitoring. Universal screening and progress monitoring was first endorsed in 2008 in the Connecticut
State Department of Education’s published Framework for Response to Intervention: Using Scientific
Research-Based Intervention: Improving Education for All Students. Many of these types of assessments
- “curriculum based measures” and “computer adaptive measures” found on the menu - are already used
widely in grades K-3 across Connecticut. These measures have been evaluated for technical adequacy
through the National Center on Response to Intervention and otherwise meet the requirements of P.A. 12-

116.

These universal screening measures are a critical component of a comprehensive, standards-aligned
reading instructional program that includes high-quality core instruction in the five fundamentals of
reading, efficient and research-based assessment practices, as well as early intervention. The assessment
list is part of a K-3 Reading model the Connecticut State Department of Education is developing per

statute.

Priority districts in Connecticut are mandated to report the number of students who are “substantially
deficient” in reading (and will require summer school services) using assessments from the SBE approved

“Menu of Research-based Grade K-3 Universal Screening Reading Assessments.” |

Materials Included with this Summary ,

Menu of Proposed K-3 Reading Assessments
Priority District Reportable Measures by Grade

Background Information: Glossary of Terms
Background Information: Research Support for Proposed Menu of K-3 Reading Assessments

Background Information: CCSS- ELA Reading Foundational Skills (K-5) with Related Sub-Skills
Chart

e N

Policy Implications
1. Transition Period If approved, the CSDE is recommending that for the school year 2014-15,
school districts be allowed flexibility to transition to the new assessments. For 2014-15, priority
districts who report DRA2 scores to the Connecticut State Department of Education will have the
flexibility to report assessment scores from the approved menu or the DRA2. In the school year
2015-16, all school districts will be expected to use only reading assessments from the approved

ment.

2. Exit Criteria for Grade K-3 English Learners Currently English Learners (ELs) in Grades K-2 are
administered the DRAZ2 as a measure of each EL’s academic achievement. In the 2013-14 school
year, the CSDE required districts to use the LAS Links, Form C, to determine progress and
proficiency rates in English language acquisition. Form C is a more rigorous assessment than
Forms A and B and contains crucial academic language. Many other states use English language
proficiency assessments such as this as the sole exit criteria. Going forward, the LAS Links,
Form C will serve as the sole exit criteria for ELs in Grades K-2. Historically, CMT/CAPT




* results were used as the achievement measure for Grades 3-8 and Grade 10 students. Going
forward, the exit criteria for ELs in Grades 3-12 will mirror that of ELs in Grades K-2.
Assessment results should be communicated to parents in a timely manner. Assessment results
should be maintained in the student’s cumulative file.

3. Students in Grade K-3 Bilingual Education Program/Dual Language Programs who are being

instructed in literacy in their native language with the ultimate goal of bi-literacy, should be
administered reading assessments from the approved menu in both English and the native
language if available. The rationale is to identify at-risk readers, regardless of language of
instruction. Students in bilingual or dual language education programs may appear to be
“substantially deficient” on a reading assessment in English. These students should still be
referred for summer programming. Ideally, a summer bilingual program would provide the most
benefit for students in these regular school year programs. Assessment results should be
communicated to parents in a timely manner. Assessment results should be maintained in the

student’s cumulative file.

4. Annual K-3 Reading Assessment Reporting Table Each January, the CSDE will publish a
reporting table for the following school year. Percentile rank “cut points” will be established for
reading performance considered to be “substantially deficient.” These cut points will be used by
priority districts that are mandated to report the number of students who are performing at the
substantially deficient level and require summer school reading intervention. In years 2014-15
and 2015-16, the newly established cut points on all measures will correspond to existing DRA2
cut points. However, once Connecticut students can be compared to national normative data, it
will be necessary to re-evaluate cut points.

5. Annual Open Review Period An annual “open review period” in late spring is recommended so
that the CSDE may consider additional research-based assessments to recommend for the K-3
Reading Assessment Menu. If approved by the SBE, the first review process will open in March
2016 and each year thereafter. This proactive process will help the CSDE guide CT LEAs as
research and assessment practices evolve over time. If the SBE approves any new K-3 reading
assessments, they will be included in the January 2016 publication of the “K-3 Reading
Assessment Reporting Table” for use in the following school year.

Follow Up Activities

1. Communicate with Districts, Families, and Community Stakeholders Following SBE approval,

the CSDE will immediately communicate with Local Educational Agency (LEA) leaders
regarding the changes to the assessment menu. To best communicate with families and
community members, the CSDE webpage devoted to DRA2 as well as the CTCoreStandards.org
website (parent/community page) will be populated with appropriate K-3 Reading Assessment
documents and guidance.

2. Publish 2014-15 Assessment Reporting Table By mid-August 2014, the CSDE will publish “cut
points” for reading performance considered “substantially deficient.” These cut points will be
used by priority districts to report the number of students who are performing at the substantially
deficient level and require summer school reading intervention in summer 2015. During the




. assessment transition year (2014-15) the newly established cut points on all measures will

correspond to existing DRA2 cut points.

Prepared by:

Approved by:

Edlen Cphn

Ellen E. Cohn, Division Director
Academic Office

Stonra -1 eld

Dianna Roberge-Wentzell
Chief Academic Officer
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CONNECTICUT STATE
DEPARTMENT OF =
EDUCATION

STATE DEPARTMENT
OF EDUCATION

For Connecticut Priority Districts Only:

K-3 Reading Universal Screening
Reportable Measures At-a-Glance
July 2014

Kindergarten

First Grade

Curriculum Based Measures:

Winter & Spring Reporting Only
Phoneme Segmentation Fluency

Curriculum Based Measures:

Fall Reporting:

Phoneme Segmentation Fluency

Winter & Spring Reporting:
Oral Reading Fluency

Computer Adaptive Subtests of Reading
with a Composite Score:

Fall, Winter and Spring Reporting:
Composite Reading Score

Computer Adaptive Subtests of Reading
with a Composite Score:

Fall, Winter and Spring Reporting:
Composite Reading Score

Second Grade

Third Grade

Curriculum Based Measures:

Fall, Winter and Spring Reporting:
Oral Reading Fluency

Curriculum Based Measures:

Fall, Winter and Spring Reporting:
Oral Reading Fluency

Computer Adaptive Reading Assessment
with Composite Score:

Fall, Winter and Spring Reporting:
Composite Reading Score

Computer Adaptive Reading Assessment
with Composite Score:

Fall, Winter and Spring Reporting:
Composite Reading Score

Proposed July 2014
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Background Information for the CT State Board of Education 7.9.14

The Common Core State Standards - ELA
Reading Foundational Skills (K-5) with Related Sub-Skills Chart

The Common Core State Standards Initiative (CCSS) is a state-led effort to establish a shared set of clear
educational standards for English language arts and mathematics that states can voluntarily adopt. The
standards have been informed by the best available evidence and the highest state standards across the
country and globe and designed by a diverse group of teachers, experts, parents, and school administrators, so
they reflect both our aspirations for our children and the realities of the classroom.

Included in the Common Core State Standards are The Reading Standards: Foundational Skills (K=5). These
standards are directed toward fostering students’ understanding and working knowledge of concepts of print,
the alphabetic principle, and other basic conventions of the English writing system. These foundational skills
are not an end in and of themselves; rather, they are necessary and important components of an effective,
comprehensive reading program designed to develop proficient readers with the capacity to comprehend
texts across a range of types and disciplines.

The Foundational Skills define end-of-year expectations. As with the other standards, they are intentionally
written this way to allow teachers, curriculum developers, and states to determine how to meet these
expectations. The Foundational Skills describe the concepts children need to acquire to become proficient in
decoding text. Researchers have been able to determine a general progression of how children acquire these
skills (Vandervelden & Siegel, 1995; Adams, 1996; Ehri, 1998; National Institute of Child Health and Human
Development, 2000). The content of this document is based on an analysis of each Foundational Skill to
determine the sub-skills needed to achieve each specific Foundational Skill. The result is a broad, but
developmentally appropriate, sequence of sub-skills that will lead to successful attainment of the
Foundational Skills. It should be emphasized that although the sub-skills follow an appropriate sequence, this
should not be interpreted as a comprehensive or definitive set of sub-skills. It is intended to be a guideline for
teachers to use as they plan their instruction. It can also aid teachers as they individualize instruction for
students at different levels of skill acquisition.

Finally, it is important to note that sub-skills are not repeated across grade levels. Therefore, it is imperative
that educators have access to the K-5 sub-skills for those students who are either struggling and/or need extra
support or intervention, or for those students who are above grade level and require enrichment.

The K-5 Foundational Skills for Reading standards from the Common Core Standards are included in the tables
below organized by grade level and reading component (i.e., Print Concepts, Phonological Awareness, Phonics
and Word Recognition, Fluency). They are either numbered (located in the rows) or lettered (located in the
left column). The right column contains prerequisites or sub-skills, in sequential order, that should be
accomplished before its counterpart in the left column is accomplished.

For a copy of this resource, go to http://www.centeroninstruction.org/building-the-foundation---a-suggested-
progression-of-sub-skills-to-achieve-the-reading-standards-foundational-skills-in-the-common-core-state-standards

Center on Instruction
1000 Market St., Portsmouth, NH 03801
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KINDERGARTEN

Print Concepts

1. Demonstrate understanding of the organization and basic features of print.

a. Follow words from left to right, top to

hottom, and page by page.

b. Recognize that spoken words are represented
in written language by specific sequences of

letters.

c. Understand that words are separated by e Distinguish among letters, words, and sentences.

spaces in print.

d. Recognize and name all upper- and lowercase

letters of the alphabet.

Phonological Awareness

2. Demonstrate understanding of spoken words, syllables, and sounds (phonemes).

a. Recognize and produce
rhyming words.

Determine if spoken pairs of words rhyme (e.g., Do these words rhyme? moon,
spoon).

Produce a spoken word with the same rhyme of a spoken word (e.g., Can you
tell me a word that rhymes with hat?).

Identify which words rhyme (e.g., Which of these words rhyme - mat, cat,
sun?).

b. Count, pronounce, blend,
and segment syllables in
spoken words.

Segment spoken sentences into words (e.g., How many words are in this
sentence? The sun is bright.).

Blend spoken words together to make compound words (e.g., Put the parts
together to make a bigger word: cup cake.).

Segment spoken compound words (e.g., Can you break the word cupcake into
two smaller words?).

Pronounce the syllables in spoken words (Say the parts of the word tiger.).
Count the syllables in spoken words (e.g., Clap the parts of the word tiger. How
many parts?)

Blend syllables into spoken words (e.g., Put the parts together to make the
whole word: pic-nic).

Segment syllables into spoken words (e.g., Can you break the word window
into two smaller parts?).

c. Blend and segment onsets
and rimes of single-syllable
spoken words.

Detect initial sound in spoken words (e.g., Do you hear /t/ at the beginning of
the word top? Do you hear /t/ at the beginning of the word log?).

Identify initial sound in spoken words (e.g., What sound do you hear at the
beginning of the word cake?)

Blend the sounds of a spoken word segmented into onset and rime to make a
whole word (e.g., Put the parts together to make a whole word: /m/-/ap/.).
Segment the sounds of a spoken word into onset and rime (e.g., Say the word
cat in two parts-the first sound then the rest of the word).

d. Isolate and pronounce the
initial, medial vowel, and

Detect the initial sound in spoken CVC words (e.g., Do you hear /I/ at the
beginning of the word lip? Do you hear /I/ at the beginning of the word sat?).

2
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final sounds (phonemes) in
three-phoneme (consonant-
vowel-caonsonant, or CVC)
words.! (This does not
include CVCs ending with /1/,

/r/,or [x[.)

Detect the final sound in spoken CVC words (e.g., Do you hear /p/ at the end of
the word /ip? Do you hear /p/ at the end of the word sat?).

Blend individual sounds in spoken words to make words (e.g., /b/ /e/ /d/, what
word? bed).

Identify the initial sound in spoken CVC words (e.g., What is the first sound you
hear in the word /lip?).

Identify the final sound in spoken CVC words (e.g., What is the last sound you
hear in the word met?).

Detect the medial vowel sound in spoken CVC words (e.g., I'm going to say two
words and you tell me what is different: rim, ram. How are these words
different?).

Add or substitute individual
sounds (phonemes) in
simple, one-syllable words
to make new words.

Identify individual sounds in spoken CVC words (e.g., What sounds do you hear
in the word big? /b/ /i/ /a/).

Produce a spoken word when a phoneme is removed (deletion) (e.g., Say seat.
Now say seat without the /s/: eat.).

Produce a spoken word when a phoneme is added (e.g., Say eat. Now say eat
with /s/ at the beginning).

Recognize a spoken word when a phoneme is replaced (substitution) with a
different phoneme (e.g., Say hit. What word do you have if you change the /t/
to /m/? him).

Phonics and Word Recognition

3. Know and apply grade-level phonics and word analysis skills in decoding words.

Demonstrate basic knowledge
of one-to-one letter-sound
correspondences by producing
the primary or most frequent
sound for each consonant.

Recognize and say aloud the one to one correspondence between short vowel
graphemes (g, e, i, o, u) and their sounds (/d/, /&/, /T, /0/, /i/) in VC (e.g., am)
and CVC (e.g., sit) words.

Associate the long and short
sounds with the common
spellings (graphemes) for the
five major vowels.

Recognize and say aloud the one to one correspondence between common
long vowel graphemes (a_e, e e, i e, o_e, u_e) and their sounds (/a/, /&/, ///,

/0/, /d/).

Read common high-frequency
words by sight (e.g., the, of, to,
you, she, my, is, are, do, does).

Distinguish between similarly
spelled words by identifying the
sounds of the letters that differ.

Demonstrate that as letters of words change, so do their sounds (alphabetic
principle).

Use knowledge of the alphabetic principle to segment and blend (decode)
simple, one syllable, decodable words (VC and CVC).

Read similarly spelled one syllable, decodable words (e.g., big/ bug, pet/met,
cap/cat) and identify the sound and letter that is different.

Fluency

4. Read emergent-reader texts with purpose and understanding.

e Listen to different genres (e.g., nursery rhymes, stories) read aloud
fluently.

" Words, syllables, or phonemes written in /slashes/refer to their pronunciation or phonology. Thus, /CVC/ is a word with
three phonemes regardless of the number of letters in the spelling of the word.
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FIRST GRADE

Print Concepts

1. Demonstrate understanding of the organization and basic features of print.

a.Recognize the distinguishing
features of a sentence (e.g., first
word, capitalization, ending
punctuation).

Phonological Awareness

2. Demonstrate understanding of spoken words, syllables, and sounds (phonemes).

Distinguish long from short

vowel sounds in spoken single-

syllable words.

Identify short vowel sounds in spoken single-syllable words (e.g., Do you hear
/a/ in ant? man?).

Identify long vowel sounds in spoken single-syllable words (e.g., Do you hear /a/
in ate? made?).

Orally produce single-syllable
words by blending sounds
(phonemes), including
consonant blends.

Blend individual phonemes in spoken single-syllable words (e.g., Put the sounds
together to make the whole word: /s/ /a/ /t/(sat); /m/ [i/ [s/ t/ (mist); [s] [k/
/a/l [t/ (skate)).

Isolate and pronounce initial,

medial vowel, and final sounds

(phonemes) in spoken single-
syllable words.

Detect the initial sound in spoken single-syllable words (e.g., What is the first
sound you hear in the word mouse? /m/).

Detect the final sound in spoken single-syllable words (e.g., What is the last
sound you hear in the word drum? /m/).

Detect the medial vowel sound in spoken single-syllable words (e.g., What
vowel sound do you hear in the middle of the word seat? /&/).

Segment spoken single-
syllable words into their
complete sequence of

individual sounds (phonemes).

Segment spoken VC words into their complete sequence of individual sounds
(phonemes) (e.g., Say the word am one sound at a time: /a/ /m/).

Segment spoken CVC words into their complete sequence of individual sounds
(phonemes) (e.g., Say the word ran one sound at a time: /r/ /a/ /n/).

Segment spoken VCC words into their complete sequence of individual sounds
(phonemes) (e.g., Say the word ask one sound at a time: /a/ /s/ /k/).

Segment spoken CVCC words into their complete sequence of individual sounds
(phonemes) (e.g., Say the word list one sound at a time: /I/ /i/ /s/ /t/).

Segment spoken CCVC words into their complete sequence of individual sounds
(phonemes) (e.g., Say the word slip one sound at a time: /s/ /I/ /i/ /p/).

Phonics and Word Recognition

3. Know and apply grade-level phonics and word analysis skills in decoding words.

Know the spelling-sound
correspondences for common

consonant digraphs (two letters

that represent one sound).

Identify the letter-sound correspondence for common consonant digraphs (e.g.,
sh, th, wh, kn, ch, wr, ph).

Write the spelling correspondences for the sounds of common consonant
digraphs (e.g., sh, th, wh, kn, ch, wr, ph).
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Decode regularly spelled one-
syllable words.

Segment and blend VC words (e.g., am)
Segment and blend CVC words (e.g., ran).
Segment and blend words with consonant blends.
o Segment and blend VCC words (e.g., ask).
o Segment and blend CVCC words (e.g., list).
o Segment and blend CCVC words (e.g., slip).
o Segment and blend CVCC words (e.g., lamp).

Know final -e and common
vowel team conventions for
representing long vowel
sounds.

State the long and short sounds of the vowels.

Read CVC (e.g., can, hop) words.

Demonstrate the understanding that when a single-syllable word ends in e
(VCe), the initial vowel usually says its name (the long sound) and the e is silent.
Commonly referred to as the silent e rule (e.g., sale, shake, cone).

Apply rule and read single-syllable words with final —e (e.g., cane, hope, tile)
Write the spelling correspondences for VCe words.

Identify sounds for common vowel teams, also known as vowel digraphs (two
consecutive vowels that make one sound) (e.g., 0a in boat, ea in seat, ee in feet,
ai in sail).

Read single-syllable words using knowledge of common vowel team
conventions, or vowel digraphs (e.g., boat, seat, feet, sail).

Write spelling correspondences for common vowel teams, or vowel digraphs.

Use knowledge that every
syllable must have a vowel
sound to determine the
number of syllables in a printed
word,

Demonstrate that words can be divided into parts /chunks called syllables (e.g.,
Say own name counting/clapping the number of syllables; How many syllables
does the word insect have? (2) What are the two parts of insect? in sect).
Identify vowel sounds in syllables (e.g., “in /i/ sect /&/").

Use a strategy to determine the number of syllables in a printed word (e.g.,
Read word, circle syllables, and count the number of circles: dish (1), he (1),
hotdog (2), potato (3), macaroni (4)).

Decode two-syllable words
following basic patterns by
breaking the words into
syllables.

Demonstrate the understanding that a closed syllable has a single vowel with a
consonant after it, making the vowel sound short (e.g., map, sit, stop).
Demonstrate the understanding that an open syllable contains a vowel at the
end of the syllable and the vowel is usually long (e.g., we, go, hi, she).
Demonstrate the understanding that the final e in a vowel-consonant-e (VCe)
syllable makes the vowel long or “say its own name” (e.g., made, time, cute).
Distinguish between syllable types (e.g., Sort single syllable words into either
closed (e.g., men), open (e.g., me), or VCe (e.g., hide) categories).
Demonstrate an initial understanding that a vowel team syllable contains two
adjacent vowels (e.g., rain, green, foil).
Demonstrate an initial understanding that the consonant-le syllable contains a
consonant followed by the letters fe (e.g., apple, table).
Demonstrate an initial understanding that an r-controlled syllable contains a
letter combination of a vowel followed by the letter r (e.g., for, star, first).
Demonstrate how to break two-syllable words into syllables (e.g., Circle
syllables in two-syllable words picnic).
Read each circled syllable (part or chunk) of a word separately (e.g., pic-nic).
Read the circled syllables (parts or chunks) of a word together (e.g., picnic).

f.

Read words with inflectional
endings.

Decode letter-sound correspondences for inflectional endings (e.g.,- est, -ed, ).
Read base words fluently that can have common inflectional endings added to
them (e.g., long, play, jump).

Read base word and inflectional ending together to form a word (e.g., longest,
played, jumping).
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g. Recognize and read grade-

appropriate irregularly spelled
words.

(e.qg., could, once, walk)

Fluency

4. Read with sufficient accuracy and fluency to support comprehension.

a. Read on-level text with purpose | e  Determine purpose for reading text.
and understanding.
b. Read on-level text orally with e Understand that when reading different types of text (i.e., literary and
accuracy, appropriate rate, and informational), rate may vary.
expression on successive o Listen to different genres (e.g., poetry, songs, social studies) read aloud fluently.
readings. e Echo read different genres. and Choral read different genres.
e Read grade-level sight words accurately and automatically.
e Decode grade-level words with increasing automaticity.
e Use punctuation to facilitate expression while reading different types of texts
(i.e., literary and informational).
c. Use context to confirm orself- | e Determine when text is not understood.
correct word recognition and e Determine effective grade-level strategy to use to decode unfamiliar words.
understanding, rereading as
necessary.
SECOND GRADE
Phonics and Word Recognition
3. Know and apply grade-level phonics and word analysis skills in decoding words.
a. Distinguish long and short e Identify when a vowel is short when reading regularly spelled one-syllable
vowels when reading regularly words (e.g., mask, pump, next, clock).
spelled one-syllable words. o Identify when a vowel is long when reading regularly spelled one-syllable
words (e.g., sheep, maid, stripe).
h. Know spelling-sound e |dentify sounds for additional common vowel teams (two consecutive vowels
correspondences for additional that make one sound, e.g., ay, e_e-g, igh, ie, ow, ue).
common vowel teams. e Decode single syllable words with common vowel teams (e.g., pay, be,
Pete, tie) Write the spelling correspondences for common vowel teams.
e |dentify sounds for variant vowel digraphs (sounds that are not commonly
classified as long or short vowels) (e.g., aw in claw, au in caught, oo in boot).
e Decode single syllable words with variant vowel digraphs (e.g., flaw, taught)
e \Write the spelling correspondences for variant vowel digraphs.
e Identify sounds for diphthongs, or two consecutive vowels, each which
contributes to the sound heard (e.g., oi in soil, oy in toy, ow in now).
e Decode single syllable words with diphthongs (e.g., soil, toy, now, loud).
e  Write the spelling correspondences for diphthongs.
c. Decode regularly spelled two- e Use a strategy to determine the syllables in a printed word (e.g., Circle

syllable words with long vowels.

syllables in two-syllable words with long vowel: reptile, paper, monkey).
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Read each syllable (part or chunk) separately (e.g., rep-tile, pa-per, mon-key).
Read the syllables (parts or chunks) together (e.g., reptile, paper, monkey).

Decode words with common
prefixes and suffixes.

Understand that many words are made up of prefixes, base words, & suffixes.
Read common prefixes (e.g., un-, re-, in-, dis-) and suffixes (e.g., -s, -ed, -ing, ).
Use a strategy to read common prefixes in printed words (e.g., Circle un- in the
word untie. Read un, read —tie. Read the two parts together-untie).

Use a strategy to read common suffixes in printed words (e.g., Circle -ing in the
word jumping. Read jump, read -ing. Read the two parts together -jumping).

Identify words with inconsistent
but common spelling-sound
correspondences.

(e.g., body, cloth, ton, heat vs. head)

Recognize and read grade-
appropriate irregularly spelled
words.

(e.g., would, busy, was)

Fluency

4. Read with sufficient accuracy and fluency to support comprehension.

Read on-level text with purpose
& understanding.

Determine purpose for reading text.

Read on-level text orally with
accuracy, appropriate rate, and
expression.

Listen to different genres (e.g., fables, folktales, science articles) read aloud
fluently.

Echo read different genres.

Choral read different genres.

Read grade-level sight words accurately and automatically.

Decode grade-level words with increasing automaticity.

Demonstrate appropriate phrasing and expression while reading different
types of texts (i.e., literary and informational).

Use context to confirm or self-
correct word recognition and
understanding, rereading as
necessary.

Determine when text is not understood.
Determine effective grade-level strategy to use to decode unfamiliar words.

THIRD GRADE

Phonics and Word Recognition

3. Know and apply grade-level phonics and word analysis skills in decoding words.

Identify and know the meaning
of the most common prefixes
and derivational suffixes.

Know that affixes have meanings and can change the meanings of words to
which they are attached.

Isolate most common prefixes (e.g., un-, re-, in-, dis-) and derivational suffixes
(e.g.,-ly, -ful, -less) in printed multi-syllabic words.

Read multisyllabic words containing common prefix and/or derivational suffix.
Use meaning of the common prefix and/or derivational suffix to determine
the word’s meaning.

Decode words with common
Latin suffixes.

Know common Latin suffixes (e.g., able, ible, ation, fy, ify).
Identify and isolate the base word in a word containing a common Latin suffix

7
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(e.g., Circle the base word in breakable — break).

Use a strategy to read common Latin suffixes in printed words (e.g., Circle
able in the word breakable. Read break, read able. Read the two parts
together — breakable).

Decode multisyllable words.

Use a strategy to identify syllables (e.g., Circle syllables in printed words:
replacement).

Read each circled syllable separately (re-place-ment).

Read the syllables together (replacement).

Read grade-appropriate
irregularly spelled words

(e.g., laugh, carry, done)

Fluency

4. Read with sufficient accuracy and fluency to support comprehension.

Read on-level text with purpose
& understanding.

Determine purpose for reading text.

Read on-level prose and poetry
orally with accuracy, appropriate
rate, and expression on
successive readings.

Listen to different genres (e.g., narratives in chapter books, historical events)
read aloud fluently.

Read grade-level sight words accurately and automatically.

Decode grade-level multisyllabic words with automaticity.

Use context to confirm or self-
correct word recognition and
understanding, rereading as
necessary.

Determine when text is not understood.
Determine effective grade-level strategy to use to decode unfamiliar words.
Use context to confirm pronunciation and meaning of unfamiliar words.

FOURTH GRADE

Phonics and Word Recognition

3. Know and apply grade-level phonics and word analysis skills in decoding words.

Use combined knowledge of all
letter-sound correspondences,
syllabication patterns, and
morphology (e.g., roots and
affixes) to read accurately
unfamiliar multisyllabic words
in context and out of context.

While reading, self-monitor and determine when a multisyllabic word is
unfamiliar.

Determine effective strategy to use to decode word (e.g., direct one-to-one
correspondence, syllabication rules, morphological analysis).

Apply strategy, read word, check for accuracy (i.e., ask “Is this a word I've heard
before? Does that make sense in this sentence?”).

Understand what a root is and that many words are made up of roots.

Know meanings of common, grade appropriate roots (e.g., astro: star, aud:
hear, dict: say, tell).

Use grade-level appropriate morphological analysis to decode general academic
words (e.g., examination, dictation, reliability) and domain specific words (e.g.,
astronaut, decompose, ecosystem).

Use knowledge of roots (e.g., chron) and affixes to accurately read and
understand words (e.g., chronicle, synchronize) in and out of context.
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Fluency

4. Read with sufficient accuracy and fluency to support comprehension.

Read on-level text with purpose
and understanding.

Determine purpose for reading text.
Adjust reading rate to adapt to purpose and context.

Read on-level prose and poetry
orally with accuracy,
appropriate rate, and
expression.

Listen to different genres (e.g., myths, scientific articles) read aloud fluently.
Decode grade-level multisyllabic words with automaticity.
Read grade-level sight words accurately and automatically.

Use context to confirm or self-
correct word recognition and
understanding, rereading as
necessary.

Determine when text is not understood.

Determine effective grade-level strategy to use to decode unfamiliar words.
Use context (e.g., definition, synonym, antonym, example) to read and
understand unfamiliar words.

Use a strategy to determine meaning of a word (e.g., determine meanings of
root and affixes, put the meanings of the word parts together to determine
meaning of the word, reread sentence to check if the meaning makes sense).
Use context to confirm pronunciation and meaning.

FIFTH GRADE

Phonics and Word Recognition

3. Know and apply grade-level phonics and word analysis skills in decoding words.

Use combined knowledge of all
letter-sound correspondences,
syllabication patterns, and
morphology (e.g., roots and
affixes) to read accurately
unfamiliar multisyllabic words
in context and out of context.

While reading, self-monitor & determine when a multisyllabic word is
unfamiliar.

Determine effective strategy to use to decode word (e.g., direct one-to-one
correspondence, syllabication rules, morphological analysis).

Apply strategy, read word, check for accuracy (i.e., ask “Is this a word I've heard
before? Does that make sense in this sentence?”).

Understand what a root is and that many words are made up of roots.

Know meanings of common, grade appropriate roots (e.g., geo: earth, graph)
Use grade level appropriate morphological analysis to decode general academic
words (e.g., independence, manufacture, distribution) and domain specific
words (e.g., biography, geology).

Use knowledge of roots (e.g., rect) and affixes to accurately read and
understand words (e.g., erect, rectangle, direction) in and out of context.

Fluency

4. Read with sufficient accuracy and fluency to support comprehension.

Read on-level text with purpose
and understanding.

Determine purpose for reading text.
Adjust reading rate to adapt to purpose and context.

Read on-level prose and poetry
orally with accuracy,
appropriate rate, & expression

Listen to different genres (e.g., mysteries, adventure novels, technical texts)
read aloud fluently.

Read grade-level sight words accurately and automatically.

Decode grade-level multisyllabic words with automaticity.
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c. Use context to confirm or self-
correct word recognition and
understanding, rereading as
necessary.

Determine when text is not understood.

Determine effective grade-level strategy to use to decode unfamiliar words.
Use context (e.g., restatement in text, cause/effect relationships, text
comparisons) to read and understand unfamiliar words.

Use a strategy to determine meaning of a word (e.g., determine meanings of
root and affixes, put the meanings of the word parts together to determine
meaning of the word, reread sentence to check if the meaning makes sense)
Use context to confirm pronunciation and meaning.
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