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Get to know your table and facilitators! 

● Your name 
 

● Your district, school, and 
position 

 

● What are your burning 
questions for today’s session 
on close reading?  

 



1) Build a shared understanding of the three shifts in the 

CCS, close reading, and text complexity & vocabulary 

 

1) Experience our own “close reading” with a shared text 

 

1) Analyze text complexity 

 

1) Build a shared understanding of big takeaways in texts 

 

1) Develop an understanding of text-dependent questions 
 

Our goals for Principals Academy 



TeachFest Connecticut: Principals Academy Guides 

ctleaders.learnzillion.com 



Table discussion 

• What is your current experience with close 

reading? 

– How do you define it? 

– What does implementation look like in your 

school? 

– What successes have you or your teachers 

experienced? 

– What challenges or roadblocks exist? 



Note catcher 



The 3 Shifts of the Common Core State Standards 

in English Language Arts and Content-Area Literacy  



Why close reading? 

Standard 1: Read closely to determine what the text says 

explicitly and to make logical inferences from it; cite specific 

textual evidence when writing or speaking to support 

conclusions drawn from the text. 

 

Standard 10: Read and comprehend complex literary and 

informational texts independently and proficiently. 



Golden Keys 

A bunch of golden keys is mine 

To make each day with gladness shine. 

 

"Good morning!" that's the golden key 

That unlocks every door for me. 

 

When evening comes, "Good night!" I 

say, 

And close the door of each glad day. 

 

When at the table "If you please" 

I take from off my bunch of keys. 

 

When friends give anything to me, 

I'll use the little "Thank you" key. 

 

"Excuse me," "Beg your pardon," too, 

When by mistake some harm I do. 

 

Or if unkindly harm I've given, 

With "Forgive me" key I'll be forgiven. 

 

On a golden ring these keys I'll bind, 

This is its motto: "Be ye kind." 

 

I'll often use each golden key, 

And so a happy child I'll be. 

1. The central theme of the poem is that 

manners are important. Write a 

paragraph explaining the key points that 

support this theme. Use details from the 

poem to support your response.  

 

1. The poet organizes the poem into 

stanzas that have only two lines. 

Explain why the poet most likely divides 

the poem in this way. Support your 

answer with details from the poem. 

5th grade Smarter Balanced item 



Academic vocabulary found in just one passage on the 

NYS 6th grade test 

• Imposing 

• Harness 

• Finesse 

• Surge 

• Glanced 

• “comfort washed 

over me” 

• Process 

• Straddled 

 

• Draperies 

• Magnificent 

• Transformed 

• Breathtaking 

• Cascaded 

• Contrasted 

• Imposing 

• Ascent  

• Ascend 

• Descend 

• Exhilarating 

• Labored 

• Constricted 

• Exclamation 

• Rasping 

• Speck 

• Glanced 

 

Adapted from Student Achievement Partners. 



SAT Passage topics 

• Burgess Shale 
 

• Controversy surrounding question of earliest North American 

settlements 
 

• Self Discovery via Early 20th Century Shakespearean Theatre Tour 
 

• Integrity of Modern Film Remakes 
 

• Sleep Research 
 

• Role of Chinese American Women during WWII 
 

• Honore de Balzac 
 

• Controversy Surrounding the Architecture of the Getty Museum 
 

• The Politics of Environmental Reporting 

Adapted from Student Achievement Partners. 



How can close reading look in a classroom? 



Reflect on close reading in table groups 

● What do you notice about 

close reading? 

 

● What supports do you 

anticipate teachers will need 

to plan and implement close 

reading? 

 

● What habits or mindsets 

may need to be 

incorporated? 



A common misunderstanding... 

Close reading is 

the only thing we 

should be doing 

in class! 

Close reading 

should be one of 

several strategies 

used to support 

students in tackling 

the CCSS. 



Analyzing Text Complexity 

and Vocabulary  



• Was there anything 

surprising or confusing in the 

video? 

 

• Did the qualitative elements 

of complexity make sense? 

 

• How do you think this 

process of analyzing texts 

will impact the texts teachers 

choose to use? 

Table discussion 

Pages 12 & 13 



1) Build a shared understanding of the three shifts in the 

CCS, close reading, and text complexity & vocabulary 

 

1) Experience our own “close reading” with a shared text 

 

1) Analyze text complexity 

 

1) Build a shared understanding of big takeaways in texts 

 

1) Develop an understanding of text-dependent questions 
 

Our goals for Principals Academy 



Why do we talk about texts? 

 

• Demands of the new standards 
 
• Deepen our own thinking 
 
• Process new ideas, concepts, and understandings 
 
• See text from new perspectives 
 

• Get into the writer’s brain – why did they make the 
choices they did? 

 
• Move beyond being “plot- and fact-junkies” 
 
 

 
 

 
 
 
 
 



Read and annotate your shared text 

Page 24 Page 25 



Some things to annotate... 

● Unfamiliar words  

● Difficult concepts 

● Background knowledge or cultural context 

● Important ideas, takeaways, author’s 

message 

● Development of ideas and argument 

● Relationships between ideas or elements 

● Craft moves (structure, organization, 

metaphor, imagery, symbolism, tone, etc.) 

● Vocabulary and word choice 

● Use of rhythm and rhyme 

● Use of illustration or other text features 

● What does this text “scream” at you to 

teach?  
Pages 6, 7, 8 



Guiding questions for text talks 

 

 

• Use these to jump start 

your conversation! 

 

 

 

 

 

 

 

 

 

Page 11 



Text talks make the qualitative features of a text clear 

 
• Qualitative features 

– Meaning/central ideas 

– Structure/organization 

– Prior knowledge demands 

– Language features 

• Vocabulary  

– Words that demand more time 

• Can be determined in-

context 

• Cannot be determined in-

context 

– Words that demand less time 

• Can be determined in-

context 

• Cannot be determined in-

context 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



What is the sequence of a text talk? 

1. Start with the text  

 

1. Examine the text 

through the lens of the 

qualitative rubric and 

vocabulary analysis 

 

1. Record insights about 

text’s complexity as a 

group 

Pages 22 & 23 



Debrief questions 

 

 

• How did the text talk and analysis change your thinking 
about the text?   

 
• Did your understanding of text complexity shift?  
 
• Any epiphanies? 
 

• How do you see integrating this experience into 
supporting your teachers’ practice for close reading?  

 

 

 

 

 

 

 

 

 

 

 

 

 



Considerations for selecting your text 

 

 

Pages 3 & 4 



A common pitfall... 

I’ve taught this 

for thirteen 

years...I’ve got 

this... 



Another common pitfall... 

I teach primary 

grades and the 

texts simply 

aren’t rich 

enough to merit 

close reading.  



1) Build a shared understanding of the three shifts in the 

CCS, close reading, and text complexity & vocabulary 

 

1) Experience our own “close reading” with a shared text 

 

1) Analyze text complexity 

 

1) Build a shared understanding of big takeaways in texts 

 

1) Develop an understanding of text-dependent questions 
 

Our goals for Principals Academy 



Planning for a Big Takeaway 

in a Complex Text 

  



Table discussion 

 

 
• As a group, determine the big 

takeaway in your shared text.  

 

• What function does the “big 

takeaway” serve in planning 

a close reading unit?  

 

• What challenges do you 

anticipate teachers will have 

with this part of the analysis? 

 

• How might your support of 

content area teachers 

change? 

Page 22 



1) Build a shared understanding of the three shifts in the 

CCS, close reading, and text complexity & vocabulary 

 

1) Experience our own “close reading” with a shared text 

 

1) Analyze text complexity 

 

1) Build a shared understanding of big takeaways in texts 

 

1) Develop an understanding of text-dependent questions 
 

Our goals for Principals Academy 



Ways to make thinking visible: 

• Annotating text 

• Keeping notes on stickies or in a 

notebook 

• Writing about reading (short 

response, essay, book review, 

next scene, etc.) 

• Sketching or drawing connections 

or ideas 

• Discussing text 

Remember that thinking is invisible! 



Writing text-dependent questions  

  



Table discussion 

 

 • How do text-dependent 

questions support all readers 

in tackling complex text?  

 

• What role do text-dependent 

questions play in supporting 

students with using evidence 

from the text? 

 

• What do you anticipate will be 

the most challenging for your 

teachers in crafting TDQs? 



Transforming text-dependent questions 

Chapter 1:  

“Before Breakfast” 



What is Mr. 

Arable going 

to the 

hoghouse to 

do? 

What does Mrs. 

Arable mean 

when she says 

“your father has 

decided to do 

away with it”? 

Transforming text-dependent questions 

 

 

RL.3.1, RL.3.3, RL.3.4 



What is 

the setting 

of the 

story? 

Reread the sentence: 

“The grass was wet 

and the earth smelled 

of springtime.” 

 

What does this detail 

tell you about the 

setting? 

Transforming text-dependent questions 

 

 

RL.3.1  



Why does 

Fern want to 

save the 

pig? 

What does Fern 

mean when she 

says this is a 

“terrible case of 

injustice”?  

Transforming text-dependent questions 

 

 

RL.3.1, RL.3.3 



How big is 

the pig? 

What does the 

word “runt” 

mean? What 

other words in 

the text tell you 

about the pig’s 

size? 

Transforming text-dependent questions 

 

 

RL.3.1, RL.3.4 



Engaging all students - what to listen and look for 

 

 

The word runt 

means a very 

small and weak 

pig. The author 

uses the words 

small and weak 

to tell us about 

the pig’s size.  

The word runt means 

the smallest pig in a 

litter, which is often 

weak and not worth 

keeping. Other words 

that the author uses to 

tell us about the size are 

“weak”, “tiny”, and “no 

bigger than a white rat.”  

The word runt 

means small. The 

pig is a runt 

because it’s tiny.  

Does not meet 
 

 

Approaches  
 

 

Meets 
 

 



Transforming text-dependent questions 

 

 

• Look at one of your group’s 

“non-example” text-dependent 

questions. 

 

• How might you transform it? 

 

• Draft some alternative versions 

on chart paper.  



Guided Action Plan (GAP) 

Page 31 



Final reflection: Think, pair, share (Choose 2) 

 

• What challenges do you anticipate in fully implementing 

close reading in your school?  

 

• What ideas do you have for “quick wins” and overcoming 

barriers? 

 

• What seems like the right next step for you and the 

teachers you support? 



Continue your learning in 2015! 

How to turn-key this workshop into powerful PD for your 

teachers: Bringing close reading into the classroom 

• January 15th, 2015, 1:00pm-2:00pm 

 

Spotlight on Success 

• Date TBD 

 

Look-fors in the classroom: Close reading lessons 

• February 5, 2015, 1:00pm-2:00pm 

 

Spotlight on Success 

• Date TBD 

 

 



Thank you! 
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