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Part I: Submission Instructions

A. Application Completion

1. Review and follow all directions carefully when completing this application.
2. Clearly label all attachments as specified in the application.

B. Application Deadline

Applications, irrespective of postmark or email date, must be received by 4:00 p.m. on or before
Wednesday, August 15, 2012. All submissions must include one original and three (3) additional
paper copies. An electronic copy should also and be emailed to Lol Fearon.

Applications will be considered on a rolling basis and feedback will be provided through an
iterative process. Districts are encouraged to submit applications in by the early submission
deadline of July 13, 2012 to allow tume for feedback and potential resubmission.

PLEASE NOTE: All applications become the property of the Connecticut State Department of
Education (CSDE) and are subject to the rules of the Freedom of Information Act.

C. Mailing and Delivery Information

Please email electronic versions in .pdf format to Lol Fearon: lol.fearon@ct.gov.

Mailing Address: Overnight Mailing and Hand Delivery Address:
Connecticut State Department of Education Connecticut State Department of Education
Bureau of Accountability and Improvement  Bureau of Accountability and Improvement
P.O. Box 2219, Room 227 165 Capitol Avenue, Room 227

Hartford, CT 06145-2219 Hartford, CT 06106
Attention: Lol Fearon, Bureau Chief Attention: Lol Fearon, Bureau Chief




D,

Timeline

[ Process Date
Information about Alliance Districts sent to LEAS May 25, 2012
Connecticut State Board of Education approval of] June 6, 2012
guidelines

Informational meeting with eligible districts Tune 11,2012
Submission of applications; feedback and June - August, 2012
approvals provided to applicants on rolling basis

Early submission deadline; preliminary July 13,2012

submissions encouraged

Application final due date August 15,2012

Projected date for awarding funding - conditional September 2012

upon approval of plans

CSDE monitoring of plan implementation and September 2012 — August 2013
reparation of year 2 applications N

Application Approval Notice

Approvals will be granted through the summer, with a goal of districts receiving approval by
August 31, 2012, if feasible. The iterative process may require more time for some districts.

Questions

All questions regarding the Alliance application process should be directed to:
Lol Fearon
Bureau Chief
Bureau of Accountability and Improvement
Connecticut State Department of Education
Telephone: (860) 713-6705
Email: lol.fearon(@et.gov




Part II: Alliance District Overview

A, Infroduction
Public Act 12-116 establishes a process for identifying 30 Alliance Districts — the districts with the

lowest district performance index scores statewide — and allocates to these districts $39.5 million
in increased Education Cost Sharing (ECS) funding in the upcoming fiscal year, The Alliance
District program is intended to help districts raise student performance and close the achievement
gap. Each district’s receipt of its designated allocation is conditioned upon district submission, and
CSDE approval, of an Alliance District Plan for the expenditure of this new increment of
conditional funds in the context of the district’s overall strategy to improve academic achievement.

Alliance District Plans are locally conceived, evidence-based reform plans that propose detailed
initiatives for improving student achievement. Plans must propose reform activity over the entire
five-year period of the Alliance District designation and include specific, multi-year objectives and
performance targets. The State Department of Education will review each Plan on an annual basis,
and approve plans that align with the goals of the program. Approval of plans in years two through
five will be predicated upon progress towards the described performance targets, among other

factors.

Proposals for the use of Alliance District funding will be considered in the context of the quality of
the overall sirategy for reform proposed in the Plan, as well as the degree of alignment between the

proposed use of funds and the overall strategy.

B. Eligibility Requirements
Only districts listed in Appendix A are eligible to apply for Alliance District Education Cost
Sharing funds.

C. Responsibilities of Approved Applicants

Each approved applicant must;
1. work cooperatively with the CSDE team;

2. provide any information that the CSDE requests in a timely manner; and

cooperate with the fiscal and programmatic compliance reviews that the CSDE will conduct.

[FS)

D. Review of Applications

The Department will issue approvals using an iterative process and will provide technical
assistance to districts whose plans are not immediately approved.




E. Application Procedure
The materials in this section provide a summary of the components of an Alliance District Plan

and provide guidance regarding the overarching concepts introduced in the Alliance Disrict
application process. The application begins in Part IIL. The application is divided into three

sections; all three sections are required.

Section [: Overall District Improvement Strategy
This section requires Alliance Districts to describe a long-term, district-wide strategy. Districts

must also describe key individual reform initiatives in the context of their overall approach to
improving student performance and narrowing the achievement gap.

Section II; Differentiated School Interventions

This section requires Alliance Districts to articulate a tiered approach to school intervention based
upon relative school performance and needs, and to address obligations to infervene in low
performing schools created by Connecticut’s approved NCLB waiver.

Section JII: Budget
This section requires districts to show that they have aligned Alliance District and other funding

sources to the reform initiatives outlined in the above two sections. Districts should also describe
how efficiencies identified by the District, and funds from other sources, are leveraged to
maximize the impact of Alliance District dollars. Detailed budgetary information is required for
year one initiatives. In addition, districts must show planned expenditures for Alliance District
funds for each year of Alliance District designation. Forms have been included in a separate Excel

document.

F. Use of Evidence and Data

Alliance District Plans must document student performance areas of greatest concern and include
an evidence-based explanation of how the use of Alliance District funds will lead to improved
student performance. Acceptable applications will demonstrate a strong connection between the
actions proposed in the plan and improved student performance in identified areas of concern.

G. Substantial Majority Requirement

Alliance District funding is intended to initiate new reforms and expand existing programs of
reform.
Districts must reserve the substantial majority of conditional funding for new reform efforts, or the

expansion of existing reform efforts, that are directly linked to improving student achievement.

Districts may consult with the Bureau of Accountability and Improvement for additional guidance
on this point.




H. Menu of District Reform Initiatives

Below is a menu of options that is intended to guide the selection of reform programs:

¢ Ways to strengthen the foundational programs in reading to ensure reading mastery in
kindergarten through grade three with a focus on standards and instruction, proper use of
data, intervention strategies, current information for teachers, parental engagement, and
professional development for teachers;

e Additional learning time, including extended school day or school year programming
administered by school personnel or external partners;

» A talent strategy that includes, but is not limited to, teacher and school leader recruitment
and assignment, career ladder policies that draw upon guidelines for a model teacher
evaluation program adopted by the State Board of Education, pursuant to section 10-151b
of the general statutes, and adopted by each local or regional board of education. Such
talent strategy will include provisions that demonstrate increased ability to attract, retain,
promote and bolster the performance of staff in accordance with performance evaluation
findings and, in the case of new personnel, other indicators of effectiveness;

o Training for school leaders and other staff on new teacher evaluation models;

s Provisions for the cooperation and coordination with early childhood education providers
to ensure alignment with district expectations for student entry into kmdergarten including
funding for an existing local Head Start program;

e Provisions for the cooperation and coordination with other governmental and community
programs to ensure that students receive adequate support and wraparound services,
including community school models;

s Any other programs of reform, subject to approval by the Commissioner.

In addition to the plan components listed above, the Department encourages school districts to
think creatively to combine conditional Alliance District funding with other resources, to leverage
Alliance District doilars to identify and feverage efficiencies, to seek additional resources, and to
find innovative ways to use the conditional funding to design their school reform programs.

Competitive Opportunities

Certain reform initiatives offer the opportunity for a district to partner with external institutions,
which will facilitate the planning and implementation process with additional guidance and, in
some cases, additional funding. Districts may choose to engage in a competitive process for
participation in these external partnerships. Competitive opportunities operate on an expedited
timeline. For guidance on these opportunities, see the supplementary materials or contact the
Bureau of Accountability and Improvement to obtain materials.




Connecticut State Department of Education
Alliance District Application: 2012-13
COVER SHEET

Name of District:  Hartford Public Schools

Name of Grant Contact: Dr. Alexander Nardone, Chief of Staff
(Please see information below re backup contact)

Phone: (860) 695-8425 | Fax: (860) 722-8501 | Email:alex.nardone(@hartfordschools.org

Address of Grant Contact: Hartford Public Schools, 960 Main St., 8" Floor, Hartford, CT 06103

Name of Superintendent; Christina M. Kishimoto, Ed.D,

Signature of Superintendent:

Name of Board Chair: Matthew K. Poland
Date:
Signature of Board Chair:

Date:
Please indicate if plan approved by local board of education:

Date of Approval:

If not, please indicate date at which plan will be presented to local board of education: _Aug. 28, 2012

Note: Due to the iterative process by which Alliance District Plans will be submitted, reviewed,
returned, and re-submitted, seeking local board of education approval may be most appropriate toward

the conclusion of the application process.

Districts must obtain board approval, but should submit completed plans regardless of whether
approval has been obtained.

Second contact {due to vacation schedules): Eduardo V. Genao, Asst. Superintendent for Early
Literacy and Parent Engagement; Telephone: (860) 695-8740; Fax: (860) 722-8501; email:

genae00 1 @hartfordschools.org




Part III: Application

Section I: Overall District Improvement Strategy

Districts are required to articulate a multi-year, district-wide strategy for improvement, the ultimate
goal of which should be to improve student performance and to narrow the achievement gap.

A. Overall Strategy and Key Reform Initiatives: Narrative Questions
Please respond in brief narrative form to the following questions regarding your district’s overall

strategy and key reform initiatives.

1. What is your district’s overall approach toward improving student performance and closing the
achievement gap?

The overall approach of Hartford Public Schools toward improving student performance and closing
the achievement gap includes two components: a portfolio system of schools and a managed
performance empowerment model. As one of 16 Portfolio School Districts partnered with the Center
on Reinventing Public Education at the University of Washington, HPS has adopted a portfolio

strategy that consists of 7 components:

High-level options and choices for all families
School autonomy

Student-based funding

Talent management approach

Theme-based partnerships
Performance-based accountability for schools
Extensive public engagement

No W

Under the Managed Performance Empowerment strategy, the school district defines its relationship
with each school on the basis of performance, using the Overall School Index (OSI), an index

developed to measure school performance and growth.

e Relatively high performing and/or significantly improving schools will be given considerable
programmatic autonomy and freedom from bureaucratic operating constraints,

¢ Chronically low performing schools that fail to improve will be subject to district intervention,
redesign, closure or replacement with higher performing school models.

s Schools in the mid-range will be provided with “defined autonomy” relative to program and

operations to build their capacity for improvement.

Using a diverse provider strategy, Hartford Public Schools will evolve over time to a total system of
choice schools. Two choice models will be employed: inter-district choice schools will provide
regional opportunities for the integration of city and suburban students and intra-district choice
schools will provide preference to students in their neighborhood with remaining seats available to
other Hartford schools. Students will be equitably funded according to their needs and these funds will
follow the child to their school of choice. A number of effective programmatic choices would be
optimized through K-12 feeder patterns. Within the portfolio, parents would have choices within
fransportation zones from a greater number of schools available through external providers or
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public/private partnerships.

The reform initiative in Hartford Public Schools began in 2006. To continue the reform trajectory,
Superintendent of Schools Christina Kishimoto launched the second phase of reform aimed at strategic

alignment and focused on three goals:

1. Third Grade Promise: All students who enter a Hartford Public School at grade Pre-K or K will

read at or above grade level by the end of third grade.
2. Middle Years Redesign: All middle grades students wiil demonstrate a sustained performance

gains that will prepare them for the rigor of a college-ready high school curriculum.,
3. College Readiness: All students earning a Hartford Public School diploma will demonstrate

college readiness.

Specific strategies, measures and timetables have been developed to support these goals. In addition,
the district is planning or implementing a number of initiatives that cut across these goals in areas

including talent development, student supports and teacher evaluation.

2. Describe the rationale for the selection of the district’s prioritized reform initiatives, including how
such selection reflects data on identified student needs and the use of evidence-based initiatives.

In 2006, Hartford Public Schools embarked on the first phase of an ambitious reform initiative, based
on a Managed Performance Empowerment Theory of Action and an All Choice System of Schools.
From 2006 to 2011, the district opened 26 redesigned schools and made significant progress in

achievement growth, including the following:

e 34 grade reading as measured by the CMT showed a 22.3% growth

¢ 4" grade mathematics as measured by the CMT showed a 20.9% growth
¢ On the CAPT, Reading scores increased by 7.7% and writing by 13.9%
o The graduation rate showed a 25.4% increase

» Post-secondary enrollment grew by 4.3%

Between 2007 and 2011, the percentage of students achieving at/above goal on the CMT and CAPT
increased by 10.1% - higher than the state average — and Hartford was no longer the lowest achieving
district in Connecticut. Nevertheless, Hartford still trails the state average in all these measures. In
order to close the gap between Hartford’s students and students statewide, in 2011, HPS launched the
second phase of the reform initiative aimed at strategic realignment, and a new Strategic Operating
Plan was developed for the next five years. The major goals of the new SOP — Third Grade Promise,
Middle Years Redesign and College Readiness — along with the cross-cutting initiatives of Talent
Development, the School Quality Approach and Student Support through Scientific Research Based
Interventions, form the backbone of the reform plan presented in this proposal. All six initiatives are
founded on research and on the school district’s experience:

o The critical importance of reading on grade fevel is well recognized. In Hartford’s schools,
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many third-grade students have not achieved this goal, as indicated by the fact that only 52.6
scored proficient or above on the 2010-11 CMT.

¢ Nationally, the middle grades tend to be a time when student achievement slows compared to
elementary school. This trend is evident in Hartford, along with a trend towards increased
behavioral problems.

¢ Long-term earnings prospects are significantly higher for people with a college degree,
compared with a high school diploma, and Connecticut’s economy depends on an educated
workforce, yet Hartford’s students still have a proportionally lower rate of college enroliment
and completion than their peers statewide.

¢ There is considerable research supporting the critical importance of having highly effective
teachers and school leaders, especially in struggling schools. Our Talent Development
Initiative is aimed at increasing the number of these teachers and leaders in our schools.

3. List the multi-year, measurable performance targets that will be used to gauge student success.
What metrics, including ways to monitor student outcomes and indicators of district and school
personnel activity, will be put in place to track progress towards performance targets?

Progress on these metrics is monitored through the School Quality Process, which is fully described in the School Quality
Initiative inciuded in Section B: Key District Inititatives.

1, K-3 Reading Readiness — the percentage of students enrolied in grades K-3 completing each grade reading on
grade level as measured by DRAZ.

2010-11 baseline | 2011-12 target 2012-13 target 2013-14 target 2014-15 target 2015-16 target
56.3% 60.3% 64.3% 68.3% 72.3% 76.3%

2. 3" Grade overall reading at or above proficient, CMT and MAS

2010-11 — 2011-12 2012-13 2013-14 2014-15 2015-15
baseline target target target target target

~1d

3" grade
attending
same school, 54.5% 63.6% 72.7% 81.8% 90.9% 100%
K-3 cohort
3™ grade
attending any
HPS school, 55.9% 59.9% 63.9% 67.9% 71.9% 75.9%
K-3 cohort
All grade 3
students at or
above 50.8% 54.8% 58.8% 68.6% 78.5% 88.3%

proficient
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3. 6" grade matehed cohort:
Overall Reading Index change, using Standard and MAS Reading CMT scores, ranging from 1-100 for students scores

matched from Grade 3 to Grade 6

index change

2010-11 2011-12 2012-13 2013-14 2014-15 2015-16
baseline target target target target target
Index using
Standard and
MAS CMT | 33.1-5356
scores
Reading 22.5 +4 +4 +4 +4 +4

Overall Achievement Index change, using Standard and MAS Reading CMT scores, ranging from'[-100 for students
scores matched from Grade 3 to Grade 6

index change

20106-11 2011-12 2012-13 2013-14 2014-15 2015-16
baseline target target target target target
Index using
Standard and
MAS CMT | 49.5-60.0
scores
Reading 10.5 +4 +4 +4 +4 +4

4. 7™ Grade matched cohort:
Overall Reading Index change, using Standard and MAS Reading CMT scores, ranging from 1-100 for students scores

matched from Grade 6 to Grade 7.

index change

2010-11 2011-12 2012-13 2013-14 2014-15 2015-16
baseline target target target target target

Index using

Standard and

MAS CMT | 57.5-59.0

SCOres

Reading 1.5 +4 +4 +4 +4 +4 J

Overall Achievement Index change, using Standard and MAS Reading CMT scores, ranging from 1-100 for students
scores matched from Grade 6 to Grade 7

index change

2010-11 2011-12 2012-13 2013-14 2014-15 2015-16
baseline target target target target target
Index using
Standard and
MAS CMT | 61.9-57.8
scores
Reading -4.1 +4 +4 +4 +4 +4
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5. 8" Grade Matched Cohort
Overall Reading Index change, using Standard and MAS Reading CMT scores, ranging from 1-100 for students scores

matched from Grade 7 to Grade 8.

2010-11 | 2011-12 2012-13 2013-14 2014-15 2015-16
baseline | target target target target target

Index using

Standard and
MAS CMT scores | 53.7-31.7
Reading index -2 +4 +4 +4 +4 4
change

Overall Achievement Index change, using Standard and MAS Reading CMT scores, ranging from 1-100 for students

scores matched from Grade 7 to Grade 8
2010-11 2011-12 2012-13 2013-14 2014-15 2013-16

baseline target target farget target target

Index using

Standard and
MAS CMT 53.9-48.8
scores
Reading -5.1 +4 +4 +4 +4 +4

index change

6. 10" grade overall reading index using Standard and MAS Reading CAPT scores ranging from 0-100.

2010-11 baseline | 2011-12 target 2012-13 target 2013-14 target 2014-15 target 2015-16 target
48.1 52.1 56.1 60.1 64.1 68.1

7. 10" grade overall math, science and writing index using Standard and MAS CAPT scores ranging from 0-100:

2010 baseline | 2011-12 2012-13 2013-14 2014-15 2015-16
target target target target target
Math 48.5 525 56.5 60.5 64.5 68.5
Science 44.7 48.7 52.7 56.7 60.7 64.7
Writing 61.0 65.0 69.0 73.0 77.0 81.0

8. SAT: overall critical reading index, overall mathematics index, and overall writing index — an index weighting
Connecticut NCE percentile performance for each measure of the SAT for Grade 11 students. Percentile scores
enter the model directly as the SAT student weight. This number is summed, then divided by the number of scores,
A baseline was established in 2011-12; targets will be determined for subsequent years.

9. NGA graduation rate, based on number of 4-year graduates divided by first time 9" grade students four years
previous, less transfers out, plus transfers in;

2010-11 baseline | 2011-12 target 2012-13 target 2013-14 target 2014-15 target 2015-16 target
59.9% 62.7% 65.5% 68.3% 71.1% 73.9%
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10, Post-secondary enrollment, based on National College Clearinghouse data — historically obtained in
December/January based on October post-secondary enroliment for the current school year.

Targets to be determined.

Adult Performance Targets:

The number of teachers who are rated as “proficient” or above on a validated evaluation instrument will increase each year
to the target of 100% by 2018, with the annual increase to be determined after the establishment of a baseline in the first

year.

95% of ali certified administrators will be qualified on a validated evaluation instrument by September 2012 with the

remaining 5% certified by December 2012.

Connecticut State Department of Education
CMT District Performance Targets for the 2012-13 School Year - Hartford

Indicator Participation DFP1 Baseline DPI DPI
Rate (2011-12) )} (3-year Avg,) | Performance
(2011-12) Target
(2012-13)
District Performance Index {DPI) 100.0% 56.0 54.1 56.9
DPI: Students with Disabilities 100.0% 29.5 27.9 30,9
DPI: Eligible for Free or Reduced Price Lunch 100.0% 53.1 51.7 54.7
DPI: Biack 130.0% 57.2 55.8 58.5
DPI: Hispanic 100.0% 50.0 48.6 51.6
DPIL: English Language Leamers 100.0% 336 33.5 36.5
DPI Subject: Reading 99.0% 552 50.7 53.7
DPI Subject: Mathematics 100.0% 56.1 56.8 59.4
DPI Subject; Writing 99.0% 62.1 60.2 62.5
DPI Subject: Science 99.1% 47.4 44.3 473
Connecticut State Depariment of Education
CAPT District Performance Targets for the 2012-2¢13 School Year - Hartford
Indicator Participation DPI Baseline DPI bPI
Rate (2011-12) (3-year Avg.) | Performance
(2011-12) Target
(2012-13)
District Performance Index (DPI) 99.9% 45.0 45.8 48.8
DPL: Students with Disabilities 100.0% 17.8 204 23.4
DPI: Eligible for Free or Reduced Price Lunch 99.9% 40.6 42.5 45.5
DPL: Black 99.8% 43.8 45.7 48.7
DPI: Hispanic 100.0% 317 39.0 42.0
DPI: English Language Learners 100.0% 24.7 26.5 29.5
DPI Subject: Reading 99.5% 504 50.3 53.3
DP! Subject: Mathematics 99.9% 44.5 44.6 47.6
DPI Subject; Writing 99.5% 63.3 60.3 62,6
DPI Subject: Science 99.5% 42.8 43.6 46.6
The Four-Year Graduation Rate is the percentage of students who | Graduation Baseline Grad. Rate
received a standard diploma within four vears. Rate Graduation Performance |
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The “extended graduation rate” refers to any student not reported (2010-11) Rate Target
in the “other” category. (2-year Avg.) (2012-13)
District 4-year Cohort Graduation: Rate 63.2 61.5 64.2
District 4-year Cohort Graduation Rate: Students with Disab, 43.8 42.3 453
District 4-year Cohort Graduation Rate: Eligible for F/R Lunch 60.8 57.6 60.6
District 4-year Cohort Graduation Rate: Black 707 68.3 70.4
District 4-year Cohort Graduation Rate: Hispanic 534 52.0 55.0
District 4-year Cohort Graduation Rate: ELL 47.1 48.0 51.0
District Extended Graduation Rate 74.7 73.7 75.6
District Extended Graduation Rate: Students with Disabilities 65.6 64.6 67.2
District Extended Graduation Rate: Eligible for F/R Lunch 72.9 70.9 72.9
District Extended Graduation Rate: Black 80.2 78.7 80.1
District Extended Graduation Rate: Hispanic 67.3 66.8 69.2
District Extended Graduation Rate: English Language Learners 61.1 . 619 64.7

4. How will reform initiatives interact/coordinate with other resources (e.g., Title I, Part A; Title 11,
Part A Teacher Quality; Title II, Part A English Language Acquisition funds; Priority School District
funds; Summer School funds; philanthropic funds)?

Resource alignment and management are key components of sustaining reform. HPS’ resource
management involves a commitment to our strategic long-range plan that ensures that all resources
available to the district and our schools are directed towards and aligned with our reform efforts.

5. Please indicate how the District consulted with relevant stakeholders regarding the development of
the Alliance District Plan by including a list of all stakeholders with which you have consulted and a

brief description of the input received from each group.
A number of different stakeholders have participated in the development of the district’s new Strategic

Operating Plan, which is the foundation of the Alliance District Plan. These include:

o  Members of the Hartford Board of Education, who considered and approved the SOP
e Teachers and school leaders of Hartford Public Schools, who have been represented on the

SOP work groups. :

e HPS Central Office staff, who have participated on and provided leadership to the SOP work
groups.

¢  Other participants on the SOP work groups have included representatives of higher education

In addition, Superintendent of Schools Dr. Christina Kishimoto has held a series of Community
Forums to present and discuss the Strategic Operating Plan with parents and community member
throughout Hartford, which provided opportunities for questions and comments from a wide range of

people.

B. Key District Initiatives
Using the following chart, please provide a description of each key individual reform initiative — both

existing programs and those planned through the Alliance District process and other planning
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processes — that the district will undertake in the next five years in service of its overall strategy.
Districts should include a separate chart for each key initiative.

e Overview: Please describe the initiative briefly, including the purpose of the planned activities
and their underlying rationale. Please indicate whether the initiative is drawn from the menu of

reform options provided in this application.

If proposing to expand an existing reform and the existing reform has, in the past, led to
increases in student performance, please describe the extent to which the reform has improved

student performance and include supporting data.

If proposing to expand an existing reform and the existing reform has not led to increases in
student achievement, please describe how the current proposal differs from previous reform
efforts, and why it is likely to succeed where the previous effort did not.

o Five Year Strategies and Implementation Steps: List the steps the district will take over the
nexi five years to implement the initiative.

e  Year Onc Implementation Steps Description: Describe in greater detail the implementation
steps that will occur in the 2012-13 school year.

e Years of Implementation: Indicate the anticipated length of the proposed initiative,
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Key District Initiative

K-3 Literacy Interventions (linked to HPS strategic goal #1: Third Grade Promise)

New or Existing Reform? [J New [X] Existing

Overview:

One of the strategic goals of the new HPS strategic operating plan is the Third Grade Promise, which is a promise to the
community, with the community, that all students who enter a Hartford Public School at Grade PreK or K will read at or above
grade level by the end of 3" grade. Five objectives support this goal:

1. Every PreK student will be fully prepared to read in kindergarten.

Every kindergarten student will be fislly prepared for grade | level work

Every grade | student will be flly prepared for grade 2 level work.

Every grade 2 student will be fully prepared for Grade 3 level work

Every grade 3 student will be fully prepared fo transition from “learning to read” to “reading to learn” in grade 3.

R b

Major activities include zlignment of curriculum with common core state standards; the use of multiple assessment measures and
a structured data team process to monitor progress; a School Quality approach that includes analysis of data at the central office
level that serve as a basis for principal supervisors’ actions; a district intervention specialist focused on K-3; professional
development focused on high impact strategies such as explicit vocabulary development and on the use of assessments; extended
kindergarten (total of 5 weeks in the summer) for students who need additional time and a longer school day for all students;
¢stablishment of the Betances Early Reading Lab school that serves as a center for professional learning in literacy; increase in
PreK seats at the district level; creation of afierschool standards to enhance providers® support for the school curriculum;
development of family-friendly literacy modules for use by Family Resource Aides in helping families support literacy at home,

HPS anticipates increased success as a result of this initiative due to several factors, primarily the fact that the planned activities —
from curricutum alignment {o assessment to increased learning time — are research-based and data-driven. In addition, the
activities are tightly focused on grades PreK-3 and are internally coherent in order to ensure integrity and coordination in their

implementation.

We believe our talent development strategies will also contribute to the growth through this initiative. The Hartford Public
Schoois is committed to talent management as a key reform strategy with the belief that the tatents of teachers and school leaders
represent the strongest levers to improve student learning, Our theory of action underscores the belief that every student wiil
achieve at a high fevel as the result of receiving highly effective instruction in every class. In order to serve all students well, the
school system seeks 1o provide differentiated professional learning, clearty defined accountability systems, and varied
professional growth epportunities in order to “ensure quality, reward talent, and leverage it to drive student learning and school

improvement.” (Curtis, 2010}

Five Year Strategies and Implementation Steps:
Six key strategies will support each of the HPS strategic geals. These six strategies and major action steps to achieve them in the

area of PreK-3 literacy are listed below, with activities that were initiated in 2011-12 indicated by an asterisk:

1. Relevant Curriculum
a. Provide K-3 literacy curriculum and resources aligned to the Common Core State Standards. *

b. Conduct universal reading screenings in May of the Preschool yvear.*
¢. Cenduct universal reading screenings in kindergarten® and first grade.

d. Increase number of seats for Pre-K.
e. Impiement college and career counseling program curriculum appropriate for grade levels.
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2. Quality Instruction
a. Provide an extended kindergarten schoel year to all K students who are not meeting DRA2 reading level expectations by

May *

b. Conduct research-based analysis and action research to determine effective vocabulary instruction in kindergarten. *
c. Conduct research-hased analysis and action research to determine effective vocabulary instruction in 1% grade.

d. Conduct research-based analysis to determine effective homework practices for K-3 students, *

e. Provide professional development on implementation of homework guidelines for K-3.

3. Innovative Leaders
a. Recommend the establishment of a K-3 Literacy Assessment Team in all schools with an OSI below goal to include classroom

teacher, instructional coach, special education staff, reading teachers and literacy coach. In successive years, this Team will focus
on kindergarten literacy data,* followed by 1% grade, followed by 2™ grade.

b. Establish a literacy support work group at the Betances Early Reading Lab School composed of special education teacher,
speech/language pathologist and reading teacher for the purpose of creating and ficld-testing differentiated vocabulary and
reading comprehension strategies for struggling readers, ELLs, Sped and language-delayed students.”

4, School Design Fidelity
a. Use the Betances Early Reading Lab School to develop a teaching video-library of research-based instructional literacy

strategies to be used to improve reading instruction in grades K-3.%

S.Family/Community Engagement
a. In successive years, create family-friendly literacy modules for kindergarten, * then first grade, then second grade, then third

grade, to be implemented district-wide through school-based resources including FRC, after-school programs, etc.

6. Capacity Building

a. Feasibility study on increasing PreK seats.*

b. Improve the reliability and acouracy of DRA2 scoring. *

c. Create plan for implementation of After School Standards.*

d. Establish an Early Literacy Implementation Team (internal and/or externally sourced).*

¢. Increase the number of afterschool programs using existing resources (e.g. Waterford and Success Maker) and other fiteracy
supports.

f. Schedule professional development in the Common Core State Standards, measures of success for the Third Grade Promise,
and effective assessment analysis, beginning with kindergarten teachers,* followed in successive years by first, second and third
grade teachers.

g. Increase capacity for preschool teachers to administer Universal Reading Screens in May of the Preschool year *

h. Increase capacity for preschool teachers to input data into the Performance Flus Management system. ®

i. Provide professional development for K-3 administrators in the Common Core State Standards and effective literacy instruction
with follow-up site visits for schools that are below 50% DRAZ2 goal, beginning with a focus on first grade, then second grade,

followed by third grade in successive years.
J. Provide professional development for afterschool providers on the Common Cere State Standards and cffective literacy

instruction.

Year 1 Implementatien Steps Description:
HPS began to implement its Strategic Operating Plan in 2011-12, so it is now in its second year of implementation. In the first

year, many of the action steps focused on kindergarten; in 2012-13, first grade will be a major focus. Scheduled implementation
steps for 2012-13 are:

1. Relevant Curriculum
a. Conduct Universal Reading Screenings in first grade.
b, Increase number of seats for Pre-K

[

. Quality Instruction
. Conduct research-based analysis and action research to determine effective vocabulary instruction in first grade.

. Provide professional development on implementation of homework guidelines for K-3.

=~

. Innovative Leaders
a. K-3 Literacy Assessment Team focus on first grade literacy data.

[#)

4. School Design Fidelity
{No new steps implemented in second year)
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5. Family/Community Engagement
a. Create family-friendly literacy modules for first grade to be implemented district-wide through school-based resources

including FRC, after-school programs, etc.

6. Capacity Building
a. increase the number of afterschool programs using existing resources (e.g. Waterford and Success Maker) and other literacy

support.
b. Provide professional development for K-3 administrators in the Cormon Core State Standards and effective literacy

instruction, focused on first grade, with follow-up site visits for schools that are below 50% DRA2 goal.
¢. Provide professional development for afterschool providers on the Common Core State Standards and effective literacy

instruction,
d. Schedule professional development for all first grade teachers in the Common Core State Standards, measures of success for

the Third Grade Promise, and effective assessmeni analysis,

Years of Implementation:
Year 2
Year 3
Year 4
Year 5




Key District Initiative

Talent Development Strategy

New or Existing Reform? [0 New [E Existing

Overview: Recognizing the research showing the importance of effective teachers and school leaders to schoo! reform, the
Office of Talent Management will support HPS's reform initiative by fulfilling the components of its mission statement, which

I18:

“The Office of Talent Management will ensure that each school is ted by an effective leader and that cach leader has the support
to develop and retain highly effective teachers from recruitment to induction and ultimately throughout their career path

development.

“We will employ effective, efficient and collaberative processes and systems for staffing of effective educational personnel;
collection and communication of employee performance data; guidance and support with performance management; and
recruitment, induction, and retention of new talent.”

Process to inform the selection and development of teacher leaders:

Teachers will be invited to apply to become teacher leaders. The appiication will consist of questions that will help the reviewers
understand the applicant’s commitment to education and his or her qualifications to go through the process of being part of the
teacher leader cechort. These applications will be reviewed by a committee using a rubric aligned with the application. In
addition, applicants’ classroom observations, based en Charlotte Danielson’s Framework for Teaching (2011) and student

achievement data, will be considered.

The cohort will attend monthly meetings where they will receive training in the content area they will be supporting, as well as
work coliaboratively to design training they will use to assist teachers. This support will occur during data team meetings, PLCs,
district- and schoel-based PD meetings, and faculty meetings. Cohort members will be given a stipend, and meetings will occur
at the end of the school day ard in the summer so instruction is not interrupted. This process is intended to build teacher capacity

and help retain the most effective as HPS teachers.

Embedded professional development/teacher evaluation:

The district has begun to prepare for the new state-wide job embedded professional learning model through the calibration and
certification of administrators in Charlotte Danielson’s Framework for Teaching (2011) via the Teachscape platform.  With the
refinement of leaders” observational skills, administrators will be able to use reliable data from classroon observations to inform
individualized, job embedded professional learning. To suppaort this shift further, during the 2012-2013 schoo! year, a peer
coaching model is being designed in correlation with the work of Jim Knight. This will be rolled out in a pilot school that will
eventually serve as a laboratory site for teachers. The Hartford Public Schools is working in cooperation with CREC and the
Blended Solutions program to bring this to fruition. Additionally, & cohort of aspiring leaders will be trained in instructional
coaching by the National Institute for School Leaders. This will help to further inform school leaders as te the specific needs of
individual teachers and the type of professional learning that will help to increase their effectiveness in the classroom,

Five Year Strategies and Implementation Steps:

L. Recruitment: Recruit highly effective teachers and administrators to fill open positions
a. Develop a robust recruitment and selection system that is highly effective as evidenced by principal satisfaction with teacher

candidates
b. Establish an infrastructure and Pipeline for dean, assistant principal, and

principal recruitment, selection, and matriculation
c. Build a diverse talenf pipeline with emphasis on at{racting educators of color, and educators with Connecticut roots

d. Collect and analyze data to identify trends on new hires (especially those that are successful in classreom) to inform
recruitment efforts

2. Staffing: Staff each school with effective administrators and teachers
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a. Communicate with each arm of the Office of Talent Management (Information Management, Recruitment, Performance

Management and Protessional Learning)
b. Communicate with other departments including Finance, Office of Academics, Special Education, Health Services, Assistant

Superintendents of Pre-K — 12 Education and Early Literacy and Parent Engagement
¢. Audit processes to ensure that all recommended candidates are qualified for the position that they are for which they are

recommended.
d. Continue to expcdztc timelines for teacher placements so that top candidates can be h:red in a timely manner

¢. Continue to improve on the effective implementation of staffiag processes including class size, 20-day, non-renewals, annual

posting in order to ensure effective placements within schools
f. Develop the expertise of staffing specialists to effectively interpret contracts and offer guidance to school human capital

managers (principals) in the staffing of their schools

3. Information Management: Collect and synthesize accurate data regarding employee attendance and performance

a. Implement a new district-wide time and attendance systetn to assure accuracy in data

b. Implement a district-wide evaluation data management system (o systematically collect humas capital management data
through the incorporation of evaluation and professional development documentation

¢. Monitor the collection and maintenance of employee information for accuracy

d. Enhance reporting capabilities of employee information systems with an emphasis on improving stakeholder access fo

information

4, Professional Learning: Design and implement a professional tearning program aligned with the district SOP
a. Provide alf building principals with differentiated professional learning that addresses the specific needs of their schools in
accordance with student achievement data

b. Provide all new and struggling principals with executive leadership coaches
¢. Provide all certified teachers with professional learning that addresses the specific needs of their schools in accordance with

student achievement data
d. Provide all paraprofessionals and support staff involved in direct instruction of students prefessional learning that addresses the

specific needs of their schools in accordance with student achievement data

5. Performance Management: Design and implement a systematic performance evaluation system for all employees
a. Systematically evaluate all certified and non-certified employees based upon performance

b. Review all evaluative systems and instruments on a cyclical basis and revise accordingly

c. Through the Identifying Instructional Excellence (11E) committee, revise the teacher evaluation system

d. Adopt and impiement the Danielson Framework for Teaching rubric and the Teachscape web-based observation system

e. Adopt the human capital management system Advance from Teachscape

Year 1 Implementation Steps Description:

1. Recruitment
a Implement a new selection process and criteria screening for teachers and administrators

b. Create recruitment focus groups to gain administrator, teacher, and central office staff perspective on tapping into talent [ocally

and nationally
¢. Shadow high profile urban districts that have been successful in atfracting top national talent and implement systems and

practices that are aligned with district and departmental goals
d. Invest resources in minority teacher and administrator recruitment with goal of casting & wide net to send the message that

diversity matters
e. Utilize networking through referrals to better understand the educator’s landscape in CT to tap into high level prospects within

Connecticut

2. Staffing
a. Communication: Create interactive, shared calendars for the Office of Talent Management and for sharing information with

other departments to schedule meetings and to ensure that deadlines for critical processes are met
b. Process Compliance: review each recommended candidate thoroughly for verification of proper certification, education level

and degree, professional references and work experience
c. Foilow up with candidates and with schools regarding all issues and discrepancies in order to ensure gualified individuals are

hired and educate school human capital managers {principals) in proper hiring practices and screening processes

3. Information Management
a, Test and launch districtwide attendance system (Qgest Timeferce [1 and SmariFindExpress)
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b. Train all administrators, timekeepers, and employees on new time and attendance system

c. Launch: first phase of evaluation data management system (Teachscape)

d. Create seamless integration between employee systems {with Munis being the core system); systems to be integrated include
Munis, Timeforce II, SmartFindExpress, Laserfiche, Teachscape, and PSST

e. Increase accuracy of information by increasing automation of data collection (i.e., reducing the number of times information is
handled and reducing the frequency of human data entry)

f. Further develop data integrity tools to frequently monitor and address data inaccuracies

g. Worle with stakehelders and system vendors to develop and customize a core group of reports, with an emphasis on the
accuracy, timeliness, and access required for data-driven decision making ’

4. Professional Learning
a. Coordinate with Office of the Superintendent of K-12 Education and the Office of Academics to identify the needs of each

school based on the school quality review process

b. Ceordinate with Office of the Superintendent of K-12 Education and the Office of Academics to monitor professional
development strategies in School Improvement Plans for alignment with district strategic goals

¢. Coordinate with Office of the Superintendent of K-12 Education and the Office of Academics to plan and implement
professionai learning for leaders based on the school quality process

d. Develop a cadre of second- and third-stage teacher leaders from each school to assist in the design and implementation of
professional learning modules as identified hy the school quality process as a means of retaining effective teachers

e. Continue to implement a program for induction that focuses on teacher development and retention

f. Centinue to implement the Travelers” Leadership Academy of Hartford as a means of developing schools leaders from within

the district

5. Performance Management

a. Implement the baseline year teacher evaluation process

b. Cenduct all ¢lassroom teacher evaluations based upon classroom observations using Danielson’s Framework for Teaching

¢. Demonstrate proficiency in understanding and applying the Danielson Framework for Teaching by passing an online exam (all

administrators)
d. Develop a new comprehensive teacher evaluation system aligned with CSDE reforms including multiple measures such as

student performance on state testing
e. House all evaluations for both certified and noncertified employees on the Advance human capital management system

Years of Implementation:
Year 2
Year 3
Year 4
E Years
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Key District Initiative

Student Support: Scientific Research-Based Intervention Initiative

New or Existing Reform? New [ Existing

Overview:
A major focus for HPS at this time is the systematic implementation of SRBI, Hartford’s intervention plan under the Response

to Intervention (RTI) framework. While many elements of this initiative are embedded in portions of the Strategic Operating
Plan, the critical nature of this initiative for improvement of student achievement warrants highlighting it as a separate initiative.

Early in the past school year, a survey was conducted throughout Hartford’s schools to determine the RTI Level of
Implementation, utilizing a modified SRBI Self-Assessment instrument developed by the Connecticut State Department of
Education. The survey results highlighted the need for a more systematic approach to implementation in the schools.

An Intervention Work Group, which includes principals, teachers and central office staff, began meeting in February 2012 0
create a systemic academic intervention plan at all grade levels. The plan is based on SRBI and is intended to promote early
identification of students who may be at risk for learning difficulties and a systematic intervention methodology.

Hartford’s SRBI model provides high-qualify, research-based instruction and interventions al three Tiers, each one targeting both
academic areas and behavioral areas. Tier I {Benchmark) focuses on core general education curriculum and instruction and
overall school climate. Tier II (Strategic) provides interventions for students identified through universal screening as at risk of
poor learning or behavioral outcomes. Tier [T (Intensive) consists of more intensive interventions for students who have not
responded to Tier I or Tier Il interventions. Regular screening and progress monitoring are crucial at every step, with diagnostic

assessmentis as well at the second and third level.

Five Year Strategics and Impiementation Steps:
The major strategies to be employed by HPS are embodied in the principles of RTI:

1. The belief that all students can learn.

2. Use research-based, scientifically validated interventions/instruction.

3. Use assessment for 3 different purposes: a) universal screening to determine which students need closer menitoring,
differentiated instruction or specific interventions; b) progress monitoring to determine if interventions are producing the desired
resuit; ¢) diagnostics lo determine what students can and cannot de.

4, Intervene early.

5. Use a multi-tier appreach to intervention.

6. Monitor student progress e inform instruction.

7. Use data to make decisions

The district plans to use the NWEA assessment in all grades 1-12, and students will be screened three times a year, While
universal screening began this year using K-8 benchmark assessments, we are not yet using NWEA districtwide. It was piloted in
grades 2-9 in 2011-12.

Early Start, which is our summer program, is a key strategy in our intervention system. This year, it is serving kids who have

been identified even if they’re only a little bit behind. Previcusly, it included only identified students who were substantially
deficient, and it did not take a diagnostic approach. It is now based on a tiered intervention systemn, and we're looking at exactly

what individual students need.

Other key strategies include professienal deveiopment for teachers and administrators and the development of an early warning
systemn for signs of possible at-risk status.

Year 1 Implementation Steps Description:
In 2012-13, we will:

1. Expand NWEA assessment to grades 1-12.
2. Begin implementation of the whole framework of interventions, heginning with focus schools, including the use of specific

instructional strategies and computer-based programs in reading.
3. Provide professional development related to SRBI for teachers, administrators and families, including the development of
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webinars.
4. Provide support for the schools through the three intervention specialists (one for each level ~ elementary, middle and high

school).
5. Introduce and begin use of the early warning system.

Years of Implementation:
Year 2
Year 3
Year 4
Year 5

B & &
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Key District Initiative

Other: Schaol Quality Approach

New or Existing Reform? O New [X Existing

Overview:
During phase one of the district’s reform plan, there was a significant emphasis on fully implementing the empowerment

cemponent of the Managed Performance Empowerment (MPE) Theory of Action. The empowerment theery provides greater
autonomy, through site-based management, to high performing and consistently improving schools, particularly in the areas of
budgeting, school accountability planning, program development and curriculum development. This approach is grounded in
research on effective school distriets. In a meta-analysis of improving school districts, researchers Tim Waters and Bob Marzano
(2006) found that site based management was most likely to raise student ackievement when combined with defined autonomy.
For schools that were not significantly improving or at/near academic achievement goal standards, leadership teams at these
schools have been subject to greater interventions from supervisors and centrai office staff, or have been subject to the district’s

redesign/repurposing policy (Policy # 6190).

Among the benefits of the empowerment approach has been greater research-based innovations in instructional practices and
programming, improved leadership development opportunities and thus Principal quality, and streamlined centralized services

fecused on imprevement through a strategic operating plan.

Simultaneously though, several historicaliy low performing schools continue to struggle despite additional resources and new
scheol designs demonstrating a need for 2 more defined and structured management approach. In retrospect we identify five
lessons learned concerning the chaflenges we have experienced in our turnaround work:

I. The concentration of high poverty, high need students in a school creates an isolation exparience in particular

neighborhoods that needs to be addressed;
2. The inconsistencies from year to year in the school leadership team or the Principal supervision structure leads to

mixed messages about implementation priorities;
3. There has been insufficient embedded instructionai {eadership training for leaders of low performing sehools that

includes a problem of practice approach;
There has been knowledge gaps of our school designs across central office departments to ensure tailored supports; and
There is a need for a highly defined consistent managed performance structure for all schools that fall under a pre-

defined performance progress range to ensure timely improvement decisions for all struggling schools.

v

Looking forward, we krow that successful school models are thriving within our system of schools and provide a great
opportunity to better structure the management approach around known best practices while still allowing for unique school
models. Phase two of our district reform will include an aggressive, highly structured management approach to school
turnaround that will capture the leadership, policy, school climate and other operational conditions necessary for turnaround
suceess. This approach lies within our 2008 Board-adopted theory of action. The goal is to use a highly defined management
approach in struggling schools in order to better prepare the site-based team to ultimately become autonomous.

Defining the Management Approach in Managed Performance Empowerment

The School Quality structure is Hartford Public Schools’ managed performance approach which consists of five non-negotiable
components. Each year, based on each schools performance history and annuai academic growth, a set of schools will be
identified to be part of the school quality cohort working under a School Quality Officer.

I. School Quality Meetings

School Quality meetings are biweekly meetings heid by the Assistant Superintendent of PK-12 Education in partnership
with the Office of Academics and other central office ieam members o monitor the progress of schools. Based on a review
of multiple data points including site visit notes, presented by the school supervisor, i.e. Portfolio Director and the appointed
Director of Special Education, concrete next steps for monitoring, support and intervention are identified along with the
persons responsible for each action step. Leadership development needs identified through the Scheol Quality Meetings are
used to structure upcoming monthly Principal professional development and individualized growth opportunities.

I1. School Leadership Options

Leadership matters and not all gaod Principal leaders are skilled to lead a turnavound schoel. There will be four approaches
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to school leadership teams at our Turnaround schools:

1. Assign a School Quality Officer to serve at the schoal site to observe, monitor, and supervise the implementation of best
leadership and instructional practices, o assess the effective use of school resources, observe the schoal climate, to make
day to day recommendations to the school leadership team, and o make recommendations to the Superintendent for a
comprehensive turnaround plan that may include # 2, 3 or 4 below. The SQO along with the principal will hold weekly
grade level/ data team meetings to analyze student data and to work collaboratively with the team: te moniter the

implementation of strategies and plan for instruction.

2. Replace the Principal and leadership team with a Turnaround Team, i.e. a Principal who has over five years experience
leading a successful school (with preference given to Hartford leaders) and allow him/her to bring a turnaround team that

could include an Assistant Principal or Theme Dean, & curriculum coordinator, an operations manager and/or master

teacher.
3. Bring in a well established third party manager that understands the local context, to partner with the district in directiy

leading the school or assisting in a turnaround plan.
4. Pursue a School Redesign or Repurposing Plan under district palicy 6190,

IT1. Staffing Model

The staffing mode) at the school will be determined by the School Quality Officer or Turnaround Principal in consultation
with the Superintendent, which will include the flexibility to bring in a new leadership team. The SQO will work directly
~ with this team which will be made up of exemplary teachers who have demonstrated consistently high quality instructional
practices and are highly skilled in reading, math and seience curriculum implementation. A leadership team that commits to
a three vear turnaround time pericd will receive differentiated pay for taking the assignment and for delivering on results.

Additionally, “permanent” substitute teachers will be hired o exclusively serve schools under a Schooi Quality Officer or
Turnaround Principal.

Master teachers can also be part of the turnaround design, receiving differentiated pay for their assignment and for their
minimum three year commitment.

IV. Intervention Approach

Schools with 2 low percentage of students mastering Kindergarten reading standards will be required to implement a longer
kindergarten year to ensure that students gain the pre-requisite literacy skills to be snecessful in grade one. The Kindergarten
curriculum will focus on literacy (reading, writing, speaking), math, music and art, Staffing will consist of teachers and
support staff that have demonstrated a commitment fo closing the achievement gap by providing consistently high quality
kindergarten instruction. These teachers will receive ongoing professional development in the area of reading instruction
{vecabulary development, phonological awareness, phonics, comprehension, flugncy and building background knowledge)
to ensure they are current with the most effective research in the arca of reading. They will also be responsible for taking a
teadership role by providing professional development to colleagues in an effort to build capacity within the school.

The middle grades will include career pathways exposure and skill development opportunities for students to high school,
college and careers to bring meaning to their studies and personal effort, In addition, literacy intervention programs such as

Read 180 and System 44 will be part of the schiool day in addition to their literature course.

At the high school jevel, the student success centers will be used to provide smalf group support to students to encourage on-
grade credit completion.

The Office of Academics is charged with developing a comprehensive SRBI model. An SRBI model, or a Seientifically
Research-Based Intervention model provides a menu of research-driven supports based on student academic and/or behavior
challenge needs that a team of teachers can individualized fo student needs. The SRBI approach aligns with our assessment
system to identify students who are at risk of not meeting the benchmarks set forth by the Connecticut Common Core
standards and thus signifies the need for an immediate response by implementing and monitoring an intervention and

instructional supports.

V. Accountability

A monitoring report or data dashboard will be used to monitor school progress throughout the year and to report en school-
readiness measures utilizing multiple indicators including: CMT or CAPT scores, benchmark exams, formative tests,
monthly attendance, truancy rates, tardiness records, on-time credit completion rate(H.S.), reading levels, parent
engagement indicators, English Language Learner rate and progress, special education rafe, percent of children living in
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poverty, % of children living with someone other than parents, ete.

A public presentation on school progress will be made in February annually for schools that are performing below
expectations at a Workshop meeting of the Board of Education.

Five Year Strategies and Implementation Steps:
The six areas below reflect the six key strategies in our Strategic Operating Plan:

1. Curriculum
Curriculum support is differentiated based en overall school quality, with additional support provided to struggling schools. This

differentiation will begin with the school’s OSI rating, but will be further differentiated throughout the year based on constant
monitoring of benchmark and interim assessment data to determine who needs what support.
Ongoing meetings are held to determine priorities for curriculum and instruction based on data, which is disaggregated by

subgroups to make sure zll students are learning.

2. Quality Instruction
Based on SQ review process, priorities for instructional leadership are set or modified. The process includes the use of data teams

lo ideatify instructional issues, setting prierities based on those issues, and developing a plan for addressing them. Principals are
expected to play an active role on the data teams.

3. Innovative Leadership
Hartford’s school accountability process, in which principals and schoo! leadership teamns annually review and revise their goals

and school strategies based on results, is interwoven with the Scheol Quality Approach. [n schools that are working with the
School Quality Officer (based on the HPS autonomy structure), hefshe will be directly involved in this process.

Coaches are provided for all novice school leaders and struggling leaders, and coaching plans are developed that are based on
their needs. The coaching support structure recognizes that even a good principal may need support in a difficult school.

4, School Design Fidelity
Learning walks and instructional rounds at the school are conducted by a team that is led by the Portfolio Directer and focuses on

scheol design fidelity as well as curriculum and instruction. They look for evidence of increasingly sophisticated design in terms
of the presence of the appropriate structures and personnel dedicated to theme implementation, Also included in this review are
visual and physical evidence of implementation, a schedule that includes theme-related activitics, and classroom observations to
assess how well teachers are incorporating the theme into core instruction, The team provides feedback to the principal, including

recommendations for action, which then become school priorities.

5. Family and Community Engagement
The School Quality Officer and the school leadership team review all the information from the climate satisfaction survey and

also incorporate information from Welcome Center data and special education. In addition they review the School Governance
Council and PTO to make sure diverse stakeholders are engaged. This year, the process focused on increasing the number of
Schoo! Governance Councils that fully met the standards set forth of policy.
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6. Capacity building
Capacity building in this area focuses on differentiated, embedded professional learning for school feaders that is designed to be

highly responsive to needs. As principals’ needs are identified, whenever possible, the scheol leader(s) attends a session at a site
where the principal is particularly strong in that area. {f the need is shared by many principals, we hold a whole group session.
Nexl year, we will initiate a 2-hour menu of site-based learning each month based on trends/needs and a separate one-hour
business meeting to facilitate communication of imporiant operational {ssues, thus instructional and operational issues will be

considered separately.

Year 1 Implementation Steps Description:
In 2011-12, the first year of implementation of the School Quality Approach, the major focus was aligning team goals with
Strategic Operating Plan goals. In the coming year, 2012-13, activities in each of the six strategy areas will include the following;

1. Curriculum

a. Review data (e.g., on universal reading screen) to inform district support levels,

b. Menitor the school-based data related to AP and ECE classes offered including student enrellment and credit attainment.
¢, Monitor SAT data across the schoois and set improvement targets

d. Through learning walks, monitor college-going culture and college-ready curricuium in all schools,

2. Quality instruction

a. Monitor the implementation of homework guidelines.

b. Monitor the implementaticn of SAT prep into core instruction,

c. Monitor the integratior: of common core standards in reading, writing and math across the curriculum.

3. Innovative Leadership

a. Monitor data teams at the schoo! level for alignment to strategic priorities.

b. Provide differentiated PD for school leaders on implementation of middle years design standards.

¢. Moritor development and implementation of School Accountability Plans in alignment with strategic priorities of the district.

4. School Design Fidelity
a. Provide differentiated support for leaders on implementation of school design.

b. Provide support for high schoo! principals on college-readiness sirategies.
¢. Monitor choice data to evaluate access to high-quality college-ready high schools.

5. Family and Community Engagement
a. Monitor data on School Gevernance Council and PTO participation to inform improvement planning with principals,

6. Capacity Building
a. Monitor professional development strategies in School Improvement Plans for alignment to strategic goals, including common

core implementation,
b. Monitor implementation of professional development for grade 6-8 teachers across the district on appropriate pedagogy for

adolescent learncrs.
c. Plan and implement differentiated professional development for schoo! leaders based on school quality process,

Years of Implementation:
Year 2
Year 3
Year 4
Year 3
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Key District Initiative

Other: Middie Years Redesign

New or Existing Reform? 0O New [E Existing

Overview:
The second strategic goal of the new HPS strategic operating plan is Middle Years Redesign: All middle grade students will

demonstrate sustained performance gains that will prepare them for the rigor of a college-ready high scheol curriculum.
This goal is supported by five objectives:
1. Every middle years student will be prepared for the academic rigor of high school,

2, Every middle years student will experience a learning environment sensitive to the unique developmental challenges of early

adolescence.
3. Every middle years student will feel connected to the school community,

4. Every middie years student will experience a learning environment that establishes norms and structures that support high
school readiness.

3. Every middle years student will experience a safe and healthy learning environment.

Research findings indicate that while eighth grade academic achievement is the best predictor of college and career readiness,
achievement gains tend to stall in middle school. Tn Connecticut, middie scheol is also a time when achicvement gaps tend to
increase. [n addition, middle school students have characteristics that set them apart from their younger or older peers, and these
characteristics have important implications for educational practice. The HPS strategic plan for middle years redesign is aimed at
increasing student achievement by implementing practices that support the needs of the early adolescent learner.

Five Year Strategies and Implementation Steps:
Strategies and implementation steps for Middle Years Redesign are described below. One of the ceniral components is the use of

Student Success Plans supported by transition coordinators, The Student Success Plans, which will be introduced in 6 grade,
loak at the whole student — academic, behavieral, social/emotional — and are intended to support students through early
adolescence into high school success, with the involvement of their families. The work of the transition coordinators will provide
support and build capacity for this process by working with school staff to develop specific interventions and sirategies to support
successful transition to high school; providing professional development that will build capacity within the schools; and

supporting principals in creating a college-ready culture and structure.

Other key strategies and implementation steps, with activities that were initiated in 2011-12 indicated by an asterisk, include:

I. Relevant Curriculum
a. Add two interdisciplinary units aligned to Common Core State Standards for middle years with focus on STEM skills.*

b. Conduct audit to assess access to Algebra 1 and school capacity to offer it.*
c. Develep a multi-year implementation plan to provide access to students to participate in Algebra | in 8th grade. *

d. Create a five-year funded systemic academic intervention plan for literacy and math.*

e. Defing library research skills and computer literacy for middle years students including organizational skills,*

f. Audit current practices in how schools are meeting health education.*

g. Implement College and Career Counseling Program Curriculum including career planning and other college readiness skill

development.

2. Quality Instruction
a. Establish research-based instructional guidelines to be included in Middie Years Design Standards.*

b. Conduct research-based analysis to develop guidelines for effective homework practices for middle years. *
¢. Provide professional development on implementation of homework guidelines.
d. Implement technological options for homework management including online assignments, parent portal for info and

engagement, etc.
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3. Innovative Leaders
a. Create a training module for existing and emerging leaders specific to middle level school leadership. *

b. Create a plan te systematically develep formal structures and processes for increasing youth leadership.*

4. School Design Fidelity
a. Create Middle Years Design Standards deseribing key elements and indicators of a successful middle school based on national

standards.*
b. Establish a rubric based on Middle Years Design Standards 1o assess the quality ef the scheol-based Middle Years

Implementation Plans.*

¢ Implement professional development for principals on the Middle Years Design Standards and process for the development of
Middle Years Impiementation Plans.*

d. Implement Middle Years Design Standards for middle years structure (all three grades).

e. Engage middle years students in student community meetings, adviseries, and/or grade level celebrations and team building as

part of the level weekly schedule.
f. Following establishment of benchmark in 2012-13, evaluate successful implementation of Middle Years Implementation Plans

based on established rubric,

5. Family and Community Engagement
a, Establish a committee to examine grading and grade reporting practices and make recommendations for improvement.*

b. Develop a plan for communicating student performance aligned to standards (e.g. progress reports, report cards, online
teacher and parent portals).*

c. Based on national researcl, develop a plan for increasing middle years athletic programs to build school spirit and as feeders to
high school athletic programs. *

d. Implement mentorship programs for middle years students.

e. Provide information on Lexile levels to parents/families,

6. Capacity Building
a. Review current options for middle years after school programs to identify gaps and linkage with SOP Goals (e.g. college visits,

career readiness). *
b. Revisit the Climate Survey to determine usefulness and explore survey options that mere specificaliy assess school

connectedness.®
c. Create plan for implementation of After School Standards.*
d. Provide training for grade 6-8 teachers on teaching the adolescent; training to occur within first year teaching a middle grade.

e. Provide differentiated professional development to schools that need support in their middle years design implementation in

collaboration with partners.

f. Identify Lexile test and administer baseline.

g. Provide training to teachers on Lexile levels.

h. Assess and develep plans to build schools® capacity to track school connectedness activities.

Year 1 Implementation Steps Description:
HPS began to implement its Strategic Operating Plan in 2011-12, so it is now in its second year of implementation. Scheduled

implementation steps for 20£2-13 include initiating the Student Success Plans by hiring the college-readiness interventionists to
begin working with schools, staff and students. Other elements of the Strategic Operating Plan that will be implemented in 2012-

13 include:

1. Relevant Curriculum

a. Implement College and Career Counseling Program Curriculum including career planning and other college readiness skill
development,

2. Quality Instruction
a. Provide professional development on implementation of homework guidelines.

3, Innovative Leaders
No new action steps scheduled for 2012-13,

4. School Design Fidelity
a. Implement professional development for principals on the Middle Years Design Standards and process for the development of

Middle Years Implementation Plans.
b . Implement Middle Years Design Standards for middle years structure (all three grades).
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¢.. Engage middie years students in student community meetings, advisories, and/or grade level celebrations and team building as

part of the level weekly schedule.
d. Following establishment of benchinark in 2012-13, evaluate successful implementation of Middle Years Implementation Pians

based on established rubric.

5. Family and Community Engagement
a. Implement mentorship programs for middle years students.
b. Provide information on Lexile levels to parents/families.

6. Capacity Building
a. Create plan for implementation of After Schoo! Standards.
b. Provide training for grade 6-8 teachers on teaching the adolescent; training to oceur within first year teaching a middie grade.

¢. Provide differentiated professional development to schools that need support in their middle years design impiementation in

collaboration with partners.

d, Identify Lexile test and administer baseline.

e. Provide training to teachers on Lexile levels.

f. Assess and develop plans to build schools® capacity to track school connectedness activities.

Years of Implementation:
Year 2
Year 3
Year 4
Year 5

MK EE
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Key District Initiative

Other: College Readiness

New or Existing Reform? [0 New [El Existing

Overview:
The third strategic poal of the new HPS strategic operating plan is College Readiness: All students earning a Hartford Public
School diploma will demonstrate college readiness. Five objectives support this goal:

1. Every high school student will demenstrate college-ready skills in reading, writing and math.

2. Every high schoo! student will have access to a college-level course.

3. Every high school student will complete a rigorous college-ready curriculum, including a Capstone experience.

4. Every high schaol student will be prepared to successfully complete the college application process, including the development
of a financial management plan.

5. Every high school graduate who enrolls in college will successfully complete hissher freshman year.

By 2018, over 60% of all jobs will require some college experience — associate’s degree, bachelor’s, vocational, etc. To prepare
our students to be part of the globat economy, HPS must equip them for success in entering and completing college.

The strategic operating plan articulates a range of research-based action steps designed to support students in this preparation.
White the primary focus is on academics, these activities also include the sofi skills of resilience, tolerance, self-advocacy, etc.

The past year, 2011-12, was the first implementation year for the new strategic plan, so this is an existing initiative, While it is
too soon Lo measure the results of this goal, the prospects for positive impact are significant. The success of this plan will be
enhanced by the research foundation for the strategies and activities, by the accountability structure that has been put in place
(e.g., counselors not only answer to principals but to central office lo ensure fidelity) and by an increased attention to data.. A
District Data Team focused on the secondary school level has been formed and meets regularly with a focus on data elements

related to this strategic goai.

Five Year Strategies and Implementation Steps:
Six key strategies will support each of the HPS strategic goals. These six strategies and major action steps to achieve them in the

area of College Readiness are listed below, with activitizs that were initiated in 2011-12 indicated by an asterisk,

A key strategy is the administration of the SAT during the school day without cost to the students — important because SAT is a
gateway college assessment. This action strategy will be supperted by collaborating with the Office of Academics to ensure that

SAT preparation {s embedded in the incorporation of common core state standards.

In addition o the strategies and action steps listed below, an additional possibility is to create a scholarship for more students to
attend ECE programs so they can take advantage of these programs. These scholarships would pay for fees, books, and

transportation.

1. Relevant Curriculum
a. Conduct curriculum audit and develop implementation action plan for increased opportunities and student support programs

for students enrolled in school-based AP classes, ECE classes and dual enrollment.*

b. Implement Action Plan for increased opportunities and structured student support programs for students enrclled in school-
based AP classes, ECE classes and dual enroliment.

c. Design College and Career Counseling Curriculum that includes classroom and counseling components for Prek-12,*

d. In successive years, implement, monitor and evatuate a college and career counseling curriculum for grades 9-12, 6-8 and K-5.

e. Initiate standard-based grading recommendations process.

{ Implement the SAT during the school day at no cost to students.*

g. Update HS graduation pelicy ensuring alignment with common core state standards, college readiness skills (cognitive
strategies, key content, academic behaviors, college knowledge) AND admissions requirements for 4-year colleges/universities,
h. Monitor and evaluate college-ready curriculum across district.

i. Provide a structured and comprehensive approach of academic suppert for students who are at or below grade level.
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2. Quality Instruction

a. Embed SAT preparation: into instructional practices.

b. Conduct research-based analysis to develop guidelines for effective purposeful practices for grades 9-12.

c. Provide professional development on implementation of homework guidelines.

d. Increase focus on reading, writing and math across the curriculum as key skill development areas for college readiness.
¢. Implement technological options for homework management including online assignments, parent portal for info and

chgagement, etc.

3. Innovative Leaders
a, Research local best practices to develop a plan to implement a school-based philosophy, belief system, innovative sirategies

and measurement {ools to create and nurture a college-going culture, including the use of a College and Career Readiness Plan.
b. Develop plan for hosting National Academy Foundation student leadership regional conference. (Spring 2013)*
¢. Develop plan to co-host first STEM leadership conference. (Fail 2012)*

4. School Design Fidelity
a. Ensure that documented college readiness strategies are integrated into and are reflective of scheol themes and incorporated

into instructional practices and into evaluation structures as part of School Accountability Plans,
b. Develop rubric to assess schools' effectiveness in meeting goals identified in their design specs to prepare students for

college. ®
¢. Examine Pre-K-12 pathways and their effectiveness in preparing students to be college-ready and explore connections to post-

secondary areas of study.
d. Evaluate Choice Program and ability to meet demand and ensure access.

5, Family/Community Engagement
a. Compile bassline data on workshops fer 9%-12th grade parents and students on financing a college education {Pell Grants,

school-based aid, etc). Connect with Family Support Services Providers (FSSP) and Family Resource Aides (FRA) to share
information,*

b. Research and develop framework for Hartford Promise scholarship program.*

¢. Develop family capacity by making resources available; providing opportunities to network with other families for college
readiness; building relationships and making connections with teachers, professionais, leaders.

d. Conduct landscape review of existing college support programs (e.g. Career Beginnings, Upward Bound} to develop &
coordinated and integrated plan that aligns schoo! and community resources for broader college support system.

f. Develop and implement a college visit program for parents.

g. Conduct community forums on college awareness including motivational speakers and open dialogue with parents,

h. Design a College Awareness course to be taught in the Parent Academy.

6. Capacity Building
a. Design, monitor, implement professional development on effective instruction (e.g. modalities of learning, use of diverse

instructional strategies across grade levels, gradual release of responsibilities based on needs and performance of the learner).*

b. Provide professional development to identified staff in areas designed to support students’ college application process,
including FAFSA training.*

c. Establish a FAFSA completion baseline measure and growth measures.™®

d. Create plan for implementation of After Schools Standards.*

¢. Assess current internships, job programs and other opportunities to assess alignment with Capstone and career competencies to
develop an internship framework. *

f. Develop new partnerships with businesses and communify based organizations to increase internship opportunities, *

g Develop and implement z college support student ambassador program comprised of students from local colleges as well as

seniors of HPS.
i. Review current options for extracurricular and enrichment activities (arts, sports, clubs) to develop a plan for increased

opportunities geared toward the high school student pepulation.
. Review OSI to determine inclusion of college readiness standards, post-secondary enroliment, other key measures of

accountability.
k. Coordinate and facilitate the systemic implementation of electronic student success plans.

Year 1 Implementation Steps Description:
HPS began to implement its Strategic Operating Plan in 2011-12, so it is now in its second year of implementation. Scheduled

implementation steps for 2012-13 are:

1. Relevant Curricutum
a. Implement Action Plan for increased opportunities and structured student support programs for students enrolled in school-
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based AP classes, ECE classes and dual enrollment.
b. Implement, monitor and evaluate a college and career counseling curriculum for grades 9-12.

c. Implement the SAT during the school day at no cost to students. (engoing)
d. Update HS graduation policy ensuring alignment with common core state standards, college readiness skills {cognitive
strategies, key content, academic behaviors, college knowledge) AND admissions requirements for 4-year colleges/universities.

. Monitor and evaluate college-ready curriculum across district,
f. Provide a structured and comprehensive approach of academic support for students who are at or below grade tevel.

2. Quality Instruction

a. Embed SAT preparation into instructional practices. {ongoing)

b. Provide professional development on implementation of homework guidelines,

c. Increase focus on reading, writing and math across the curriculum as key skill development areas for college readiness.

d. Implement technological aptions for homework management including online assignments, parent portal for info and
engagement, elc,

3. Innovative Leaders
a. Research local best practices to develop a plan to implement a school-based philosophy, belief system, innovative strategies

and measurement tools to ereate and nurture a college-going culture, including the use of & College and Career Readiness Plan.
b. Develop plan for hesting National Academy Foundation student leadership regional conference. (engoing te Spring 2013)
¢. Develop plan to co-host first STEM leadership eonference. (Ongoing to Fall 2012}

4. School Design Fidelity
a. Ensure that documented college readiness strategies and action steps are reflective of school themes and incorporated into

instructional practices and into evaluation structures as part of Schoo! Accountability Plans. (ongoing)
b. Evaluate Choice Program and ability to meet demand and ensure access. &
c. Examine Pre-K-12 pathways and their effectiveness in preparing students to be college-ready and explore connections to post-

secondary areas of study,

5, Family/Community Engagement
a. Cenduct landscape review of existing college support programs (c.g. Career Beginnings, Upward Bound) to develop a

coordinated and integrated plan that aligns school and community resources for broader college support system.

b. Develop and implement a coliege visit program for parents.
¢. Conduct community forums on college awareness including motivational speakers and open dialogue with parents.

d. Design a College Awareness course to be taught in the Parent Academy.

6. Capacity Building
a. Design, monitor, implement professional development on effective instruction {e.g. modalities of learning, vse of diverse
instructicnal strategies across grade levels, gradual release of responsibilities based on needs and performance of the learner).

(Ongoing)
b. Provide professional development to identified staff in areas designed to support students’ college application process,

including FAFSA training.(Ongoing)
¢. Develop new partnerships with businesses and community based organizations to increase internship opportunities.(Ongoing)

d. Coordinate and facilitate the syslemic implementation of electronic student success plans.

Years of Implementation:
Year 2
Year 3
Year 4
Year 5
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Section II: Differentiated School Interventions

Connecticut’s Approved NCLB Waiver and Requirement of Tiered Approach to School
Achievement

Connecticut’s recently approved application for a waiver from certain provisions of No Child Left
Behind (NCLB) created a modified set of obligations for school districts to intervene in their schools

on a tiered, differentiated basis.

To facilitate Alliance Districts” ability to create a strategy consistent with their obligations under both
Connecticut’s NCLB waiver and the Alliance District conditional funding process, the CSDE is
providing information in this subsection on the specific obligations created by the waiver.

Alliance District Plans must propose differentiated interventions for schools. Districts have the option
of funding these interventions using their allocations of Alliance District funds, but it is not required

that Alliance District funding be used for this purpose,

Districts must tier their schools and explain overall strategies for improving student achievement
within each tier.

Districts must also provide specific reform plans for low performing schools in three phases as
described below.

1. Phase I: Interventions in Focus Schools — 2012-13
As a condition of Connecticut’s NCLB waiver, districts are required to develop and implement

interventions in certain low performing schools. Pursuant to the waiver, schools with certain
low performing subgroups will be identified as Focus Schools. District-specific lists of Focus
Schools have been provided in a separate document. Plans must be in place and operational at
Focus Schools in the 2012-13 school year. For a list of recommended initiatives, see Part I1,
Subsection H. Districts must provide evidence that they have engaged in a process of strategic
redesign and targeted intervention, and that they will monitor student progress and revise their
plans on the basis of data gathered from the monitoring process for the duration of the Alliance

District designation.

2, Phase Il and III: Low Performing Schools —2013-14 and 2014-15
Low performing schools that are not Focus Schools or Turnaround Schools must receive
targeted interventions in the 2013-14 and 2014-15 school years. District-specific lists of these
low performing schools have been provided in a separate document. Districts must select a
subset of these schools (at least half) to begin interventions in 2013-14. If, in the judgment of
the district, interventions can feasibly be implemented in ail low performing schools in 2013-
14, then districts may intervene in all low-performing schools in 2013-14. Any remaining low
performing schools must receive interventions in 2014-15. In this part of the application,
districts must provide an explanation of the process they will engage in during the 2012-13
school year to support these Phase II schools as they diagnose and plan for the interventions
that will be implemented in the following year. This section of the application does not require
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a plan for the school-specific interventions themselves, as these will be developed over the
course of the next year.

3. Differentiated School Intervention Timeline

Stages of School Improvement | Date

Phase I Inferventions: Focus Schools (2012-13)
Districts create redesign plans for interventions in Focus Schools June —-Aug. 2012

Districts begin to implement interventions/redesigns in Focus Schools | Sept. 2012 -
Phase II Interventions: Other low performing schools (2013-14) 2
Districts conduct needs assessments in at least half of other low
performing schools

Districts create redesign plans for interventions in at least half of other | Jan. — June 2013

low performing schools
Districts implement interventions in at least half of other low Sept. 2013
performing schools

Phlase ITI Interventions: Other low performing schools (2014-15)
Districts conduct needs assessments/ analyses in other low performing
schools

Districts create redesign plans for interventions in remaining low

performing schools
Districts implement interventions in other low performing schools Sept. 2014

Sept. — Dec. 2012

Sept. — Dec. 2013

Jan. — June 2014

Districts may consult with the Bureau of Accountability and Improvement for additional guidance
on this process. '

A. Tiered Approach to School Improvement

Please address how your district has designed a tiered intervention system for schools based on their
needs. This section relates to all schools in the district, and asks you to think strategically about how to
best meet the needs of schools performing at different levels. This may involve removing requirements
that place an undue burden on schools that are performing well or showing substantial progress. This
section does not require an individualized description of your interventions in specific schools, but
instead asks for your overall strategy to improve performance for students in different tiers of schools.
In the space below, describe the process used to tier schools and the approach that your district will

take to support each tier of schools.

If the CSDE identified any of the district’s schools as Turnaround, Focus, or Review, these schools
must be included in the “Schools that require most significant support and oversight” category. The
district is, however, welcome to include more schools in this tier. If the CSDE did not identify any of
the district’s schools as Turnaround, Focus, or Review, then the district may use its own judgment to
determine whether any schools should be classified in this tier.
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Even if a district’s schools have similar performance as measured by the SPI, we encourage the district
to use other factors — potentially including graduation rates, growth, progress over time, and subgroup
performance - to tier schools and develop differentiated strategies for support and intervention.

The classification below reflects the 2012-13 School Performance Maftrix, based on the School
Performance Index (SPI) and reflecting the 2011-2012 SPI Rate of Improvement,

The School Performance Index measures:
e CMT Grades 3-8 (Standard, MAS, Skill Checklist)
e  CAPT Grade 10 (Standard, MAS, Skill Checklist)

School placement on the matrix is based on:
e The school’s three-year average SPI (2010, 2011 and 2012)
- Scale 0-100
- Four performance categories (SPI 88-100, SP1 64-87, SPI 41-63, SPI 0-40)
* Rate of improvement :
- 2011 to 2012 growth relative to a school’s annual growth target
- Three growth categories: 1) Met annual growth target: School met or exceeded its
annual growth target; 2) Maintained: School did not meet its annual growth target,
but did not decline more than their target; 3) Declined: School declined more than its

annual growth target.
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Tier

List of
Schools in
Tier

Classificati
on Criteria
for schools

District Approach to Supporting Schools in Tier

in Tier
Schools that | Renzulli Under the SPI | Leadership:
require the Academy systelln School %eaders.have autopomy n
leqast Wepster described structuring t}laeu' leadership team,
Micro- above, these Supervision is based on
support and | Society schools are demonstrated needs of the school
oversight/ University provided leader using the district’s school
should be High autonomy. See leadership rubric (attached),
given the Sport & explanation L?adel'slllip development is
05t Mgdmal above on differentiated based on the needs of
Sciences Hartford’s the leader and the needs of the
ﬁ‘eed Ol (CMT School Perfor- | | school. Successful school leaders in
These and CAPT) | mance Matrix consistently successful schools are
schools Breakthrough based on SPI expected to serve in leadership
should be Magnet roles, such as hosting instructional
identified C;};ltal Prep rounds, providing profesmf)na[
agnet development on best practices, and
because of (CMT serving as an executive principa) or
their high and CAPT) a supervising principal,
performance | STEM at
and/or K'FIShiTr Inss[rufrctiOI’é/Tgaching: e
. insetla taffing decisions are made by the
P IO%E‘?SS Magnet school-based team. The district
over ime. | Classical engages a talent recruitment
Magnet approach to assist schools in finding
(CMT and new talent within and outside of the
CAPT) district. Schools are responsible for
Montessori the capacity of their staff to meet
Magnet at the educational needs and goals of
Fisher their students. The district provides
Great Path cenfralized professional
Academy development on the district

cutriculum, as well as fraining in
mandated areas. The district has a
relationship with Teach for America
and encourages principals to select
teachers from available TFA corps
members. All teachers and leaders
are trained in Charlotte Danielson’s
Framework for Teaching,

Effective Use of Time:

Principals have defined autonomy
regarding the use of instructional
and professional learning time.
Principals are restricted only by
state and federal laws, collective
bargaining agreements and district
policies.
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Curriculum:

Schools have defined antonomy
regarding curricular decisions.
Schools may create unique courses
. and curriculum elements that
prepare students for grade
advancement and college. Principals
are responsible for ensuring
alignment with common core state
standards as wel! as other state
requirements and district policies
{such as graduation policies).

Use of Data:

Principals are responsible for the
scheduling and structuring of data
teams or professional learning
communities and for sustaining a
data-rich culture. Principals and
their supervisors work together to
establish a schedule for data teams
and to evaluate their effectiveness,

School Environment:

School climate goals are a focus of

School Accountability Plans. The

principal is responsible for

establishing and maintaining a
ositive school climate,

Family and Community:

School Governance Councils are
involved in critical decisions at the
school level including the
consiruction of the school budget,
selection of the school leader and
development of the school compact
{rules, etc.) The district’s Welcome
Center provides differentiated
support for families on an as-needed
basis

Schools that

Note: In the

Under the SPI

Leadership:

School leaders have defined

require foliowing.list, syste{n : : -
moderate schools'wuh described autonom_y in srructurmg.tll}elr.

an asterisk are | above, these leadership team. Supervision is
support and | cjassified by schools are based on demonstrated needs of the
oversight: HPS in the under targeted schoof leader using the district’s
These targeted supervision. school leadership rubric. (attached)
schools intervention See Leadership development is
should be range, and the | explanation differentiated based on the needs of
) ) state has above on the leader and the needs of the
identified included them | Hartford’s school. In middle tier schools,
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because
they are not
yet high
performing
but do not
require
intervention
s as
intensive as
lower tier
schools.

as focus or
review
schools.
Environmental
Studies at
Hooker
Pathways
Magnet*
Wish*
Simpson-
Waverly*
Kennelly*
Betances Early
Reading Lab
West Middle*®
RawsonMGA*
Naylor*
M.L. King*
Breakthrough
It*
Moylan
Expeditionary
Leamning*
M.D. Fox*
Burr*
America’s
Choice at
SAND
J.C. Clark*
Bulkeley
Lower
Parkville
Asian Smdies
at Dwight/
Bellizzi*
Rawsaon
Elementary
Global Com-
munications*
Sanchez*
Batchelder*

School Perfor-
mance Matrix
based on SPI

school leaders will participate in
some required professional
development based on school
performance, Topics include but are
not limited to effective use of data
to improve instruction, curriculum
implementation, and school climate.
School leaders of middle tier
schools are supervised more
frequently and receive feedback
more frequently.

Instruction/Teaching;

Staffing decisions are made by the
school-based team. The district
engages a talent recruitment
approach to assist schools in finding
new talent within and outside of the
district. Schools are responsible for
the capacity of their staff to meet
the educational needs and goals of
their students, The district provides
centralized professional
development on the district
curriculum, as well as training in
mandated areas. The district has a
relationship with Teach for America
and encourages principals to select
teachers from available TFA comps
members. All teachers and leaders
are trained in the Charlotte
Danielson Framework for Teaching,.
Teachers receive additional support
from intervention specialists and
instructional coaches who are
supported by the intervention team.

Effective Use of Time:

Schools receive direct supervision
regarding the use of instructional
and professional learning time.

Curriculum;

Schools implement the district
curriculum and assessmenis which
are aligned to the common sore
state standards. They also may have
additional theme-related courses
that meet the approval of the Office
of Academics.

Use of Data:

[ Principals are responsible for the
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scheduling and structuring of data
teams or professional learning
conununities and for sustaining a
data-rich culture. Principals and
their supervisors work fogether to
establish a schedule for data teams
and to evaluate their effectiveness,
Principals facilitate all data teams.

School Environment:

School climate goals are a focus of
School Accountability Plans. The
principal is responsible for
establishing and maintaining a
positive school climate. Schools
receive intervention support for
improving school climate based on
demonstrated need.

Family and Community:

School Governance Councils are
involved in critical decisions at the
school level including the
construction of the school budget,
selection of the school leader and
development of the school compact
(rules, etc.) The district’s Welcome
Center provides differentiated
support for families on an as-needed
basis

Schools thar | Schools that See Leadership:
requir are classified explanation School leaders have direct
qlitre . . L . .
sost in the middle above on supervision in structurmg 'thellr
e tier under Hartford’s leadership team. Supervision is
significant | yanford’s School Perfor- | | based on demonstrated needs of the
support and | School mance Matrix school leader using the district’s
oversight: Performance based on SPI school leadership rubric. (attached)
If your Matrix, but Under the SPI Leadership development is
district that have been | system differentiated based on the needs of
; identified by described the leader and the needs of the
contains the state as above, these school. In addition, principals
Focus, focus, schools are experience frequent professional
Turharound, | turnaround or classified as learning both on site and off site
or Review review intervention targeted toward effective data use,
schools, are schools, improving instruction, and
schools, " . . ; ,
marked with implementing curriculum and
these an asterisk. school climate, Principals
schools experience biweekly supervision
have been High School, and feedback.
provided to Ine. L _ ,
you by the HZHC;S(_} v:lw EnsrructtonfTeEa_clung.
- Staffing decisions are made by the
CSDE (as HFHS ~ school-based team. The district
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measured by
the School
Performance
Index and 4-
year
graduation
rates).

Engineering
& Green
Tech.
Culinary Arts
Journalism &
Media
Bums Latino
Studies
Milner
Opportunity
High
McDonough
HPHS-
Nursing
Bellizzi
Middle
Grades(7-8)
Pathways
Magnet*
Wish*
Simpson-
Waverly*
Kennelly*
West Middle*
RawsonMGA*
Naylor*
M.L. King*
Breakthrough
IH*
Burr*

LC. Clark*
Asian Studies
at Dwight/
Bellizzi*
Global Com-

munications*
Sanchez*
Batchelder*
Moylan

Expeditionary

Learning*
M.D. Fox*

engages a talent recruitment
approach to assist schools in finding
new talent within and outside of the
district. Schools are responsible for
the capacity of their staff to meet
the educational needs and goals of
their students. The district provides
centralized professional
development on the district
cutriculum, as well as training in
mandated areas. The district has a
relationship with Teach for America
and encourages principals fo select
teachers from available TFA corps
members. All teachers and leaders
are trained in the Charlotte
Danielson Framework for Teaching,
Teachers receive additional support
from intervention specialists and
insfructional coaches who are
supported by the intervention team.
Schools in the lowest tier, as part of
their instructional support,
experience more frequent school
quality meetings where central
office and district administrators
analyze real-time data and support
interventions.

Effective Use of Time:

Schools receive direct supervision
regarding the use of instructional
and professional learning time.
Supervisors of principals ensure that
data teams are scheduled, meetings
are productive, minutes are kept and
reviewed, They also ensure that
professional learning time is tightly
aligned to the school improvement
plan and district priorities.

Curriculum:

Schools implement the district
curriculum, assessment and
vrofessional learning to support the
curriculum, along with additional
support to implement the
curriculum.

Use of Data:

Schools receive direct supervision
regarding the use of instructional

and professional learning time.
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School Environment:

School climate goals are a focus
of School Accountability Plans,
The principai is responsible for
establishing and maintaining a
positive school climate. Schools
receive intervention support for
improving school climate based
on demonstrated need.

Family and Community:

School Governance Councils are
involved in critical decisions at the
school level including the
construction of the school budget,
selection of the school leader and
development of the school compact
(rules, etc.) The district’s Welcome
Center provides differentiated
support for families on an as-needed
basis. Principal supervisors conduct
parent forums on a reguiar basis and
provide additional support.

Districts with Focus and/or other Category Four or Five
schools please disregard this cell. Instead, fill out Phase I
and Phase II specific forms below.

Note: The following schools do not include a grade that participates in the CT or CAPT:

Bulkeley Upper, Moylan Montessori
New School 2012-13: STEM at Betances
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B. Interventions in Low Performing Schools

1. Phase I — Focus Schools (2012-13 School Year)
For each Focus School in your district, create a school redesign plan using the template below. For any

additional Focus Schools, please copy/paste this template in the following pages.

# of Students: 713
(14%Black, 59% Hispanic,
19% ELL, 11% Special Ed

Focus School: Dr, James H. | Grades Served: Prek-8
Naylor/CCSU Leadership
Academy
Diagnosis

a. What are the areas of greatest need in the school? (subjects, grade levels, subgroups of

students)
Please note that this should be informed by assessment data and qualitaiive assessments.

Since 2008 the Overall School Index for Naylor School has remained within one
percentage point; from 54.1 to 53 in 2011, Grade three reading remains significantly
low at 34% in 2011. Literacy is the area of greatest need in the school. Based on the
May administration of the DRA 2 analysis (see below), 48% of Kindergarten students,

Grade Advanced Proficient Basic Betow Basic
Kindergarten 13.9% 35.16% 14.29% 37.36%
First 35.29% 27.94% 16.18% 20.59%
Second 16.46% 35.44% 20.25% 27.85%
Third 22.86% 32.86% 7.14% 37.14%

63% of 1% grade students, 51% of 2™ grade students, and 56% of 3" grade students
scored at or above proficiency. Based on the May administration of the combined
Reading Comprehension and DRP assessment scores 52% of students in grade 3, 59%
of grade 4 students, 41% of students in grade 5, 62% of students in grade 6, 70% of
students in grade 7, and 61 % of students in grade 8 scored at or above proficiency.
There is alignment with DRA2 and district reading assessment scores in grade three,
fifth grade scores are low due to a district flaw in the test itself, and grades six through
8 are higher indicating students making progress as they move into middle school.
Although the above scores are an improvement over last year, several factors impede
greater gains in language arts. There is a need for a structured reading program aligned
with the common core standards and providing teachers with professional development
in phonological awareness, vocabulary development and early reading strategies.
Teachers need to progress monitor each student weekly to determine areas of growth,
Professional development in common formative assessments, data analysis and
effective teaching strategies will increase teacher effectiveness and student
performance. The literacy coach and the assistant principal need to focus on providing
teachers with consistent daily monitoring of instruction and feedback on instructional
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practices. There has been a marked improvement in these areas, but more consistent

implementation will take place next year,

b. What are the reasons for low performance in this school? (Please provide evidence)
During grade level team meetings there has been a resistance to providing data and
progress monitoring for all students, but specifically for students having difficulty and
not meeting the benchmark and district assessment targets. Teachers lack an
understanding of how to teach reading and do not have a structured reading program
that provides a strong phonics component. The student population consists of a high
number of ELL and special education students. There has been a lack of a common
understanding of what constitutes SRBI tiered instruction, a lack of a systematic
approach to monitoring curriculum implementation with fidelity, and a lack of
consistent teacher collaboration around student performance data. Based on classroom
and school observations, the administrative team and literacy coaches are beginning to
build collaboration within grade level teams with common planning time and a greater

focus on student work samples and data.

Performance Targets

a. How will the district measure the success of the intervention?
The district will measure the success of the intervention based on increases in the

amount of students scoring at or above proficient and a reduction of students scoring in
the substantially deficient range in K-3 reading based on the DRA2, increases in the
amount of students scoring at or above proficient and a reduction in the number of
students scoring in the below basic range in grades 3 - § based on the CMT, district
unit assessments, and increases in students who meet projected NWEA growth
expectations. The district will also plan professional development around the needs of
administrators focusing on school wide and district data indicating areas of need.
Administrators and coaches/support staff will be in attendance at weekly grade level
data tecam meetings to monitor data and provide support and feedback to teachers on
next steps and instructional strategies. This process will be monitored by the district
Director. Cohorts of Principals, Assistant Principals, Deans and Literacy Coaches will
meet monthly with the district Director to share strategies, brainstorm ideas and review

data.

b. How will the district monitor school progress?
Progress will be monitored by looking at student performance and student growth on

an ongoing basis using: DRA2, NWEA and the school’s common formative
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assessments. This performance data along with climate indicators such as: student
attendance, staff attendance, and discipline referrals will be analyzed as a part of the
school quality review process which is designed to monitor school progress and align
central office support in a coherent way. In addition, the district through the support of
a Director will collaborate weekly with the principal to support him and his leadership
team on monitoring effective instruction.

Areas of School Redesign

What actions will the district and school take to ensure:

a.

That strong school leadership, including an effective principal, and a system that
positions school leaders for success, is in place?

The principal has been supported with an Executive Principal who worked with him
last year on developing instructional leadership skills and working collaboratively with
his leadership team to monitor instruction and provide feedback and support to
teachers. The principal will be supported by district executive coaching, along with
ongoing differentiated professional development to include: applying the Danielson
Framework For Teaching, special education, systems development, and other areas as
needed. In addition, all principals will be supervised and evaluated using the revised
administrative evaluation and professional learning plan, which includes the adoption

of a School Leadership Rubric.

That teachers are effective and able to deliver high-quality instruction?
Implement newly developed baseline year teacher evaluation and professional
learning plan for all classroom teachers. Within the plan the following will be

emphasized:

o The Danielson Framework For Teaching will be the effective
teaching rubric utilized for all classroom observations and year end
evaluations.

» The Teachscape web based observation and evaluation system will be
utilized for all classroom observations and year end evaluations.

o Via the Teachscape Professional Learning Suite, classroom teacher
professional development will be aligned with individual teacher
performance on the Danielson Framework For Teaching.

o Increased minimum number of observations for classroom teachers
(tenured — minimum of three observations.)

¢ District and school wide teacher performance on the Danielson
Framework For Teaching will be analyzed through Teachscape
Human Capital Management System to inform both short and long
term planning.

»  Ongoing daily classroom visitations by administration and coaches to

monitor instructional practices and provide modeling, professional
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C.

d.

c.

development and feedback to teachers,

* Professional development will be provided in aligning Common Core
Standards with lessons, comprehension strategies, common formative
assessments and other areas needed to increase teacher effectiveness

and quality of instruction.

The results of the teacher evaluation plan 2012-13 will be used to inform and develop a
new comprehensive teacher evaluation and professional learning plan for 2013-14 for
all classroom and non-classroom teachers in which multiple measures for teacher

effectiveness are integrated.

That time is being used effectively, and, if not, that a plan will be implemented to
redesign the school day, week, or year to include additional time for student learning and

teacher collaboration?
During the most recent collective bargaining negotiations, the length of the school day

was extended incrementally over a three-year period beginning in the 2011 — 2012
school year. The district also added four early release days dedicated to school-based
professional development and teacher collaboration. The school has restructured the
schedule fo include 20 minutes of independent reading for every student every day,
common planning time for each grade level team to foster collaboration around student
data and instructional practices, and a 45 minute workshop model to provide small
group differentiated and targeted instruction for every student daily.

That a strong instructional program is in place, one which is based on student needs and
ensures that the instructional program is research-based, rigorous, and aligned with

Common Core State Standards?
The school will use the revised district curriculum which has either already been

aligned to the Common Core State Standards, or is in the process of alignment. The
school will also establish a systematic way to monitor classroom instruction and the
effectiveness of student interventions. The school will be supported by the Office of
Academics, the district intervention specialists, and other central office staff as needed.

That data is used to inform instruction and for continuous improvement, and that time is
rovided for collaboration on the use of data?

The leadership team will use the district curriculum’s embedded assessments to
strengthen the data team process in order to ensure that conversations inform changes
in instruction.  The school has built time into the daily schedule, to provide time for

teacher collaboration on the use of data. The team will be supported by the district
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f.

g.

intervention specialists on the facilitation of effective data team practices.

That a schoo] environment exists which addresses school safety and discipline and also
addresses other non-academic factors that impact student achievement, such as students’

social, emotional, and health needs?

During the 2012-13 school year, the school staff will continue to refine the school wide
behavior program that is currently in place, continue to provide professional
development on improving school culture and climate to include refining school-wide
expectations regarding: classroom environment, classroom and school roufines and
procedures, and student and staff behaviors.

That ongoing mechanisms are in place which provide for family and community

engagement?

The school leadership is actively involved in parent engagement through its partnership
with Central Connecticut State University. Interns provide in-class support fo teachers
by working with small groups of students in targeted areas of instruction, CCSU works
in collaboration with administration and staff providing professional development on
effective classroom management strategies and increasing student engagement.
Literacy support staff holds workshops for parents new to the United States in
parenting, literacy and classes in English for non-English speaking parents. The
principal has established an excellent working relationship with the School Governance
Council, he has a strong PTO and is a well-respected member of the Naylor School
community attending many local events and supporting initiatives throughout the

South end of Hartford.

Funding

a.

How much funding will be made available for the interventions in this school?

[$2,245,150

What sources of funding will you use for this purpose (funding sources may include, but
are not limited to, Alliance District funding, Title I funds that were previously reserved
for Supplemental Education Services (SES) or Public School Choice, Priority School

District funds)?

[ General funds, Title [, PSD, Alliance, other
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Focus School: Clark School | Grades Served: K-8 # of Students: 391 (45%

Hispanic)

Diagnosis

a. What are the areas of greatest need in the school? (subjects, grade levels, subgroups of
students)

Please note that this should be informed by assessment data and qualitative assessments.
School climate and literacy are the areas of greatest need in the school. Based on the

May administration of the DRA2, 27% of Kindergarten students, 42% of 1 grade
students, 50% of 2™ grade students, and 44% of 3™ grade students scored at or above
proficiency. Based on the May administration of the Reading Comprehension
assessment, 53% of students in grade 4, 40% of students in grade 5, 54% of students in
grade 6, 62% of students in grade 7, and 34 % of students in grade 8 scored at or above
proficiency. In addition, there have been school climate issues with regards to
classroom and school-wide expectations for staff and student behaviors as illustrated
by a number of incidents involving insufficient staff supervision and student

misbehaviors.

b. What are the reasons for low performance in this school? (Please provide evidence)

There has been a lack of a common understanding of what constitutes effective
classroom instruction, a lack of a systematic approach to monitoring curriculum
implementation and classroom instruction, and a lack of consistent teacher
collaboration around student performance data. Based on classroom and school
observations, there has also been a lack of systems for monitoring and improving
student behaviors and character development, as well as a lack of clearly defined

routines and procedures.

Performance Targets

a. How will the district measure the success of the intervention?

The district will measure the success of the intervention based on increases in the
amount of students scoring at or above proficient and a reduction of students scoring in
the substantially deficient range in K — 3 reading based on the DRA2, increases in the
amount of students scoring at or above proficient and a reduction in the number of
students scoring in the below basic range in grades 3 — 8 based on the CMT, district
unit assessments, and increases in students who meet their NWEA growth

expectations.

b. How will the district monitor school progress?
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Progress will be monitored by looking at student performance and student growth on
an ongoing basis using: DRA2, NWEA and the school’s commaon formative
assessments. This performance data along with climate indicators such as: student
attendance, staff attendance, and discipline referrals will be analyzed as a part of the
school quality review process which is designed to monitor school progress and align
central office support in a coherent way. In addition, the district will periodically
collaborate with the principal to support her and her leadership team on monitoring

effective instruction.

Areas of School Redesign

What actions will the district and schooi take to ensure:

a. That strong school leadership, including an effective principal, and a system that positions

school leaders for success, is in place?

Using a comprehensive principal selection process involving district and school leaders
along with the School Governance Council, the school will begin the 2012 — 13 school
year with a new principal. The new principal has a strong curriculum and instructional
background. She has worked on district curriculum writing teams and has worked as a
curriculum specialist, literacy facilitator, turnaround specialist and associate principal.
The principal will be supported by district executive coaching, along with ongoing
differentiated professional development to include: applying the Daniclson
Framework For Teaching, special education, systems development, and other areas as
needed. In addition, all principals will be supervised and evaluated using the revised
administrative evaluation and professional learning plan, which includes the adoption

of a School Ieadership Rubric.

b. That teachers are effective and able to deliver high-quality instruction?
Implement newly developed baseline year teacher evaluation and professional
learning plan for all classroom teachers. Within the plan the following will be

emphasized:

¢ The Danielson Framework For Teaching will be the effective
teaching rubric utilized for all classroom observations and year end
evaluations.

o The Teachscape web based observation and evaluation system will be
utilized for all classroom observations and year end evaluations.

¢ Via the Teachscape Professional Learning Suite, classroom teacher
professional development will be aligned with individual teacher
performance on the Danielson Framework For Teaching.

¢ Increased minimum number of observations for classroom teachers
(tenured — minimum of three observations.)

¢ District and school wide teacher performance on the Danielson
Framework For Teaching will be analyzed through Teachscape
Human Capital Management System to inform both short and long

term planning.

The results of the teacher evaluation plan 2012-13 will be used to inform and develop a
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new comprehensive teacher evaluation and professional learning plan for 2013-14 for
all classroom and non-classroom teachers in which multiple measures for teacher
effectiveness are integrated,

¢. That time is being used effectively, and, if not, that a plan will be implemented to redesign
the school day, week, or year to include additional time for student learning and teacher
collaboration?
During the most recent collective bargaining negotiations, the length of the school day
was extended incrementally over a three-year period beginning in the 2011 — 2012
school year. The district also added four early release days dedicated to school-based
professional development and teacher collaboration.

d. That a strong instructional program is in place, one which is based on student needs and
ensures that the instructional program is research-based, rigorous, and aligned with
Common Core State Standards?

The school will use the revised district curriculum which has either already been
aligned to the Common Core State Standards, or is in the process of alignment. The
school will also establish a systematic way to monitor classroom instruction and the
effectiveness of student interventions. The school will be supported by the Office of
Academics, the district intervention specialists, and other central office staff as needed.

e. That data is used to inform instruction and for continuous improvement, and that time is
provided for collaboration on the use of data?
The leadership team will use the district curriculum’s embedded assessments to

strengthen the data team process in order to ensure that conversations inform changes
in instruction. The school has built time into the daily schedule to provide time for
teacher collaboration on the use of data. The team will be supported by the district
intervention specialists on the facilitation of effective data team practices.

f. That a school environment exists which addresses school safety and discipline and also
addresses other non-academic factors that impact student achievement, such as students’
social, emotional, and health needs?

During the 2012 — 13 school year, the school will work with the District Safe School

Climate Coordinator to refine the implementation of PBIS and the system used to
monitor and improve student behaviors. This focus on improving school culture and
climate will include defining/refining school-wide expectations regarding: classroom
environment, classroom and school routines and procedures, and student and staff

behaviors,
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h. That ongoing mechanisms are in place which provide for family and community
engagement?

The office of Early Literacy and Parental Engagement will support the school to refine
its parental engagement efforts which include: establishing an effective School
Governance Council and Parent Teacher Organization, a monthly parent newsletter, the
Husky Sport program, the UConn Read and Raise program, and the Mega Education
partnership for Student of the Month and Perfect Attendance.

Funding .
¢. How much funding will be made available for the interventions in this school?
| $2,088,392

d. What sources of funding will you use for this purpose (funding sources may include, but
are not limited to, Alliance District funding, Title I funds that were previously reserved
for Supplemental Education Services (SES) or Public School Choice, Priority Scheol
District funds)?

[ General Fund, Title I, Title II, PSD, Alliance, Other
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Focus School; Michael D. Grades Served: K-8 # of Students: 386

Fox Elementary School

Diagnosis

a. What are the areas of greatest need in the school? (subjects, grade levels, subgroups of

students)

Please note that this should be informed by assessment data and qualitative assessments.

Consistently low-performing school, based on CT Mastery Test results in all
subject areas

Cohort data analysis -- 2010 CMT results to 2011 CMT results, grades 3-6 --
shows an overall deficiency in moving students from the [owest levels to higher
levels and in maintaining students at the proficient and goal levels.

Increased percentage of special education students from 11.7% in 2010-11 to
15.0% in 2011-12.

Higher ELL population from 30.3% in 2010-11 to 34.9% in 2012-13.

May 2012 DRAZ results (at or above the proficiency level)
Grade K = 44.7%, Grade 1 = 39%, Grade 2 = 56.9%, Grade 3 = 48.6%

o Effective instructional leadership, particularly in literacy, is critical.

Additional professional development was provided this year in the
implementation of the core reading process, but more focused coaching and
observations with specific feedback is needed by the Literacy Coach and
Administration to increase the overall effectiveness of teaching reading.

o Needs: 1) How to effectively differentiate learning for students, 2)

consistent and highly effective data team meetings, 3) implementation of
strategies to increase student engagement, 4) professional development for
all teachers on second language acquisition, Common Core State Standards,
and ESL strategies to use as best practices for ALL students

o The school is currently housed in two separate locations while the new

school is undergoing construction. One location in the southend of the city
houses grades K-4, while the 5"-8" graders attend a site in the northend of
the city. This requires the teachers in each location to have separate staff

meetings and collaboration meetings.

o The school is currently involved in identifying a school theme with the

Director of School Design which will be launched as the new school opens
in August 2013
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b. What are the reasons for low performance in this school? (Please provide evidence)
Based on school and classroom observations throughout the past school year:

1) A lack of highly effective, consistent teaching of reading using a structured
reading program;

2) A lack of rigorous instruction throughout the day for all students;

3) A lack of consistent and effective data team meetings;

4) A deficiency in the overall quality of supervision over time—particularly of
curriculum and instruction;

5) A lack of accountability;

6) A lack of a sense of urgency;

7y The lack of follow-through on PBIS initiatives and plans to improve school
climate;

8) Need for high quality teachers who deliver effective instruction on a daily
basis, particularly in the middie school level.

Performance Targets

a. How will the district measure the success of the intervention?
* DRA2 (grades K-3) — percentage of students attaining proficient or advanced levels

* CT Mastery Test results: number and percentage of students scoring in the goal and
advanced levels and the reduction of the number of students scoring in the basic and

below basic levels

* NWEA assessment results (grades 3-8)

* Quality and overall effectiveness of the school climate improvement plan

* School Accountability Plan: effectiveness of the plan {goals, strategies, monitoring
systems) and achieved outcomes

* District and school data on student behavior/discipline

*School and district data on student and staff attendance

* Quality and overall effectiveness of weekly data team meetings based on school
administrator’s regular supervision and the district’s assessment of these data teams

b. How will the district monitor school progress?
Progress will be monitored by looking at student performance and student growth on

an ongoing basis using: DRA2, NWEA, CMT, and the school’s common formative
assessments. This academic performance data, along with climate indicators such as
student attendance/staff attendance/discipline referrals/suspensions will be analyzed as
part of the school quality review process which is designed to monitor school progress
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and align central office support accordingly. In addition, the district will support and
collaborate with the principal and the school leadership team in monitoring effective

instruction.

Areas of School Redesign
What actions will the district and school take to ensure:
a. That strong school leadership, including an effective principal, and a system that positions

school leaders for success, is in place?
Using a comprehensive principal selection process involving district and school

leaders, a set of finalists were interviewed by the School Governance Council (SGC).
The School Governance Team made a recommendation to the superintendent for a new
principal, following the retirement of the current principal. An Acting Principal has
been appointed to serve in this capacity. The Acting Principal will receive: coaching
from a district executive coach, ongoing, differentiated professional development such
as Systems Thinking, Danielson Framework for Teaching, Special Education,
Curriculum and Instruction, Data Driven Decision-Making, and other areas based on
identified district, school, and individual needs. All administrators will be supervised
and evaluated using the revised Administrative Evaluation and Professional Learning
Plan, which includes the adoption of a School Leadership Rubric.

b. That teachers are effective and able to deliver high-quality instruction?
Implement newly developed baseline year teacher evaluation and professional learning
plan for all classroom teachers, Within the plan the following will be emphasized.:

o The Danielson Framework for Teaching will be the effective teaching rubric
utilized for all classroom observations and year end evaluations,

¢ The Teachscape web based observation and evaluation system will be utilized
for all classroom observations and year end evaluations.

e Via the Teachscape Professional Learning Suite, classroom teacher professional
development will be aligned with individual teacher performance on the
Danielson Framework For Teaching,

o Increased minimum number of observations for classroom teachers (tenured —
minimum of three observations.) '

¢ District and school wide teacher performance on the Danielson Framework For
Teaching will be analyzed through Teachscape Human Capital Management
System to inform both short and long term planning.

e Ongoing daily classroom visitations by administration and coaches to monitor
instructional practices and provide modeling, professional development and
feedback to teachers.

» Professional development will be provided in aligning Common Core
Standards with lessons, comprehension strategies, common formative
assessments and other areas needed to increase teacher effectiveness and

quality of instruction.
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The results of the 2012-13 teacher evaluation plan will be used to inform and develop a
new comprehensive teacher evaluation and professional learning plan for 2013-14 for
all classroom and non-classroom teachers in which multiple measures for teacher

effectiveness are integrated.

c. That time is being used effectively, and, if not, that a plan will be implemented to redesign
the school day, week, or year to include additional time for student learning and teacher

collaboration?
During the most recent collective bargaining negotiations, the length of the school day

was extended incrementally over a three-year period beginning in the 2011 —2012
school year. The district also added four early release days dedicated to school-based
professional development and teacher collaboration.

Additionally, the efficient use of time is essential and must be reflected in schedules,
lesson plans, routines, procedures, etc.

Data must be used to inform instructional needs, and interventions must be effectively
implemented to remediate and accelerate student learning. The redesign of a student’s
school day must be based on data which is monitored throughout the year and,
therefore, will change during the year based on learning needs.

High quality and highly effective data team meetings and teacher collaboration
meetings must be held consistently, and demonstrate effective resuits.

d. That a strong instructional program is in place, one which is based on student needs and
ensures that the instructional program is research-based, rigorous, and aligned with

Common Core State Standards?
The school will use the research-based, rigorous core reading program with fidelity.

The school will also use the revised district curricula that have already been aligned to
the Common Core State Standards, or are in the process of alignment. The school will
also establish a systematic way to monitor classroom instruction and the effectiveness
of student interventions. The school will be supported by the Office of Academics, the
district intervention specialists, and other central office staff as needed.

e. That data is used to inform instruction and for continuous improvement, and that time is

provided for collaboration on the use of data?
The teachers’ contract provides for one planning period each week to be used for data

team meetings, and also provides for one after school teacher collaboration meeting
each month. The principal will prepare a school schedule to accommodate these
meetings and ensure that they are effective, meaningful, and focused on the goals and
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strategies in the School Accountability Plan.
Data Team meetings will be highly structured, focused on student data and student

work, and attended by administration and members of a leadership team.

f. That a school environment exists which addresses school safety and discipline and also
addresses other non-academic factors that impact student achievement, such as students

social, emotional, and health needs?
During the 2012 — 13 school year, the school will implement the Positive Behavioral

Interventions and Supports (PBIS) program. The school staff has received this
professional development, but the school has not followed-through in an effective or
consistent manner in implementing the process. The school will be supported by a
District Safe School Climate Coordinator. This focus on improving school culture and
climate will include defining/refining school-wide expectations regarding: classroom
and school environment, classroom and school routines and procedures, student and
staff behaviors, and staff-student-home relationships. Additionally, an early
intervention team will meet regularly to discuss particular students with academic,
social, emotional, and/or health needs to determine appropriate action steps needed for

the child to be successful in school.

¥

i. That ongoing mechanisms are in place which provide for family and community

engagement?
The office of Early Literacy and Parental Engagement will support the school to refine

or enhance its parental engagement efforts which are identified in the School
Accountability Plan.

Families will be provided with clear information about the curriculum, standards for
promotion, the school’s grading system, assessments, Common Core State Standards,
and the School Accountability Plan. The school will encourage families to participate
in engaging workshops during the school vear to better understand curriculum and
student learning expectations. An effective School Governance Council and Parent
Teacher Organization must meet on a regular basis to engage parents and community
members and assist in meeting the goals of the school as identified in the School

Accountability Plan.

Funding :
¢. How much funding will be made available for the interventions in this school?
[ $1,966,484

£ What sources of funding will you use for this purpose (funding sources may include, but
are not limited to, Alliance District funding, Title I funds that were previously reserved
for Supplemental Education Services (SES) or Public School Choice, Priority School
District funds)?
[ General funds, Title I Title II, PSD, Alliance, Other
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Focus School: Martin Grades Served: PK-8 # of Stadents: 455

Luther King, Jr. Elementary

School

Diagnosis

a. What are the areas of greatest need in the school? (subjects, grade levels, subgroups of

students)

Please note that this should be informed by assessment data and qualitative assessments.

Improvement in the school’s climate is needed. The School Climate Survey
and several concerns expressed by parents during the year indicated concern for
students’ safety, communication, and the need for more rigorous instruction.
Student suspensions were reduced by 11% from 2010-11 to 2011-12, but there
15 an exceptionally high number of suspensions in this school. Current
processes to address student behaviors have not demonstrated sufficient
success.

Coheort data analysis -- 2010 CMT results to 2011 CMT results, grades 3-8 --
shows an overall need to move students from the lowest levels to higher levels
and in maintaining students at the proficient and goal levels.

Increased percentage of special education students from 13.2% in 2010-11 to
21.2% in 2011-12.

Higher ELL population from 1.9% in 2010-11 to 5.4% in 2011-12.

May 2012 DRAZ2 results (at or above the proficiency level)
Grade K = 36.9%, Grade | = 49%, Grade 2 = 66.6%, Grade 3 = 54%

o Effective instructional leadership is critical. Additional support, guidance,
and direction were provided to administration and the leadership team.
More focused coaching and observations with specific feedback is needed
by the Coaches and Administration to increase the overall effectiveness of

teaching.,

o Needs: 1) How to effectively differentiate learning for students, 2)
consistent and highly effective data team meetings, 3) implementation of
strategies to increase student engagement, 4) professional development for
all teachers on the Common Core State Standards/cultural
competency/student engagement.

o District Assessment results, May 2012 (proficient or above):

READING: gr3=19.1%, gr 4= 38.8%, gr 5= 15.6%, gr 6=44.2%, gr 7=
34.8%, gr 8= 57.4%.
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MATH: gr 3= 66%, gr 4=60.4%, gr 5=48.9%, gr 6=53.5%, @7=33.3%, gr

8=22.9%
WRITING: gr 3=21.7%, gr 4= 76%, gr 5=55.6%, g16=58.5%, g17=40.6%,

gr8=73.3%

b. What are the reasons for low performance in this school? (Please provide evidence)

Based on school and classroom observations throughout the past school year:
1) Rigorous and engaging instruction must occur throughout the day for all

students;
2) Consistent and effective data team meetings must yield increased student

achievement and a change in teaching practices;
3) Regular quality supervision of the teaching and learning process should

change teaching behaviors and reduce discipline referrals.
4) Discipline data must be analyzed and effective action steps taken to reduce

referrals and suspensions,

Performance Targets

a. How will the district measure the success of the intervention?

*DRAZ (grades K-3) — percentage of students attaining proficient or advanced levels
* CT Mastery Test results: number and percentage of students scoring in the goal and
advanced levels and the reduction of the number of students scoring in the basic and

below basic levels

* NWEA assessment results (grades 3-8)
* Quality and overall effectiveness of the school climate improvement plan

* School Accountability Plan: effectiveness of the plan (goals, strategies, monitoring
systems) and achieved outcomes

* District and school data on student behavior/discipline

*School and district data on student and staff attendance

* Quality and overall effectiveness of weekly data team meetings based on school
administrator’s regular supervision and the district’s assessment of these data teams

b. H

ow will the district monitor school progress?

Progress will be monitored by looking at student performance and student growth on
an ongoing basis using: DRA2, NWEA, CMT, and the school’s common formative
assessments. This academic performance data, along with climate indicators such as
student attendance/staff attendance/discipline referrals/suspensions will be analyzed as
part of the school quality review process which is designed to monitor school progress

and align central office support

Areas of School Redesign

What actions will the district and school take to ensure:
a. That strong school leadership, including an effective principal, and a system that positions
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school leaders for success, is in place?
The principal has been supported by his evaluator and both the elementary and

middle school interventionists who worked with him and his leadership team last
year to ensure data team meetings were effective and to monitor instruction and
provide feedback and support to teachers. For the 2012-13 year, the school will
also be supported by the District Safe School Climate Coordinator as the school
urgently moves towards improving its school climate and reduction of suspensions.
The principal will participate in ongoing differentiated professional development
including: applying the Danielson Framework for Teaching, special education,
systems development, and other areas as needed. In addition, all principals will be
supervised and evaluated using the revised Administrative Evaluation and
Professional Learning Plan, which includes the adoption of a School Leadership

Rubric.

b. That teachers are effective and able to deliver high-quality instruction?
Implement newly developed baseline year teacher evaluation and professional learning

plan for all classroom teachers. Within the plan the following will be emphasized:
o The Danielson Framework for Teaching will be the effective teaching rubric
utilized for all classroom observations and year end evaluations.

e The Teachscape web based observation and evaluation system will be utilized
for all classroom observations and year end evaluations.

s Via the Teachscape Professional Learning Suite, classroom teacher professional
development will be aligned with individual teacher performance on the
Danielson Framework For Teaching.

¢ Increased minimum number of observations for classroom teachers (tenured —
minimum of three observations.)

s District and school wide teacher performance on the Danielson Framework For
Teaching will be analyzed through Teachscape Human Capital Management
System to inform both short and long term planning.

o Ongoing daily classroom visitations by administration and coaches to monitor
instructional practices and provide modeling, professional development and
feedback to teachers.

» Professional development will be provided in aligning Common Core
Standards with lessons, comprehension strategies, common formative
assessments and other areas needed to increase teacher effectiveness and

quality of instruction,.

The results of the 2012-13 teacher evaluation plan will be used to inform and develop a
new comprehensive teacher evaluation and professional learning plan for 2013-14 for
all classroom and non-classroom teachers in which multiple measures for teacher

effectiveness are integrated.
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¢. That time is being used effectively, and, if not, that a plan will be implemented to redesign
the school day, week, or year to include additional time for student learning and teacher

collaboration?
During the most recent collective bargaining negotiations, the length of the school day

was extended incrementally over a three-year period beginning in the 2011 - 2012
school year. The district also added four early release days dedicated to school-based
professional development and teacher collaboration.

Additionally, the efficient use of time is essential and must be reflected in schedules,

lesson plans, routines, procedures, etc.

Data must be used to inform instructional needs, and interventions must be effectively
implemented to remediate and accelerate student learning. The redesign of a student’s
school day must be based on data which is monitored throughout the year and,
therefore, will change during the year based on learning needs.

High quality and highly effective data team meetings and teacher collaboration
meetings must be held consistently, and demonstrate effective results.

d. That a strong instructional program is in place, one which is based on student needs and
ensures that the instructional program is research-based, rigorous, and aligned with

Common Core State Standards?
The school will use the research-based, rigorous core reading program with fidelity.

The school will also use the revised district curricula that have already been aligned to
the Common Core State Standards, or are in the process of alignment. The school will
also establish a systematic way to monitor classroom instruction and the effectiveness

of student interventions. The school will be supported by the Office of Academics, the
district intervention specialists, and other central office staff as needed.

e. That data is used to inform instruction and for continuous improvement, and that time is

rovided for collaboration on the use of data?
The teachers’ contract provides for one planning period each week to be used for data

team meetings, and also provides for one after school teacher collaboration meeting
each month, The principal will prepare a school schedule to accommodate these
meetings and ensure that they are effective, meaningful, and focused on the goals and
strategies in the School Accountability Plan. Data Team meetings will be highly
structured, focused on student data and student work, and attended by administration

and members of a leadership team.

f. That a school environment exists which addresses school safety and discipline and also
addresses other non-academic factors that impact student achievement, such as students’
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social, emotional, and health needs?
During the 2012 — 13 year, the school will implement the Positive Behavioral

Interventions and Supports (PBIS) program. The school received professional
development and must now analyze and use the data to follow-through in an effective
and consistent manner in implementing the process. The school will be supported by a
District Safe School Climate Coordinator. This focus on improving school culture and
climate will include defining/refining school-wide expectations regarding: classroom
and school environment, classroom and school routines and procedures, student and
staff behaviors, and staff-student-home relationships. Additionally, an early
intervention team will meet regularly to discuss particular students with academic,
social, emotional, and/or health needs to determine appropriate action steps needed for
the child to be successful in school.

j.  That ongoing mechanisms are in place which provide for family and community

engagement?
The office of Early Literacy and Parental Engagement will support the school to refine

or enhance its parental engagement efforts which are identified in the School
Accountability Plan.

Families will be provided with clear information about the curriculum, standards for
promotion, the school’s grading system, assessments, Common Core State Standards,
and the School Accountability Plan. The school will encourage families to participate
in engaging workshops during the school year to better understand curriculum and
student learning expectations. An effective School Governance Council and Parent
Teacher Organization must meet on a regular basis to engage parents and community
members and assist in meeting the goals of the school as identified in the School

Accountability Plan.

Funding
g. How much funding will be made available for the interventions in this school?
| $1,465,112 ]

h. What sources of funding will you use for this purpose (funding sources may include, but
are not limited to, Alliance District funding, Title I funds that were previously reserved
for Supplemental Education Services (SES) or Public School Choice, Priority School
District funds)?

[ General funds, Title I, Title II, PSD, FRC, Alliance, Other }
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Focus School: MeDonough Grades Served: 6-8 # of Students: 480 (82%
Expeditionary Learning Hispanic)

School
Diagnosis

a. What are the areas of greatest need in the school? (subjects, grade levels, subgroups of

students)
Please note that this should be informed by assessment data and qualitative assessments.

Literacy in all grade levels is an area of great need. Based on a summary of the April NWEA
MAP assessment data shows that students in grade 6 scored in the middle-of-the-year 3" grade
in reading (197.9), and middle-of-the-year 3" grade in language usage (199.6). Students in
grade 7 scored in the beginning-of-the-year 4" grade range for reading (202.1), and the middie-
of-the-year 4™ grade range for language usage (203.4). Students in grade 8 scored in the
middle-of-the-year 4" grade range in reading (206.4), and in the middle-of-the-year 4" grade
range to the end-of-the-year 4™ grade range in language usage (207.3).

b. What are the reasons for low performance in this school? (Please provide evidence)
There has been a lack of a common understanding of what constitutes effective
classroom instruction, a lack of a systematic approach to monitoring curriculum
implementation and classroom instruction, and a lack of consistent teacher
collaboration around student performance data.

Performance Targets

a. How will the district measure the success of the intervention?
The district will measure the success of the intervention based on increases in the

amount of students scoring at or above proficient and a reduction in the number of
students scoring in the below basic range on the CMT, and the increases in students

who meet their NWEA growth expectations.

b. How will the district monitor school progress?
Progress will be monitored by looking at student performance and student growth on
an ongoing basis using: NWEA MAP assessment data, READ 180 data, and the
school’s common formative assessments. This performance data along with climate
indicators such as: student attendance, staff attendance, and discipline referrals will be
analyzed as a part of the school quality review process which is designed to monitor
school progress and align central office support in a coherent way. In addition, the
district will periodically collaborate with the principal to support her and her leadership
team on monitoring effective instruction.
Areas of School Redesign
What actions will the district and school take to ensure:

a. That strong school leadership, including an effective principal, and a system that positions

school leaders for success, 1s in place?
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The school began the redesign process during the 2010 2011 school year, Asa
result, the school began the 2011 — 2012 school year with a new theme, a new
principal, and many changes in the school staff. The principal was supported by
district executive coaching, along with ongoing differentiated professional
development. Professional development for the upcoming school year will be
differentiated based on the individual needs of principals. Some areas of focus for the
coming school year include: applying the Danielson Framework For Teaching, special
education, systems development, and other areas as needed. In addition, all principals
will be supervised and evaluated using the revised administrative evaluation and
professional Jearning plan, which includes the adoption of a School Leadership Rubric.

b. That teachers are effective and able to deliver high-quality instruction?

Using the Expeditionary Learning model, the new principal has begun working with
school designers from Expeditionary Learning, and the school leadership team, to
define and align school-wide instructional practices. This work will be further
supported through implementation of the newly developed baseline year teacher
evaluation and professional learning plan for all classroom teachers. Within the plan

the following will be emphasized:

» The Danielson Framework For Teaching will be the effective teaching
rubric utilized for all classroom observations and year end evaluations.

* The Teachscape web based observation and evaluation system will be
utilized for all classroom observations and year end evaluations.

¢ Viathe Teachscape Professional Learning Suite, classroom teacher
professional development will be aligned with individual teacher
performance on the Danielson Framework For Teaching.

¢ Increased minimum number of observations for classroom teachers (tenured
— minimum of three observations.)

¢ District and school wide teacher performance on the Danielson Framework
For Teaching will be analyzed through Teachscape Human Capital
Management System to inform both short and long term planning,

The results of the teacher evaluation plan 2012-13 will be used to inform and develop a
new comprehensive teacher evaluation and professional learning plan for 2013-14 for
all classroom and non-classroom teachers in which multiple measures for teacher

effectiveness are integrated.

¢. That time is being used effectively, and, if not, that a plan will be implemented to redesign
the school day, week, or year to include additional time for student learning and teacher

collaboration?
[ During the most recent collective bargaining negotiations, the length of the school day |
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was extended incrementally over a three-year period beginning in the 2011 — 2012
school year. The district also added four early release days dedicated to school-based
professional development and teacher collaboration.

d. That a strong instructional program is in place, one which is based on student needs and
ensures that the instructional program is research-based, rigorous, and aligned with

Common Core State Standards?
The school staff will work with Expeditionary Learning to begin the process of

curriculum mapping, to include grade specific content and skills, based on the
Common Core State Standards at all grade levels, The curriculum map will provide
guidance in the creation of interdisciplinary units designed around compelling topics

that engage students in higher order thinking,

e. That data is used to inform instruction and for continuous improvement, and that time is
provided for collaboration on the use of data?
The school staff will work with Expeditionary Learning to begin the process of
curriculum mapping, to include grade specific content and skills, based on the
Common Core State Standards at all grade levels. The school will use the curriculum
map to begin the creation of grade level interim assessments to be used to strengthen
the data team process to ensure that conversations inform changes in instruction. The
school has built time into the daily schedule, to provide time for teacher collaboration
on the use of data. The team will use the technical assistance of Expeditionary
Learning to support teachers in connecting data team conversations to changes in

| classroom instruction.

f. That a school environment exists which addresses school safety and discipline and also
addresses other non-academic factors that impact student achievement, such as students’

social, emotional, and health needs?
Another area of focus for the 2012 — 13 school year will be on school culture and

climate. The school will work with the District Safe School Climate Coordinator to
further define/refine school-wide expectations of student and staff behaviors. The
school will continue to develop the advisory period to teach character development
based on the school’s established character values. The school will be adding a

leadership course for all students.

k. That ongoing mechanisms are in place which provide for family and community

engagement?
The Office of Early Literacy and Parental Engagement will support the school to refine

its parental engagement efforts, which include: the establishment of an effective School
Governance Council and Parent Teacher Organization to function as a PLC with a
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focus on adolescent growth and development and high school and college readiness,
monthly parent newsletter, and providing parent access and {rainings on the Parent

Portal.
Funding
a. How much funding will be made available for the interventions in this schoo}?
T$1,174,318 |

b. What sources of funding will you use for this purpose (funding sources may include, but
are not limited to, Alliance District funding, Title I funds that were previously reserved
for Supplemental Education Services (SES) or Public School Choice, Priority School
District funds)?
[ General funds, Title I, Title II, PSD, Alliance, Other |
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Focus School: Expeditionary | Grades Served: PreK-5 # of Students: 750 (85%
Learning Academy at Hispanic)

Moylan
Diagnosis

a. What are the areas of greatest need in the school? (subjects, grade levels, subgroups of

students)
Please note that this should be informed by assessment data and qualitative assessments,

Literacy stands out as the area of greatest need at ELAMS., Based on the May DRA2
administration in grades K - 3, 43% of students scored at proficiency or above. In
grades 4 -5, based on the May administration of the Degrees of Reading Power 39.8%
scored at or above proficiency, and based on the Reading Comprehension assessment
37.5% of students scored at or above proficiency.

b. What are the reasons for low performance in this school? (Please provide evidence)
There has been a lack of a common understanding of what constitutes effective
classroom instruction, a fack of a systematic approach o monitoring curriculum
implementation and classroom instruction, and a lack of consistent teacher
collaboration around student performance data.

Performance Targets

a. How will the district measure the success of the intervention?
The district will measure the success of the intervention based on increases in the

amount of students scoring at or above proficient and a reduction of students scoring in
the substantially deficient range in K — 3 reading based on the DRA?2, as well as

increases in the amount of students scoring at or above proficient and a reduction in the
number of students scoring in the below basic range in grades 3 — 5 based on the CMT.

b. How will the district monitor school progress?
Progress will be monitored by looking at student performance and student growth on

an ongoing basis using: DRA2, NWEA, Waterford, Success Maker, as well as the
school’s common formative assessments. This performance data along with climate
indicators such as: student attendance, staff attendance, and discipline referrals will be
analyzed as a part of the school quality review process which is designed to monitor
school progress and align central office support in a coherent way. In addition, the
district will periodically collaborate with the principal to support him and his
leadership team on monitoring effective instruction.

Areas of School Redesign
What actions will the district and school take to ensure:
a._That strong school Jeadership, including an effective principal, and a system that positions
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school leaders for success, is in place?

The school began the redesign process during the 2010 — 2011 school year. Asa
result, the school began the 2011 — 2012 school year with a new theme, a new
principal, and many changes in the school staff. The principal was supported by
district executive coaching, along with ongoing differentiated professional
development. Professional development for the upcoming school year will be
differentiated based on the individual needs of principals. Some areas of focus for the
coming school year include: applying the Danielson Framework For Teaching, special
education, systems development, and other areas as needed. In addition, all principals
will be supervised and evaluated using the revised administrative evaluation and
professional learning plan, which includes the adoption of a School Leadership Rubric,

b. That teachers are effective and able to deliver high-quality instruction?

Using the Expeditionary Learning model, the new principal has begun working with
school designers from Expeditionary Learning, and the school leadership team, to
define and align school-wide instructional practices. This work will be further
supported through the implementation of the newly developed baseline year teacher
evaluation and professional learning plan for all classroom teachers. Within the plan

the following will be emphasized:

¢ The Danielson Framework For Teaching will be the effective teaching
rubric utilized for all classroom observations and year end evaluations.

* The Teachscape web based observation and evaluation system will be
utilized for all classroom observations and year-end evaluations.

» Via the Teachscape Professional Learning Suite, classroom teacher
professional development will be aligned with individual teacher
performance on the Danielson Framework For Teaching,

e Increased minimum number of observations for classroom teachers (tenured
- minunum of three observations.)

¢ District and school wide teacher performance on the Danielson Framework
For Teaching will be analyzed through Teachscape Human Capital
Management System to inform both short and long term planning.

The results of the teacher evaluation plan 2012-13 will be used to inform and develop a
new comprehensive teacher evaluation and professional learning plan for 2013-14 for
all classroom and non-classroom teachers in which multiple measures for teacher

effectiveness are integrated.

c. That time is being used effectively, and, if not, that a plan will be implemented to redesign
the school day, week, or vear to include additional time for student learning and teacher

collaboration?
During the most recent collective bargaining negotiations, the length of the school day

was extended incrementally over a three-vear period beginning in the 2011 - 2012
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school year. The district also added four early release days dedicated to school-based
professional development and teacher collaboration.

d. That a strong instructional program is in place, one which is based on student needs and

ensures that the instructional program is research-based, rigorous, and aligned with

Common Core State Standards?
During the 2011 — 12 school year, the school staff began the process of curriculum

mapping, to include grade specific content and skills, based on the Common Core State
Standards at all grade levels. The school will be adding additional part time certified
teachers in order to support student learning during small group instruction. In
addition, the school will be adding additional technology in each classroom fo
strengthen computer-based classroom interventions.

e. That data is used to inform instruction and for continuous improvement, and that time 1s

rovided for collaboration on the use of data?
During the 2011 — 12 school year, the school staff began the process of curriculum

mapping, to include grade specific content and skills, based on the Common Core State
Standards at all grade levels. The school will use the curriculum map to begin the
creation of grade level assessments to be used to strengthen the data team process to
ensure that conversations inform changes in instruction. The school has built time into
the daily schedule, to provide time for teacher collaboration on the use of data.

Support on the use of data will be provided by

f. That a school environment exists which addresses school safety and discipline and also

.

addresses other non-academic factors that impact student achievement, such as students’

social, emotional, and health needs?
During the 2011 — 2012 school year, the school began the implementation of a

systematic approach to improving school climate. There was an emphasis on
classroom ecology and management. The school introduced a school-wide character
development approach using the school’s “Compass for Learners” which defined the
school’s character values and how they are demonstrated in school. This was further
reinforced through the implementation of the school’s advisory period; better known as
“crew”. The leadership team began collecting, analyzing and responding to behavioral
data on an ongoing basis. This work will continue to be refined with support from the
District Safe School Climate Coordinator in the coming school year.

That ongoing mechanisms are in place which provide for family and community
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engagement?

The school planned and implemented various parental engagement strategies in their
first vear of redesign including: teachers keeping an up-to-date parent contact log,
outreach to parents to encourage participation in monthly communify meetings, the
creation of a monthly newsletter to parents with highlights of expectations, home visits
for students with repeated referrals, creation of a new School Governance Council to
design and implement school compact, establish school and family libraries, and a host
of parental evening events. The office of Early Literacy and Parental Engagement will
support the school in the refinement of their ongoing parental engagement efforts.

Funding .
a. How much funding will be made available for the interventions in this school?
[$3,188,030

b. What sources of funding will you use for this purpose (funding sources may include, but
are not limited to, Alliance District funding, Title I funds that were previously reserved
for Supplemental Education Services (SES) or Public School Choice, Priority School
District funds)?

[ General funds, Title 1, Title II, PSD, Alliance, Other
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Focus School: Rawson Grades Served: PreK-8 # of Students: 681

School

Diagnosis

a. W

hat are the areas of greatest need in the school? (subjects, grade levels, subgroups of

students)
Please note that this should be informed by assessment data and qualitative assessments.

School climate and literacy are the areas of greatest need at the school. Based on the
April administration of the Northwest Evaluation Association Measures of Academic
Progress assessment, the mean RIT score for grade six language usage (204.7) and
reading {205.9) was in the middle to end of the fourth grade range. The mean RIT
score for grade seven language usage (210.7) and reading (212.2) was in the middle to
end of the fifth grade range. The mean RIT score for grade 8 language usage (208.7)
and reading (209) was in the beginning to middle of the fifth grade range. In addition,
there have been school climate issues with regards to classroom and school-wide
expectations for staff and student behaviors as illustrated by a number of incidents
involving insufficient staff supervision and student misbehaviors that resulted in 16

student arrests.

b. What are the reasons for low performance in this school? (Please provide evidence)

There has been a lack of a common understanding of what constitutes effective
classroom instruction, a lack of a systematic approach to monitoring curriculum
implementation and classroom instruction, and a lack of consistent teacher
collaboration around student performance data. Based on classroom and school
observations, there has also been a lack of systems for monitoring and improving
student behaviors and character development, as well as a lack of clearly defined

routines and procedures.

Performance Targets

a H

ow will the district measure the success of the intervention?

The district will measure the success of the intervention based on increases in the
amount of students scoring at or above proficient and a reduction of students scoring in
the substantially deficient range in K — 3 reading based on the DRA2, increases in the
amount of students scoring at or above proficient and a reduction in the number of
students scoring in the below basic range in grades 3 — 5 based on the CMT, and the
increases in students who meet their NWEA growth expectations.

b. H

ow will the district monitor school progress?

Progress will be monitored by looking at student performance and student growth on
an ongoing basis using: DRA2, NWEA, Waterford, Success Maker, READ 180, as
well as the district unit assessments. This performance data along with climate
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indicators such as: student attendance, staff attendance, and discipline referrals will be
analyzed as a part of the school quality review process which is designed to monitor
school progress and align central office support'in a coherent way. In addition, the
district will periodically collaborate with the principal to support him and his
leadership team on monitoring effective instruction,

Areas of School Redesign

What actions will the district and school take to ensure:
a. That strong school leadership, including an effective principal, and a system that positions

school leaders for success, is in place?
The school will be realigned for the 2012 — 13 school year. Instead of two separate

administrators for the elementary and middle school, the leadership of the school will
be reorganized to include one team consisting of: the principal, assistant principal, and
a dean of students. This newly created team of administrators will work with the
central office to create systems in order to: |

¢ Build a culture of distributed instructional leadership that ensures that faculty
expertise is utilized to promote conversations around best instructional
practices

» Effectively delegate responsibilities

¢ Foster shared decision-making.

This team will be supported by district executive coaching, along with ongoing
differentiated professional development. Professional development for the upcoming
school year will be differentiated based on the individual needs of principals, Some
areas of focus for the coming school year include: applying the Danielson Framework
For Teaching, special education, systems development, and other areas as needed. In
addition, all administrators will be supervised and evaluated using the revised
administrative evaluation and professional learning plan, which includes the adoption
of'a School Leadership Rubric.

b. That teachers are effective and able to deliver high-quality instruction?

The new administrative team will be supported in their implementation of the newly
developed baseline year teacher evaluation and professional learning plan for ail
classroom teachers. Within the plan the following will be emphasized:

e The Daniclson Framework For Teaching will be the effective teaching
rubric utilized for all classroom observations and year end evaluations.

¢ The Teachscape web based observation and evaluation system will be
utilized for all classroom observations and year end evaluations.

¢ Via the Teachscape Professional Learning Suite, classroom teacher
professional development will be aligned with individual teacher
performance on the Danielson Framework For Teaching.
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¢ Increased minimum number of observations for classroom teachers (tenured
— minimum of three observations.)

¢ District and school wide teacher performance on the Danielson Framework
For Teaching will be analyzed through Teachscape Human Capital
Management System to inform both short and long term planning.

The results of the teacher evaluation plan 2012-13 will be used to inform and develop a
new comprehensive teacher evaluation and professional learning plan for 2013-14 for
all classroom and non-classroom teachers in which multiple measures for teacher

effectiveness are integrated.

c. That time is being used effectively, and, if not, that a plan will be implemented to redesign

the school day, week, or year to include additional time for student learning and teacher
collaboration?

During the most recent collective bargaining negotiations, the length of the school day
was extended incrementally over a three-year period beginning in the 2011 — 2012
school year. The district also added four early release days dedicated to school-based
professional development and teacher collaboration.

d. That a strong instructional program is in place, one which is based on student needs and

c.

ensures that the instructional program is research-based, rigorous, and aligned with
Common Core State Standards?

The school will use the revised district curriculum which has either already been
aligned to the Common Core State Standards, or in the process of alignment. The
school will also establish a systematic way to monitor classroom instruction and the
effectiveness of student interventions. The school will be supported by the Office of
Academics, the district infervention specialists, and other central office staff as needed.

That data is used to inform instruction and for continuous improvement, and that time is
provided for collaboration on the use of data?

The administrative team will use the district curriculum’s embedded assessments to
strengthen the data team process in order to ensure that conversations inform changes
in instruction. The school has built time into the daily schedule, to provide time for
teacher collaboration on the use of data. The elementary and middle school district
intervention specialists and the Office of Academics will support the team on the
facilitation of effective data team practices.

f. That a school environment exists which addresses school safety and discipline and also

addresses other non-academic factors that impact student achievement, such as students’
social, emotional, and health needs?

During the 2012 — 13 school year, the school will work with the District Safe School
Climate Coordinator to refine the implementation of PBIS and the system used to
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monitor and improving student behaviors. This focus on improving school culture and
climate will include defining/refining school-wide expectations regarding: classroom
environment, classroom and school routines and procedures, and student and staff

behaviors.

g. That ongoing mechanisms are in place which provide for family and community
engagement? _
The office of Early Literacy and Parental Engagement will support the school to refine
its parental and community engagement efforts that include: Greater Hartford Interfaith
Coalition for Equity and Justice literacy tutors, weekly family newsletter, parent-
teacher workshops in literacy, and the Rawson reading challenge that encourages
community volunteers to support student literacy. In addition the school will continue
to work with the Boys and Girls Club fo strengthen its afterschool programiming.

Funding :
a. How much funding will be made available for the interventions in this school?
| $2,130,675

b. What sources of funding will you use for this purpose (funding sources may include, but
are not limited to, Alliance District funding, Title I funds that were previously reserved
for Supplemental Education Services (SES) or Public School Choice, Priority School
District funds)?

l General funds, Title I, Title II, PSD, Alliance, Other
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Focus School: HPHS Law & | Grades Served: 9-12 # of Students: 425
Government Academy

Diagnosis

a. What are the areas of greatest need in the school? (subjects, grade levels, subgroups of

students)
Please note that this should be informed by assessment data and qualitative assessments.

“Highly effective data team meetings which are consistently held and analyze
student data by school, by department, and by teacher,

#2011 CAPT results (at or above proficient): Math +2.4% gain, Science

+10.2% gain,
Reading -12.7% loss, Writing +5.7% gain

*Graduation rate; 4 year cohort rate = 48%

o Highly effective teachers in every classroom are critical to student learning

outcomes.
Effective instructional leadership with specific feedback to teachers is also

very important in reinforcing and changing teaching practices.

» Student Attendance rate should increase by 2% (from 80% to 82%)
e (rade 10 credit accumulation rate: 8.0 credits attempted, with 5.6 earned

represents a 70% credit capture rate
e Grade |1 credit accumulation rate: 8.1 credits attempted, with 5.9 earned

represents a 73% credit capture rate

¢ Grade 12 credit accumulation rate: 7.4 credits attempted, with 5.5 earned
represents a 74% credit capture rate

e Need: Increased number of students participating in SAT with student
growth evidenced by results

b. What are the reasons for low performance in this school? (Please provide evidence)

1) Effective data team meetings must be held on a consistent basis, with data being
analyzed by school, department, and teacher to inform instruction and then result in an
increase of student achievement;

2) Administration must participate in data team meetings;
3) Rigorous, relevant, and engaging instruction must occur throughout the day for all

students.
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Performance Targets

a. How will the district measure the success of the intervention?
* CAPT results; number and percentage of students scoring in the goal and advanced

tevels and the reduction of the number of students scoring in the basic and below basic

levels
* School Accountability Plan: effectiveness of the plan (goals, strategies, monitoring

systems) and achieved outcomes

* Quality and overall effectiveness of weekly data team meetings based on school
administrator’s regular supervision and the district’s assessment of these data teams
* Graduation rate

*PSAT and SAT participation level and student results

*Student and staff attendance rates

*Credit accumulation data

b. How will the district monitor school progress?
Progress will be monitored by looking at student performance and student growth on

an ongoing basis using: CAPT, PSAT, SAT, Unit Assessments, and the school’s
common formative assessments. Academic performance data and school climate
indicators will be analyzed as part of the School Quality Review Process which is
designed to monitor school progress and align central office support accordingly. In
addition, the district will support and collaborate with the principal and the school
leadership team in monitoring effective instruction.

Areas of School Redesign

What actions will the district and school take to ensure:
a. That strong school leadership, including an effective principal, and a system that positions

school leaders for success, is in place?
The principal will participate in ongoing differentiated professional development

including: applying the Danielson Framework for Teaching, special education, data
driven decision-making, and other areas as needed. In addition, all principals will be
supervised and evaluated using the revised Administrative Evaluation and Professional
Learning Plan, which includes the adoption of a School Leadership Rubric.

b. That teachers are effective and able to deliver high-quality instruction?
Implement newly developed baseline year teacher evaluation and professional learning

plan for all classroom teachers. Within the plan the following will be emphasized:
¢ The Danielson Framework for Teaching will be the effective teaching rubric
utilized for all classroom observations and year end evaluations.

e The Teachscape web based observation and evaluation system will be utilized
for all classroom observations and year end evaluations.
s Via the Teachscape Professional Learning Suite, classroom teacher professional
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development will be aligned with individual teacher performance on the
Danielson Framework For Teaching.
¢ Increased minimum number of observations for classroom teachers (tenured —

minimum of three observations.)

o District and school wide teacher performance on the Danielson Framework IFor
Teaching will be analyzed through Teachscape Human Capital Management
System to inform both short and long term planning.

» Ongoing daily classroom visitations by administration and coaches to monitor
instructional practices and provide modeling, professional development and
feedback to teachers.

* Professional development will be provided in aligning Common Core
Standards with lessons, comprehension strategies, common formative
assessments and other areas needed to increase teacher effectiveness and

quality of instruction.

The results of the 2012-13 teacher evaluation plan will be used to inform and develop a
new comprehensive teacher evaluation and professional learning plan for 2013-14 for
all classroom and non-classroom teachers in which multiple measures for teacher

effectiveness are integrated.

c. That time is being used effectively, and, if not, that a plan will be implemented to redesign
the school day, week, or year to include additional time for student learning and teacher

collaboration?
During the most recent collective bargaining negotiations, the length of the school day

was extended incrementally over a three-year period beginning in the 2011 — 2012
school year. The district also added four early release days dedicated to school-based
professional development and teacher collaboration.

Data must be used to inform instructional needs, and interventions must be effectively
implemented to remediate and accelerate student learning. High quality and highly
effective data team meetings and teacher collaboration meetings must be held
consistently, and demonstrate effective results

d. That a strong instructional program is in place, one which is based on student needs and
ensures that the instructional program is research-based, rigorous, and aligned with

Common Core State Standards?
The school will use the revised district curricula that have already been aligned to the

Common Core State Standards, or are in the process of alignment. The school will be
supported by the Office of Academics, the district intervention specialist, and other
central office staff as needed.

e. That data is used to inform instruction and for continuous improvement, and that time is
provided for collaboration on the use of data?
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f.

The teachers’ contract provides for grades 9-12 teachers to remain 45 minutes after
school one day per week and are also required to attend up to two 45 minute meetings
per month for the purpose of group, team, grade level, and/or data meetings. The
principal will prepare a school schedule to accommodate these meetings and ensure
that they are effective, meaningful, and focused on the goals and strategies in the
School Accountability Pian.

Data Team meetings will be highly structured, focused on student data, and atiended

by administration.

That a schoo! environment exists which addresses school safety and discipline and also
addresses other non-academic factors that impact student achievement, such as students’

social, emotional, and health needs?

The school will effectively utilize its various resources and personnel to monitor
students’ attendance, behavior, and academic standing. An intervention team will
meet regularly to discuss particular students with academic, social, emotional, and/or
health needs to determine appropriate action steps needed for the child to be successful
in school. The school will also be supported by a District Safe School Climate
Coordinator through the Office of Academics.

That ongoing mechanisms are in place which provide for family and community
engagement?

The Office of Early Literacy and Parental Engagement will support the school, as may
be needed, to refine or enhance its parental engagement efforts which are identified in
the School Accountability Plan, Families will be provided with clear information
about the curriculum, standards for promotion, the school’s grading system,
assessments, Common Core State Standards, and the School Accountability Plan. An
effective School Governance Council and Parent Teacher Organization must meet on a
regular basis to engage parents and community members and assist in meeting the
goals of the school as identified in the School Accountability Plan.

Funding ' ' L

1.

2

How much funding will be made available for the interventions in this school?

[$1,366,099

What sources of funding will you use for this purpose (funding sources may include, but
are not limited to, Alliance District funding, Title I funds that were previously reserved
for Supplemental Education Services (SES) or Public School Choice, Priority School

District funds)?

f General funds, Title I, Title II, PSD, Alliance, Other

78




Focus School: Opportunity | Grades Served: 9-12 # of Students: 130
High School (OHS) (Alternative school)

Diagnosis

a. What are the areas of greatest need in the school? (subjects, grade levels, subgroups of

students)
Please note that this should be informed by assessment data and qualitative assessments,

The greatest need in the school is to acclimate, educate, and accelerate the learning for students
who are over-age, under-credited, and formerly disengaged from the school learning
environment. Opportunity High School is one of the unique focus schools because it deals
with unique students with a plethora of needs that range from the academic, social, and
emotional realms. Student assessments include the NWEA, PSAT, SAT, CAPT, content
specific assessments, and the Accuplacer. Assessiments indicate that OHS students are
performing, in some areas, significantly below district averages; students at OHS have had
little to no success in formal settings in the past, hence, low performance and skill acquisition.
OHS provides an opportunity to re-acclimate students to school in an environment that is
conducive to positive student outcomes.

b. What are the reasons for low performance in this school? (Please provide evidence)
OHS takes in students from other schools within the district that have had issues with

attendance, academic achievement, social, and emotional issues that have prevented
them from having success in their previous school, Students arrive at OHS with a
wide-range of learning abilities/deficits. Thus, student performance is low.

Performance Targets

a. How will the district measure the success of the intervention?
Hartford Public Schools (HPS) will measure success of the OHS interventions by using

the following data points: school attendance, NWEA MAP assessments, CAPT results,
PSAT & SAT data, district assessments, graduation & dropout rates.

b. How will the district monitor school progress?

Progress will be monitored by looking at student performance dnd student growth on
an ongoing basis using: NWEA MAP assessment data, READ 180 data, and the
school’s common formative assessments. This performance data along with climate
indicators such as: student attendance, staff attendance, and discipline referrals will be
analyzed as a part of the school quality review process which is designed to monitor
school progress and align central office support in a coherent way. - In addition, the
district will periodically collaborate with the principal to support her and her leadership
team on monitoring effective instruction. OHS will also monitor the partnership with
OUR Piece of the Pie (OPP) fo ensure that case management of students is effectively
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being performed.

Areas of School Redesign

What actions will the district and school take to ensure:

a. That strong school leadership, including an effective principal, and a system that positions

school leaders for success, is in place?
OHS has a very strong principal with an outstanding vision for the school. She is very

knowledgeable of the students that attend her school and has a great understanding of
the needs of her students, She has developed a staff that is attuned to working with
alternative school students; together they have developed a school culture that is
welcoming and conducive to positive student outcomes. Central Office personnel will
continue to suppoit the efforts of the school around the areas of instruction (Danielson
Framework for Teaching), support the school move to a new building, and professional

development (alternative school-specific).

b. That teachers are effective and able to deliver high-quality instruction?

The principal will continue to monitor instruction and offer pertinent and relevant
feedback to teaching staff. This work will be further supported through
implementation of the newly developed baseline year teacher evaluation and
professional learning plan for all classroom teachers. Within the plan the following

will be emphasized:

¢ The Danielson Framework For Teaching will be the effective teaching
rubric utilized for all classroom observations and year end evaluations.

¢ The Teachscape web based observation and evaluation system will be
utilized for all classroom observations and year end evaluations.

* Via the Teachscape Professional Learning Suite, classroom teacher
professional development will be aligned with individual teacher
performance on the Danielson Framework For Teaching.

o Increased minimum number of observations for classroom teachers (tenured
— minimum of three observations.)

» District and school wide teacher performance on the Danielson Framework
For Teaching will be analyzed through Teachscape Human Capital
Management System to inform both short and long term planning.

The results of the teacher evaluation pian for the 2012-13 school year will be used to
inform and develop a new comprehensive teacher evaluation and professional learning
plan for 2013-14 for all classroom and non-classroom teachers in which multiple

80




measures for teacher effectiveness are integrated. J

c. That time is being used effectively, and, if not, that a plan will be implemented to redesign
the school day, week, or year to include additional time for student learning and teacher

collaboration?
During the most recent collective bargaining negotiations, the length of the school day

was extended incrementally over a three-year period beginning in the 2011 — 2012
school year. The district also added four early release days dedicated to school-based
professional development and teacher collaboration. OHS currently operates on an

extended day schedule.

d. That a strong instructional program is in place, one which is based on student needs and
ensures that the instructional program is research-based, rigorous, and aligned with

Common Core State Standards?
The school staff will work with HPS Central Office personnel, primarily the Office of

Elementary & Secondary Education (OESE) and the Office of Academics (OAS), to
begin the process of curriculum mapping, to include grade-specific content and skills,
based on the Common Core State Standards. The curriculum map will provide
guidance in the creation of content-specific units designed around compelling topics

that engage students in higher order thinking.

e. That data is used to inform instruction and for continuous improvement, and that time 1s

rovided for collaboration on the use of data?
OHS will work with OESE and OAS as well as outside consultants in developing

continuous improvement models for the school. OHS will use the data points
described previously to inform instruction and as well as developing a schedule that

creates professional learning communities.

f. That a school environment exists which addresses school safety and discipline and also
addresses other non-academic factors that impact student achievement, such as students’

social, emotional, and health needs?
Another area of focus for the 2012 — 13 school year will be on school culture and

climate. The school will work with the District Safe School Climate Coordinator to
further define/refine school-wide expectations of student and staff behaviors. OIS
currently has an outstanding school culture that is very much conducive to positive

student outcomes.
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g. That ongoing mechanisms are in place which provide for family and community
engagement?

The Office of Early Literacy and Parental Engagement will support the school to refine
its parental engagement efforts, which include: the establishment of an effective School
Governance Council and Parent Teacher Organization to function as a PLC with a
focus on adolescent growth and development and high school and college readiness,
monthly parent newsletter, and providing parent access and trainings on the Parent

Portal.
Iunding
i. How much funding will be made available for the interventions in this school?
[$1.317,824 B

j. What sources of funding will you use for this purpose (funding sources may include, but
are not limited to, Alliance District funding, Title I funds that were previously reserved
for Supplemental Education Services (SES) or Public School Choice, Priority School
District funds)?

[ General funds, Title I, Title I1, PSD, Alliance, Other J
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2. Phase II: Subset of other low performing schools (2013-14 School Year)
Please provide an explanation of the process your district will engage in during the 2012-13 school
year to support schools as they diagnose and plan for the interventions that will be implemented in the
following year. This section does not require a plan for the school-specific interventions themselves,
as these will be developed over the course of the next year.

Selection of Schools

» Please list the subset of low performing schools that will be part of the Phase II cohort.
We will deal with all the review schools as part of the Phase Il cohort: Journalism and
Media High School, HPHS Nursing Academy, HPHS Academy of Engineering and
Green Technology, Culinary Arts Academy, Bulkeley High School Lower, High
School Inc., Simpson-Waverly School, Kennelly School, Wish School, West Middie
School, Batchelder School, Breakthrough IT Elementary School, IB Global
Communications Academy, Sanchez School, Burr School, Pathways to Technology
Magnet School and Asian Studies Academy.

Data Examination L R :
* How will your district support Phase II schools as they examine data to select areas of
focus for improvement?
‘The district will use the school quality process to analyze student performance data as
well as relevant cause data in order to inform focused improvement plans, These
improvement plans will leverage the following categories of strategic action; improved
curriculum implementation, school design fidelity, family and community engagement,
instructional leadership, implementation of quality instruction, and capacity-building
for teachers and leaders.
Diagnosis
¢ What assessment too] will your district use to conduct needs assessments that address the
following areas: quality of leadership, quality of instruction, curriculum, use of data, use
of time, school climate, and partnerships with parents and the community? (Please attach
tool to this application or describe the process the district will take to provide such tool
over the course of the year.)
Our district has developed an instructional study tool that addresses most of these areas
(attached ). We will also utilize our district climate survey and school connectedness

survey (attached).

*  Which person(s) will be responsible for conducting the needs assessments?
An interdisciplinary team including central office administrators from the Office of
Academics, Office of PreK-12 Education, Office of Early Literacy and Parental
Engagement, Office of Talent Management and the Special Education Department.
Goal Setting S
e How will you provide support for schools in the goal-setting process?
School leaders will receive support from their supervisors through differentiated
professional learning to facilitate goal-setting that includes all relevant stakeholders.
Intervention Selection
o What are the criferia you will use to select appropriate interventions for low performing
schools?
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The Office of Assessment and Intervention will provide a tool to identify research-

based interventions aligned with typical school needs. Supervisors will guide school

leaders and leader teams in the selection of appropriate interventions based on school

needs.

e How will you ensure that schools select appropriate interventions that are likely to lead to
increased student performance?

A list of research-based interventions aligned with needs will be provided to the

principal and supervisor. Progress will be monitored every six weeks to determine

whether academic interventions have been successful School quality meetings will

examine progress at their regular meetings.

Planning for Implementation

e How will you support schools in the development of comprehensive implementation
plans?

Schools will be supported in developing improvement plans through the supervisory

structure and through targeted embedded plofessmnai leamlng

Monitoring .

» How will you monitor schools to ensure that interventions are implemented?

Instructional learning walks will be organized by the principal supervisor and will

include the supervisor, the principal, representatives of the leadership team at the

school level, personne! from the Office of Academics and from the Special Education

Department. Learning walks will focus on implementation of interventions and

provide feedback for improvement.

» How will you monitor schools to ensure that interventions lead to increases in student
achievement?
Benchmark assessments are administered 3 times a year (NWEA); in addition, interim
assessments will be administered at grade levels on four to six week intervals. Use of
the NWEA MAP computerized adaptive tests provide educators with the information
they need to improve teaching and learning. This assessment infrastructure will
provide us with the necessary information leading to appropriate tiering of students.
Educators use growth and achievement data from MAP tests to develop targeted
instructional strategies and to plan school improvement. MAP tests results help
educators make student—focused data- drlven decmons

Timeline .
e Please provide a txmehne that ensures that all Phase 2 schools have complete School

Redesign Plans by June 2013,
All 17 of the Review schools will have draft redesign plans by October 1, 2012, After
that, we will seek technical assistance and feedback support from SDE in order to

refine the plans for full implementation by June 2013.
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Section 1HI: Budget (See accompanying budget materials)

. Key Initiative Budget Summary: Please use the table attached in additional materials to
provide a high-level budget that summarizes the funding the district will allocate to each key
initiative described in Section B. For each initiative, provide the existing resources and, if
applicable, the Alliance District funding that will be allocated to the initiative,

2. Key Initiative Budgets for Alliance District Funding (for new key initiatives and the
expansion of existing key initiatives): For each key initiative that will be launched or
expanded with Alliance District funding, please provide a line-by-line budget that details the
uses of the Alliance District funding for 2012-2013, as well as the use of other funds and the
leveraging of efficiencies. Also indicate the total Alliance District funding the district
anticipates allocating to the initiative in years two through five. Provide a separate budget for
each initiative. Note that the total of the key initiative budgets should, in total, equal a
substantial majority of the Alliance District Funding allocated to the district.

3. Budget for Alliance District Funding for Other Purposes
a. If you propose using any Alliance District funds for purposes other than for initiating or

expanding reform initiatives, please provide a line by line budget for 2012-2013.

b. In the event that your budget proposes using any Alliance District funds for purposes
other than new reforms, or the expansion of existing reforms, please attach operating
budget for 2012-2013. Also provide a one page summary explaining the need for such
expenditures. Please note that any expenditure of Alliance District funds not allocated
for the initiation or expansion of reform initiatives must be justified in this summary.
(Districts may submit operating budget for 2012-13 in elecironic format only)

Note: The total of the budgets provided in Parts 2 and 3 should, in swm, equal the tofal Alliance
District funding allocated to the district (see Appendix A for this amount).

4. Total Alliance District Funding Budget: Provide an ED114 budget that includes ail Alliance
District funding expenditures. The total of this ED 114 budget should equal the sum of the
budgets provided in Parts 2 and 3 and should, in sum, equal the total Alliance District funding
allocated to the district (see Appendix A for this amount).
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Appendix C — Statement of Assurances
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Appendix A: List of Alliance Districts and 2012-13 Alliance District Funding

Ansonia 536,715
Bloomfield 204,550
Bridgeport 4,404,227
Bristol 1,390,182
Danbury 1,696,559
Derby 280,532
East Hartford 1,714,744
East Haven 489 867
East Windsor 168,335
Hamden 882,986
Hartford 4,808,111
Killingly 380,134
Manchester 1,343,579
Meriden 1,777,411
Middietown 796,637
Naugatuck 635,149
New Britain 2,654,335
New Haven 3,841,903
New London 809,001
Norwalk 577,476
Norwich 1,024,982
Putnam 179,863
Stamford 920,233
Vernon 671,611
Waterbury 4,395,509
West Haven 1,381,848
Winchester 207,371
Windham 763,857
Windsor 306,985
Windsor Locks 252,306
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Appendix B: Alliance District statutory references from PA 12-116 An Act Concerning
Educational Reform

Sec. 34, (NEW) (Effective July 1, 2012) (a) As used in this section and section 10-2621 of the general statutes,
as amended by this act:

(1) "Alliance district” means a school district that is in a town that is among the towns with the lowest district
performance indices,

(2) "District performance index" means the sum of the district subject performance indices for mathematics,
reading, writing and science.

(3} "District subject performance index for mathematics" means thirty per cent multiplied by the sum of the
mastery test data of record, as defined in section 10-262f of the general statutes, for a district for mathematics
weighted as follows: (A) Zero for the percentage of students scoring below basic, (B) twenty-five per cent for
the percentage of students scoring at basic, (C) fifty per cent for the percentage of students scoring at proficient,
(D) seventy-five per cent for the percentage of students scoring at goal, and (E) one hundred per cent for the
percentage of students scoring at advanced.

(4) "District subject performance index for reading" means thirty per cent multiplied by the sum of the mastery
test data of record, as defined in section 10-262f of the general statutes, for a district for reading weighted as
follows: (A) Zero for the percentage of students scoring below basic, (B) twenty-five per cent for the percentage
of students scoring at basic, (C) fifty per cent for the percentage of students scoring at proficient, (D) seventy-
five per cent for the percentage of students scoring at goal, and (E) one hundred per cent for the percentage of
students scoring at advanced.

(5) "District subject performance index for writing" means thirty per cent multiplied by the sum of the mastery
test data of record, as defined in section 10-262f of the general statutes, for a district for writing weighted as
follows: (A) Zero for the percentage of students scoring below basic, (B) twenty-five per cent for the percentage
of students scoring at basic, (C) fifty per cent for the percentage of students scoring at proficient, (D) seventy-
five per cent for the percentage of students scoring at goal, and (E) one hundred per cent for the percentage of
students scoring at advanced.

(6) "District subject performance index for science" means ten per cent multiptied by the sum of the mastery
test data of record, as defined in section 10-262f of the general statutes, for a district for science weighted as
follows: (A) Zero for the percentage of students scoring below basic, (B) twenty-five per cent for the percentage
of students scoring at basic, (C) fifty per cent for the percentage of students scoring at proficient, (D) seventy-
five per cent for the percentage of students scoring at goal, and (E} one hundred per cent for the percentage of
students scoring at advanced,

(7) "Educational reform district" means a school district that is in a town that is among the ten lowest district
performance indices when all towns are ranked highest to lowest in district performance indices scores.

{b) For the fiscal year ending June 30, 2013, the Commissioner of Education shall designate thirty school
districts as alliance districts. Any school district designated as an alliance district shall be so designated for a
period of five years. On or before June 30, 2016, the Department of Education shall determine if there are any
additional alliance districts.

(c) (1) For the fiscal year ending June 30, 2013, and each fiscal year thereafter, the Comptroller shall withhold
from a town designated as an alliance district any increase in funds received over the amount the town received
for the prior fiscal year pursuant to section 10-262h of the general statutes, as amended by this act. The
Comptroller shall transfer such funds to the Commissioner of Education.

(2) Upon receipt of an application pursuant to subsection (d) of this section, the Commissioner of Education
may award such funds to the local or regional board of education for an alliance district on the condition that
such funds shall be expended in accordance with the plan described in subsection (d) of this section and any
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guidelines developed by the State Board of Education for such funds. Such funds shall be used to improve
student achievement in such alliance district and to offset any other local education costs approved by the

commissioner,

{d) The local or regional board of education for a town designated as an alliance district may apply to the
Commissioner of Education, at such time and in such manner as the commissioner prescribes, to receive any
increase in funds received over the amount the town received for the prior fiscal year pursuant to section 10-
262h of the general statutes, as amended by this act. Applications pursuant to this subsection shall inelude
objectives and performance targets and a plan that may include, but not be limited to, the following: (1) A tiered
system of interventions for the schools under the jurisdiction of such board based on the needs of such schools,
(2) ways to strengthen the foundational programs in reading to ensure reading mastery in kindergarten to grade
three, inclusive, with a focus on standards and instruction, proper use of data, intervention strategies, current
information for teachers, parental engagement, and teacher professional development, (3) additional learning
time, including extended school day or school year programming administered by school personnel or external
pariners, (4) a talent strategy that includes, but is not limited to, teacher and school leader recruitment and
assignment, career ladder policies that draw upon guidelines for a model teacher evaluation program adopted by
the State Board of Education, pursuant to section 10-151b of the general statutes, as amended by this act, and
adopted by each local or regional board of education. Such talent strategy may include provisions that
demonstrate increased ability to attract, retain, promote and bolster the performance of staff in accordance with
performance evaluation findings and, in the case of new personnel, other indicators of effectiveness, (5) training
for school leaders and other staff on new teacher evaluation models, (6) provisions for the cooperation and
coordination with early childhood education providers to ensure alignment with district expectations for student
entry into kindergarten, including funding for an existing local Head Start program, (7) provisions for the
cooperation and coordination with other governmental and community programs to ensure that students receive
adequate support and wraparound services, including community school models, and (8) any additional
categories or goals as determined by the commissioner. Such plan shall demonstrate collaboration with key
stakeholders, as identified by the commissioner, with the goal of achieving efficiencies and the alignment of
intent and practice of current programs with conditional programs identified in this subsection. The
commissioner may require changes in any plan submitted by a local or regional board of education before the
commissioner approves an application under this subsection.

(e) The State Board of Education may develop guidelines and criteria for the administration of such funds under

this section,

(f) The commissioner may withhold such funds if the local or regional board of education fails to comply with
the provisions of this section. The commissioner may renew such funding if the local or regional board of
education provides evidence that the school district of such board is achieving the objectives and performance
targets approved by the commissioner stated in the plan submitted under this section.

{g) Any local or regional board of education receiving funding under this section shall submit an annual
expenditure report to the commissioner on such form and in such manner as requested by the commissioner.
The commissioner shall determine if (A) the local or regional board of education shall repay any funds not
expended in accordance with the approved application, or (B) such funding should be reduced in a subsequent
fiscal year up to an amount equal to the amount that the commissioner determines is out of compliance with the
provisions of this subsection,

(h} Any balance remaining for each local or regional board of education at the end of any fiscal year shall be
carried forward for such local or regional board of education for the next fiscal year,
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STATEMENT OF ASSURANCES

CONNECTICUT STATE DEPARTMENT OF EDUCATION
STANDARD STATEMENT OF ASSURANCES
GRANT PROGRAMS

PROJECT TITLE: Alliance District Application for State Education Cost Sharing

Funds 2012-13

THE APPLICANT: Hartford Public Schools HEREBY ASSURES THAT:

H.

Hartford Public Schools
(insert Agency/School/CBO Naine)

The applicant has the necessary legal authority to apply for and receive the proposed grant;

The filing of this application has been authorized by the applicant's governing body, and the undersigned
official has been duly authorized to file this application for and on behalf of said applicant, and otherwise to
act as the authorized representative of the applicant in connection with this application;

The activities and services for which assistance is sought under this grant will be administered by or under
the supervision and contro] of the applicant;

The project will be operated in compliance with all applicable state and federal laws and in compliance with
regulations and other policies and administrative directives of the State Board of Education and the

Connecticut State Department of Education;
Grant funds shall not be used to supplant funds normalily budgeted by the agency;
Fiscal control and accounting procedures will be used to ensure proper disbursement of all funds awarded;

The applicant will submit a final project report {(within 60 days of the project completion) and such other
reports, as specified, to the Connecticut State Department of Education, including information relating to
the project records and access thereto as the Connecticut State Department of Education may find

necessary;
‘The Connecticut State Department of Education reserves the exclusive right to use and grant the right to use

and/or publish any part or parts of any summary, abstract, reports, publications, records and materials
resulting from this project and this grant;

If the project achieves the specified objectives, every reasonable effort will be made to continue the project
and/or implement the results after the termination of state/federal funding;

The applicant will protect and save harmless the State Board of Education from financial loss and expense,
including legal fees and costs, if any, arising out of any breach of the duties, in whole or part, described in

the application for the grant;
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K. Atthe conclusion of each grant period, the applicant will provide for an independent audit report acceptable
to the grantor in accordance with Sections 7-394a and 7-396a of the Connecticut General Statutes, and the
applicant shall return to the Connecticut State Départment of Education any moneys not expended in
accordance with the approved program/operation budget as determined by the audit;

L. REQUIRED LANGUAGE (NON-DISCRIMINATION)
1) References in this section to “contract” shall mean this grant agreement and references to “contractor”

shall mean the Grantee.

For the purposes of this section, “Commission” means the Commission on Human Rights and
Opportunities.

For the purposes of this section “minority business enterprise” means any small contractor or supplier of
materials fifty-one percent or more of the capital stock, if any, or assets of which is owned by a person or
persons: (1) Who are active in the daily affairs of the enterprise, (2) who have the power to direct the
management and policies of the enterprise and (3) who are members of a minority, as such term is defined !
in subsection (a) of section 32-9n; and "good faith" means that degree of diligence which a reasonable
verson would exercise in the performance of legal duties and obligations. “Good faith efforts” shall inciude,
but not be limited to, those reascnable initial efforts necessary to comply with statutory or regulatory
requirements and additional or substituted efforts when it is determined that such initial efforts will not be

sufficient to comply with such requirements.

2) (a) The contractor agrees and warrants that in the performance of the contract such contractor will not
discriminate or permit discrimination against any person or group of persons on the grounds of race, color,
religious creed, age, marital status, national origin, ancestry, sex, mental retardation or physical disability,
including, but not limited to, blindness, unless it is shown by such contractor that such disability prevents
performance of the work involved, in any manner prohibited by the laws of the United States or of the state
of Connecticut. The contractor further agrees to take affirmative action to insure that applicants with job-
related qualifications are employed and that employees are treated when employed without regard to their
race, color, religious creed, age, marital status, national origin, ancestry, sex, mental retardation, or physical
disability, including, but not limited to, blindness, unless it is shown by such contractor that such disability
prevents performance of the work involved; (b) the contractor agrees, in all solicitations or advertisements
for employees placed by or on behalf of the contractor, to state that it is an "affirmative action-equal
opportunity employer” in accordance with regulations adopted by the Commission; (¢) the contractor agrees
to provide each labor union or representative of workers with which such contractor has a collective
bargaining agreement or other confract or understanding and each vendor with which such contractor has a
contract or understanding, a notice to be provided by the Commission advising the labor union or worlers'
representative of the contractor's commitments under this section, and to post copies of the notice in
conspicuous places available to employees and applicants for employment; (d) the contractor agrees to
comply with each provision of this section and sections 46a-68e and 46a-68f and with each regulation or
relevant order issued by said Commission pursuant to sections 46a-56, 46a-68e and 46a-68f; (e) the
contractor agrees to provide the Commission on Human Rights and Opporfunities with such information
requested by the Commission, and permit access to pertinent books, records and accounts, concerning the
employment practices and procedures of the contractor as relate to the provisions of this section and section

46a-56.

3) Determination of the contractor’s good faith efforts shall include but shall not be limited to the following
factors: the contractor’s employment and subcontracting policies, patterns and practices; affirmative
advertising, recruitment and training; technical assistance activities and such other reasonable activities or
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efforts as the Commission may prescribe that are designed to ensure the participation of minority business
enterprises in public works projects.

4} The contractor shall deveiop and maintain adequate documentation, in a manner prescribed by the
Commission, of its good faith efforts.

3} The contractor shall include the provisions of section (2) above in every subcontract or purchase order
entered into in order to fulfill any obligation of a contract with the state and such provisions shall be
binding on a subcontractor, vendor or manufacturer unless exempted by regulations or orders of the
Commission. The contractor shall take such action with respect to any such subcontract or purchase order
as the Commission may direct as a means of enforcing such provisions including sanctions for
noncompliance in accordance with section 46a-56; provided, if such contractor becomes involved in, or is
threatened with, litigation with a subcontractor or vendor as a result of such direction by the Commission,
the contractor may request the state of Connecticut to enter into any such litigation or negotiation prior

thereto to protect the interests of the state and the state may so enter.

6) The contractor agTees to comply with the regulations referred to in this section as the term of this
contract and any amendments thereto as they exist on the date of the contract and as they may be adopted or

amended from time to time during the term of this contract and any amendments thereto.

7) (a) The contractor agrees and warrants that in the performance of the contract such contractor will not
discriminate or permit discrimination against any person or group of persons on the grounds of sexual
orientation, in any manner prohibited by the laws of the United States or of the state of Connecticut, and
that employees are treated when employed without regard to their sexual orientation; (b) the contractor
agrees to provide each labor union or representative of workers with which such contractor has a collective
bargaining agreement or other contract or understanding and each vendor with which such contractor has a
contract or understanding, a notice to be provided by the Commission on Human Rights and Opportunities
advising the labor union or workers’ representative of the contractor’s commitments under this section, and
to post copies of the notice in conspicuous places available to employees and applicants for employment;
(c) the contractor agrees to comply with each provision of this section and with each regulation or relevant
order issued by said Commission pursuant to section 46a-56; (d) the confractor agrees to provide the
Commission on Human Rights and Opportunities with such information requested by the Commission, and
permit access to pertinent books, records and accounts, concerning the employment practices and
procedures of the contractor which relate to the provisions of this section and section 46a-56.

8) The contractor shall include the provisions of section (7) above in every subcontract or purchase order
entered into in order to fulfill any obligation of a contract with the state and such provisions shall be
binding on a subcontractor, vendor or manufacturer unless exempted by regulations or orders of the
Commission. The contractor shall take such action with respect to any such subcontract or purchase order
as the Commission may direct as a means of enforcing such provisions including sanctions for
noncompliance in accordance with section 46a-56; provided, if such contractor becomes involved in, or is
threatened with, litigation with a subcontractor or vendor as a result of such direction by the Commission,
the contractor may request the state of Connecticut to enter into any such litigation or negotiation prior

thereto to protect the inferests of the state and the state may so enter.

. The grant award is subject to approval of the Connecticut State Department of Education and availability of

state or federal funds,
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N. The applicant agrees and warrants that Sections 4-190 to 4-197, inclusive, of the Connecticut General
Statutes concerning the Personal Data Act and Sections 10-4-8 to 10-4-10, inclusive, of the Regulations of
Connecticut State Agencies promulgated there under are hereby incorporated by reference.

I, the undersigned authorized official; hereby certify that these assurances shall be fully implemented.

Superintendent Signature:
Dr. Christina M. Kishimoto

Name: (fped)
Superintendent of Schools

Title: ftyped)
July 19, 2012

Date:
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2. Key Initiative Budgets for Alliance District Funding

a. Year I: Please fill out the tables below for each reform initiative that you propose

using Alliance District funding for 2012-13.

Reform Initiative:

Talent Management

Element Positions Amount
Personal Services-Salaries 3.16 $277,882
Executive Leadership Coaches Part-time (3) $262,500 R R
Director of Data (.16) $15,382 B
0.00 $11,489

Personal Services-Benefits

Fringe Rate 30.30% Cert Full-time: 49,94% Non- Certified Full-time; 1 45% Cert Part-tlme

Executive Leadership Coach $3,807; Director of Data $7,682

Purchased Professional Services 0.00 50
Purchased Property 0.00 80
Other Furchased Pro“fessional Services 0.00 $0
Supplies 0.00 30
Property 0.00 50
Other Objects 0.00 50
Total 316 $289,371
b. Years 2 through 5: Provide the total amount you anticipate spending in years 2 through 5
for this Reform Initiative.
FY 2013-14 | FY 2014-15 | FY 2015-16 } FY 2016-17

Element Amount Amount Amount Amount
Personal Services-Salaries $277,882 $277,882 $277,882 277,882
Personal Services-Benetits $11,489 $11,489 511,489 $11,489
Purchased Professional services $0 S0 %0 30
Purchased Property $0 50 $0 30
Other Purchased Professional Services $0 $0 $0 $0]
Supplies 30 $0 $0 50
Property 50 $0 50 $0
Other Objects 50 30 50 $0
Total ~STE03TI| SIE0. I SI80.37I| 5280571




2. Key Initiative Budgets for Alliance District Funding

& Year I; Please fill out the tables below for each reform initiative that you propose

using Alliance District funding for 2012-13,

Reform Enitiative: Other - SRBI

Element Positions Amount
Personal Services-Salaries 0.37 $127,834
Director of Data (,17) $16,344 : [ ' -y
Director of Assessment & Intervention (. 20) 326, 254 L
Intervention Specialist (1.0) $85,236 - R
Personal Services-Benefiis 0. 00 $4l 945
Fringe Rate 30.30% Cert Full-time:-49.94% Non- Certified Fuil-time; 1.45% Cert Part-time -
Director of Data $8,163; Director of Assessment & Intervention $7,955; Intervention Specialist $25 827
Purchased Professional Services 0.00 $335,000
NWEA Expansion $260,000; Professional Development $75,000- RN o
Purchased Property 0.00 $C
Other Purchased Profeséional Services 0.00 $0
Supplies ) 0.00 . $0
Property 0.00] $337,399
Compu_iel‘ Equipment L e
Other Objects 0.00 50
Total 0.37 $842,178
b. Years 2 through 5: Provide the total amount you anticipate spending in years 2 through 5
for this Reform Initiative,

FY 2013-14 | FY 2014-15| FY 2015-16 | FY 2014-17

Element Amount Amount Amount Amount
Personal Services-Salaries $127,834 $127,834 $127,834 $127,834
Personal Services-Benefits ~$41,945 $41,945 541,945 541,945
Purchased Professional Services $335,000 $335,000F $335,600 $335,000
Purchased Property S0 $0 $0 30
Other Purchased Professional Services $0 0 $0 $0
Supplies $0 $0 $0 30
Property $337,399 $337,399 $337,399 $337,399
Other Objects $0 S0 $0 )
Total $842,178| SRAL,178] SEALTTE| SEZiTE




2. Key Initiative Budgets for Alliance District Funding

a. Year I: Please fill out the tabies below for each reform initiative that you propose

using Alliance District funding for 2012-13.

Reform Initiative:

College Readiness

Element

Positions

Amount

Personal Services-Salaries

6.37

$477,863

Director of Data (,17) $16,344 -

Director of Assessment & Intervention ( 20) $26 254 R Tk

Writing Coach (1) $74,053 :

Culinary Teacher (1} $74,053 . 7ois we s

Intervention Specialist (1) $85,236 .+

Operations Manager (1) $51,923

College & Career Speciatist (2) $150,000: - -.:

Personal Services-Benefits

0.00

$159,204

Fringe Rate 30.30% Cert Full-time: 49. 94% Non- Cemﬁed FuH—t
Director of Data $8,163 SR TEL

ime; 1.45% Ceri Pari-time -

Director of Assessment & Intervcntmn $7 955

Intervention Specialist $26, 827

Operations Manager $25,931::

College & Career Specialist $45,450 Tt

Writing Coach $22,439. . R

Culinary Teacher $22,439 [ =0 i inalnia ny b w e s

Purchased Professional Services 000 . 8130,000
Read 180 Program : : Vbl
Purchascd Propcrry 000 - SO
Othgr Purchése.ci.l’-r;)fe.ssiort.al Serv.ices 000 . Sb
L;}upp!“iés — 0(}0 - “ $.0
Prlop.e‘rt:y — . 000 | ‘$.0 _
s Ot )
Total —  6;37 | 8767,06.7

b. Years 2 through 5: Provide the total amount you anticipate spending in years 2 through 5

for this Reform Initiative.

FY 2013-14 | FY 2014-15| FY 2015-16 ] FY 2016-17
Element Amount Amount Amount Amount

Personal Services-Salaries $477,863 $477 863 $477,863 $477,863
Personal Services-Benefits $159,204 $159,204 $159,204 $159,204
Purchased Professional Services $130,000 $130,000 $130,000 $130,000
Purchased Property $0 $0 50 $0
Other Purchased Professional Services 50 50 S0 $0
Supplies $0 50 $0 50
Property $0 $0 i) S
Other Objects $0 $0 50 $0
Total $767,067 $767,007 $767,067 8767067




2, Key Initiative Budgets for Alliance District Funding

a. Year I; Please fill out the tabies below for each reform initiative that you propose

using Alliance District funding for 2012-13,

Reform Initiative: School Quality Approach

Element Positions Amount
Personal Services-Salaries 2.36 $303,136
Director of Data (.16) $15,382 et
Director of Assessment & Intervention (. 20) S26 254
School Quality Officer (2) $261,500 ‘ R BT
0.00 $94,872

Persenal Services-Benefits -

Fringe Rate 30.30% Cert Full-time: 49 94% Non- Cert:ﬁed Fuil- tlme, 1 45% Cert Part-timc AR

Director of Data $7,682

Director of Assessment & Infervention $7 955

School Quality Officer $79,235

30

Purchased Professional Services 0.00
Purchased Property 0.00 $0
Other Purchased Professional Services 0.00 $0
Supplies 0.00 S0
Property 0.00 $0
Other Objects 0.00 50
Total 2.36 $398,008
b. Years 2 through 5: Provide the total amount you anticipate spending in years 2 through 5
for this Reform Initiative,

FY 2013-14 { FY 2014-15 | FY 2015-16 | FY 2016-17

Element Amount Amount Amount Amount

Personal Services-Salaries 303,136 $303,136 $303,136 $303,136
Personal Services-Benefits $94,872 594,872 $94,872 $94,872
Purchased Prolessional Services S0 $0 $0 $0
Purchased Property $0 $0 $0 $0
Other Purchased Prefessional Services $0 30 $0 $0
Supplies 50 50 30 30
Property $0 $0 50 $0
Other Objects $0 $0 50 $0
Total 5398,603 $395,008 $398,008 $398,008




2. Key Initiative Budgets for Alliance District Funding

a. Year I Please fill out the tables below for each reform initiative that you propose

using Alliance District funding for 2012-13.

Reform Initiative:

Middle Years Redesign

Element

Positions

Amount

Personal Services-Salaries

6.37

$520,915

Director of Data (.17) $16,344 -

Director of Assessment & Interventlon ( 20) $26 254

Intervention Specialist (2) $178,155.

Director of School/Progiam Design ( l) $135,000 -

Program Manager for Athlectics & Dcmgn (I) $37 036

Guidance Counselor (1) $54,073 .

Theme Coach (1) $74,053 -

Personal Services-Benefits

0.00

$168,324

Director of Data $8,163 .,

Fringe Rate 30.30% Cert Full-time: 49 94% Non- Ccrtlﬁed Full- tlmc ] 45% Cert Part time

Director ofAssessment & Intervention $7 955

Intervention Specialist $53,981°:

Director. of School/Program, Des:gn $40, 905

Program Manager for Athlectics & DcSJgn $18, 496 SR
Guidance Counselor (1) $16,385 - 5

Theme Coach (1) $22,439 :

P.ur.cha’s.%:d =Prof'ess.io;zai Scr.vic.:es. ~0.00 . $O
PLJ!'chased P!‘(SpCI;T); — :. .0.(50 SG
Oﬂmet' Purchésed Pz'ofessic;nai Seﬁvices O..0.0 . $0
sqpplseg 0.00 ”$63,402
Plop.ert.);f \ : D.:0.0 — $O
Other Objﬁ;lS . . 000 $0
Total . H

b. Years 2 through 5; Provide the total amount you anticipate spending in years 2 through 3

for this Reform Initiative.

FY 2013-14 | FY 2014-15{ FY 2015-16 [ FY 2016-17
Element Amount Amount Amount Amount

Personal Services-Salaries $687,776 $687,776 $687,776 687,776
Personal Services-Benefis $210,212|  $210212| 5210212 $210,212]
Purchased Professional Services $0 $0 S0 $0
Purchased Property $0 $0 50 50
Other Purchased Professional Services $0 $0 $0 50
Supplies $63,402 $63,402 $63,402 $63,402
Property 80 $0 %0 0|
Other Objects 30 $0 $C $0
Total $961,390 $961,390 $961,390 $961,390




2, Key Initiative Budgets for Alliance District Funding

a. Year I Please fill out the tables below for each reform initiative that you propose

using Alliance District funding for 201213,

Reform Initiative: K-3 Literacy

Element

Positions

Amount

Personal Services-Salaries

44,871 $1,287,235

Director of Data (.17) $16,344

Director of Assessment & Intervention ( 20) $26 254

Intervention Specialist (3) $299,474 -

Project & Program Support Facilitators (3) $905, 486

Paraprofessionals - Kindergarien (6) $185, 938

Paraprofessional - Classroom (1) $30,409

Extended Year Kindergarten Program {11 month school year) 3403 4 17 =

Executive Director of Early Literacy & Parental Engagement (i) $l{)3 846

Dlrector of Early therac}' (1) $126,067

Personal Services-Benefits

0.00

$441,611

Director of Data (.17) $8,163.

Fringe Rate 30.30% Ceri Fuli-tune. 49,94% Non- Cemﬁed Full-tmle 1. 45% Cert Part-time

Director of Assessment & [ntervenhon ( 20) $7 955
Intervention Specialist (3) $90,741 :

Project & Program Support _Fac;htators (3) $47,686

Paraprofessionals - Kindergarten (6) $92,857 " ="

Paraprofessional - Classroom (1) $15,186 -

Extended Year Kindergarien Program (11 month school year) $109, 358

Executive Direotor of Early Literacy & Parental Engagement (1) 831, 466

Director of Early Literacy (1) $38,199

Purchased Professional Services

$30,000

Parent Engagement $30,000 - 0.00

Purchased Property Tl ]
S TR 0.00 50
Other Purchased Professional Services cn e
L e 0.00 $0
Supplies o T
: _ 0.00 $0
Property e I
S 0.00 50
Other Objects
S 0.00 50
Total o - y
44.87 | $1,758,846

b. Years 2 through 5: Provide the total amount you anticipate spending in years 2 through §

for this Reform Initiative,

Element

FY 2013-14 | FY 2014-15 [ FY 2015-16 | FY 2016-17

Personal Services-Salaries Amount Amount Amgount Amount
Personal Services-Benefiis $1,287,236] 51,287,236] $1,287236f $1,287,236
Purchased Prefessional Services $441,611 $441.611 $441,611 $441,611
Purchased Property $30,000 $30,000 $30,000 $30,000
Other Purchased Professional Services S0 $0 S0 50
Supplies $0 30 30 50
Property 50 $0 50 50
Other Objects 50 50 30 S0
$0 $0 30 50

Total . : )

SI,758,8471 $1,758,847] §1,758,847 §1,758,847




4. Budget for Total Alliance District Funding

District:
Town Code;

ED114 DISTRICT SUMMARY BUDGET WORKSHEET

FUND; 11000
SPID ; 17041
CODE FY 2012-13
OBIECT (School Year 2012-13)
Program; 82164
Chart field 1:_170002
100 Personal Services/Salaries 2,994,865
200 Personal Services/Employee Benefits 917,445
300 Purchased Professional Services 495,000
400 Purchased Property Services -
500 Other Purchased Professional Services
600 Supplies 63,402
700 Property 337,399
8§90 Other Objects
TOTALS $4,808,111
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Oct. 9.

2002 2:07PM Alexander Nardone No. 0058 P 2

Addendum to Havtford Year | Alliance District Application

By adding my signature to this document, I am making the following commitments on behalf of my school district and
incorporating such commitments as part of this district's Alliance District application to the Connecticut State

Deparfment of Education (CSDRE),

Signed,

Low-Performing Schools Interventions: In accordance with federal timelines and requirements, the district will
work with the CSDE to craft and implement school redesign plans, subject to CSDE approval, for its Focus
Schools in the fall semester of 2012-13, and to address its Review Schools in the 2013-14 and 2014-15 school
years. This work will require the following steps for Focus and Review Schools: the district will attend CSDE
training sessions; schools will undergo instructional and operational audits to understand the root causes of low
student achievement and assess the schools' needs to address these issues; the district will work with the
CSDE to develop school redesign plans; and the district will implement the proposed Interventions upon
receiving CSDE approval. Funds allocated for this purpose will be held until the interventions are approved,

Evaluation-Informed Professional Development: In light of the new statutory requirement that districts
transition from the current CEU system to a job-embedded, evaluation-informed professional development
model by the 2013-14 school year, the district will begin preparation for this transition during the current
school year. The district will attend CSDE training sessions related to this subject,

New school accauntability system: The district will work with the CSDE to ensure a successful transition to _
the new school accountability system deseribed in Connecticut’s approved ESEA walver application, The
district’s student performance goals will be set in accordance with the waiver’s preseribed targets.

Common Core: The district will work with the CSDE to ensure the successful implementation in the district of
Common Core State Standards and the Smarter Balanced Assessment Consortium's assessments.

Strategic Planning and Preparation of Year 2 Alliance Application: The district will paticipate in a substantial
planning process, in partnership with the CSDE, to prepave its Year 2 application. The district will be prepared
to modify the current five year implementation plan described in ifs Year 1 application,

Monitoring: The district will work with the CSDE to develop structures, measures, and procedures for the
ongoing monitoring of reform initiatives included in Alliance District Plans. On the basis of such data,
monitoring systems wiil track, on an interim and annual basis, fidelity of plan implementation, anticipated
improvement in adult practices, and progress towards achievement of student outeomes,

Compliance: The district is responsible for ensuring that its initiatives meet all applicable federal and state
regulations, including in the areas of special education, student nutrition, and others,

The district will work with the CSDE and its partners in an ongoing pracess of refinement and evolution of
Alliance District plans to ensure that all proposed initiatives comport with identifled best practices in program

design and implementation.

=

Superintendent of Schools






